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1.0 Introduction  

While policy documents suggest that quality of teaching is seen as significant for driving 

innovation and transformation of society, there tends to be less interest from the higher 

education institutions to drive and support teaching skills development (MacPhail, et al., 

2019). Teaching skills are therefore also relevant for those PhD students who choose a career 

both inside and outside research-intensive universities since it is likely that some PhD students 

will continue their careers in a non-PhD awarding educational establishments where the 

teaching quality is emphasised more than research output (Bergner et al., 2015). 

The ill-preparedness of doctoral students for their teaching role is also likely to be connected 

to the lack of perceived value of teaching compared to research in higher education, where 

this latter is valued more highly and recognised more than teaching (Marsh & Hattie, 2002). 

In a study conducted by Jepsen and colleagues (2012) 65% of PhD studeƴǘǎΩ ǎǳǇŜǊǾƛǎƻǊǎ ǿŜǊŜ 

reported to support the idea that their supervisees need to concentrate on their research 

rather than attend teaching related courses. Similarly, in science, technology, engineering and 

mathematics (STEM) education there is reported tƻ ōŜ ŀ άǇŜǊǾŀǎƛǾŜ ƴƻǘƛƻƴ ƻŦ ŀƴǘŀƎƻƴƛǎƳ 

ōŜǘǿŜŜƴ ǊŜǎŜŀǊŎƘ ŀƴŘ ǘŜŀŎƘƛƴƎέ ό{ƘƻǊǘƭƛŘƎŜ ϧ 9ŘŘȅΣ нлмуΣ ǇΦоύΦ bŜǾŜǊǘƘŜƭŜǎǎΣ tƘ5 ǎǘǳŘŜƴǘǎ 



2 

 

are frequently employed as adjunct teaching staff within institutions, and as quasi members 

of staff, might reasonably be expected to have opportunities for professional development in 

this role, where this speaks not only to their individual development but also to the integrity 

of institutional teaching quality.  

At the same time, even if university teachers attend pedagogical courses, the outcomes vary. 

Some authors claim that formal pedagogical courses have a significant impact on conceptions 

ƻŦ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΣ ŀƴŘ ǘŜŀŎƘƛƴƎ ǎƪƛƭƭǎ ό!ǑŎŜǊŎ ±ŜƴƛƎŜǊΣ нлмсΤ tƻǎǘŀǊŜŦŦ Ŝǘ ŀƭΣ нллт; Gibbs 

& Coffey, 2004) while others claim that the impact of formal courses is minimal (Wang et al., 

1999). Nonetheless, it is easy to envisage how certified academic development programmes 

may be seen as top-down compliance measures (Harvey & Knight, 1996; Land, 2001; Peters, 

2010) which serve to respond to a quality assurance agenda rather than a quality 

enhancement agenda (Haigh, 2012). What also needs to be considered is that the effect of 

pedagogical courses may be revealed in the longer term, not necessarily immediately upon 

ŎƻƳǇƭŜǘƛƻƴ όhƭǎǎƻƴ ϧ wƻȄňΣ нлмоΤ tƻǎǘŀǊŜŦŦ Ŝǘ ŀƭΦΣ нллуύΦ CƻǊƳŀƭ ǇŜŘŀƎƻƎƛŎŀƭ ŎƻǳǊǎŜǎ Ƴŀȅ ŀƭǎƻ 

shape conversations about teaching that serve the purpose of informal learning about 

teaching, particularly in the case of early-career educators where a more directed approach, 

in the form of organised courses, is usually more effective (Gaia et al., 2003; Alhija & Fresko, 

2020). With respect to this project output, this study discusses the evaluation of the new 

courses introduced at University of Economics in Bratislava (UEB) and Comenius University 

Bratislava (UNIBA) for this group of practitioners. Specifically, detail is provided on the design 

of the courses, the methodological approach to evaluation, discussion on the findings of the 

research and concluding remarks.   

 

2.0 Course design 

2.1 Comenius University Bratislava (UNIBA) 

In September 2021, 14 participants from Comenius University in Bratislava, Slovakia, enrolled 

on the one-year course Innovative teaching that inspires good learning in the Slovak language, 

ŀŎŎǊŜŘƛǘŜŘ ōȅ ǘƘŜ ¦YΩǎ {ǘŀŦŦ ŀƴŘ 9ŘǳŎŀǘƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ !ǎǎƻŎƛŀǘƛƻƴ ό{95!ύ under the 

Professional Development Framework Named Award, Supporting Learning. The full course 

description (English language version generated by Google Translate) is included as Appendix 

1 of this document. 

https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/named-awards/supporting-learning/
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The course consisted of 2 semesters ς the first focusing on 8 half-day-long workshops and the 

second focusing on research of ǇŀǊǘƛŎƛǇŀƴǘǎΩ own pedagogical innovation supported by 

coaches whom they selected from among the 4 workshop facilitators (participants were 

matched with one of the coaches they indicated on the preference form).   

As part of the admission process, the participants were asked to submit their application 

materials, which included a motivation letter, a reflection of their teaching experience, and 

their CV. All applicants met the criteria and were admitted to the course.  

After the selection process, 14 participants enrolled on the course, coming from a variety of 

disciplines and three different faculties of Comenius University including the Faculty of Arts, 

Faculty of Law, and Faculty of Medicine. Their expertise ranged from sociology, linguistics, 

social anthropology, journalism and media, legal studies to medicine. Two of the participants 

were assistant professors and 12 were PhD. students with a teaching role. Some were 

responsible for teaching and assessment of a whole course, whereas others were only 

responsible for leading seminars or teaching part of the course with other PhD. students. 

Semester 1 

Initially, it had been planned to offer the course in two modes: face-to-face at the Faculty of 

Arts and online via MS Teams. Due to the outbreak of Covid-19 pandemic (third wave), only 

half of the semester (4 workshops) took place face-to-face and the other 4 workshops were 

delivered online via MS Teams. The emphasis was on creating a meaningful online learning 

experience for course participants, including interactive methods in the workshops, peer 

learning in groups, and using channels and breakout rooms in MS Teams. As online teaching 

became far more prominent than before, the Course Team was able to leverage experience 

from the past and included one workshop primarily focusing on teaching online. This 

workshop introduced recent online tools that promote interactivity as, for example, Nearpod, 

Wooclap, Kahoot, Canva, and others. While responding to the current needs of the local 

faculties, the Course Team also delivered an online workshop on teaching a large group of 

students, where participants were prompted to bring their colleagues, and create a larger 

group than the standard one on the course. Here they were introduced to the methods of 

jigsaw, Kahoot and other technology-enhanced learning tools that can be used to increase 

active learning in groups larger than 20 students. 
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Course participants were made familiar with SEDA values and outcomes during the first 

workshop in semester 1 through a structured presentation and question and answer (Q&A) 

session. Workshop facilitators then repeatedly referred to SEDA values and outcomes in the 

following workshops.  

After participants had attended 7 half-day workshops, they designed and delivered a 15-

minute microteaching demonstration for a group of their fellow course participants and 

received feedback from them and the course facilitator. Participants followed up on this 

experience by writing a structured reflective paper integrating self-evaluation and feedback 

from the others. 

13 out of 14 participants completed all assignments from the first semester (written exercises 

for the workshop, microteaching demonstration and post-microteaching reflection paper). 

One of these participants dropped out of the course because of getting a new full-time job 

outside the university on the other side of the country.  

Semester 2 

Thus, in semester 2, 13 participants worked to design their courses innovatively by including 

principles, concepts, and methods encountered during the first semester. During semester 2 

they developed and applied their own innovation to the course or part of the course that they 

were responsible for. As part of the assignments, they designed a plan for innovation, at least 

3 class plans for their innovative class sessions, a plan for researching the outcomes of their 

teaching innovations, and a final evaluation of the impact of their innovation in SOTL. 

Each of the participants was supported by a coach, whom they selected from among the 4 

workshop facilitators. The coach offered ongoing formative feedback during the semester. In 

addition, participants received thorough written feedback from the coach on their draft 

assignments before they submitted the final version of the assignment. All assessment forms 

included the criteria explicitly assessing participant progress by making links to SEDA values 

and outcomes. Throughout the course and especially at the end of the course, the Course 

Team were able to observe progress in the ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǿŀȅǎ ƻŦ ǘŜŀŎƘƛƴƎΣ ǘƘŜƛǊ ŜƳǇƘŀǎƛǎ ƻƴ 

the way their students learn, in their teaching philosophy and especially in the critical and self-

reflective approach towards themselves and their future aims focusing on student-centred, 

innovative teaching that inspires good learning. 
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To support peer learning and peer-feedback as one of the key elements of our course, 

participants also presented some of their assignments to their peers and coaches/facilitators 

during two online workshops and received feedback from their peers and from other course 

facilitators.  

At the end of the semester, 12 participants met all the criteria to complete the course: due to 

the extended amount of the workload in their department, 1 participant did not deliver 2 out 

of 3 assignments of semester 2, therefore they were not able to finish the course successfully. 

 

2.2 University of Economics in Bratislava (UEB) 

Based on the needs analysis previously carried out at this university, the Course Team tried to 

adapt the design of the new pedagogical courses to three different target groups of teaching 

staff identified: doctoral students with no previous teaching experience, junior assistant 

professors with several years of teaching experience who need to further develop their 

teaching skills, and experienced senior teachers who value practical thematic workshops 

focusing on specific areas of interest related to their teaching practice and its possible 

innovations. The Course Team decided to prepare two separate courses tailored for full-time 

doctoral students and junior teachers, and several independent workshops on selected up-to-

date topics for experienced senior teachers. This study will focus exclusively on the courses 

designed and delivered for early-career educators.  

The first course for doctoral students Introduction to Teaching and Learning in Higher 

Education was designed in such a way that the participants would get a comprehensive view 

of teaching and learning processes in Higher Education and the roles of teachers and students 

in these processes through their mutual interaction. The main focus was on a student-centred 

approach to teaching and active learning methods used in constructive alignment to meet 

educational objectives and assessment methods. It targeted participants with little or no 

previous teaching experience with the aim of helping them to realise at the very beginning of 

their teaching career that all teaching is done for the sake of their students in order to 

maximise and optimise their learning experience. The course introduced the participants to 

basic pedagogical and didactic concepts together with relevant literature resources so that 

they were able to consciously choose appropriate teaching and learning methods in the 
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seminars they facilitated. It was envisaged that they would get a basic but comprehensive idea 

of the main elements of teaching and learning processes in higher education ς with an 

emphasis on how these elements impact student learning. The course consisted of activities 

divided into two semesters. In the semester 1, doctoral students participated in six workshops 

and worked on the assignments related to the workshops, which they handed in as outputs 

proving that the main expected learning outcomes of each workshop were achieved. The 

second semester consisted of individual work on two outputs and two follow-up joint 

meetings to present and discuss the prepared outputs. Before it was piloted, the course was 

successfully accredited by ǘƘŜ ¦YΩǎ Staff and Educational Development Association (SEDA) 

under the Professional Development Framework Named Award, Supporting Learning. The full 

course document (English language version generated by Google Translate) can be found in 

Appendix 2 of this report. 

The second course Teaching Skills Development to Improve Student Learning for early career 

university teachers with a PhD. degree was designed for teachers who already had some 

teaching experience but could not really be considered as very experienced teachers, and who 

wanted to improve their teaching skills for the benefit of their students and their learning. 

Emphasis was placed oƴ ǳǎƛƴƎ ǘƘŜ ŎƻǳǊǎŜ ǇŀǊǘƛŎƛǇŀƴǘǎȰ ƻǿƴ ŜȄǇŜǊƛŜƴŎŜ of teaching and 

learning in Higher Education, and on the possibilities of using new pedagogical knowledge in 

teaching their own courses. The main intention was not to map the entire educational process 

in a complex way, but to focus only on the most important elements of this process with the 

main goal of encouraging the participants to reflect on their teaching regularly using the latest 

knowledge from educational research. The course supported pedagogical conversations 

between the participants about their students and how to support their learning in a more 

efficient way. The course also consisted of activities divided into two semesters. In the first 

semester, participants attended five workshops followed by assignments for individual or pair 

work. The second semester consisted of two activities/outputs carried out by participants in 

pairs with the support of an assigned mentor. The aim was ǘƻ ŘŜǾŜƭƻǇ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎȰ ŀōƛƭƛǘȅ 

for self-reflection about their teaching, and to support pedagogical conversations between 

participants based on relevant pedagogical theories and concepts and their application to 

practical problems from their own teaching and learning experience. Before it was piloted, the 

course was successfully accredited by SEDA under the Professional Development Framework 

https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/named-awards/supporting-learning/
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Named Award Learning Teaching and Assessing. The full course document (English language 

version generated by Google Translate) can be found in Appendix 3 of this report. 

In October 2021 the first two cohorts of participants enrolled on the courses. There was no 

selection procedure needed because the course for doctoral students was made mandatory 

by the Dean of Faculty for all of first-year full-ǘƛƳŜ ŘƻŎǘƻǊŀƭ ǎǘǳŘŜƴǘǎ ǎǘǳŘȅƛƴƎ ŀǘ ǘƘŜ ¦9.Ȱǎ 

Faculty of National Economy, and the number of applicants for the second course did not 

exceed the capacity of the course. The first cohort consisted of 12 doctoral students who 

started the course, but only 8 of them completed all of the required outputs and graduated 

successfully, which might be attributed to the mandatory character of the course. In contrast, 

there were 13 early-career teachers enrolled in the second course, with only one of them 

dropping out after the first semester because of serious health problems in the family. All the 

other 12 participants graduated successfully in June 2022, having shown great interest in the 

course activities during both semesters, which might be attributed to the participation in this 

ŎƻǳǊǎŜ ōŜƛƴƎ ŎƻƳǇƭŜǘŜƭȅ ƻƴ ŀ ǾƻƭǳƴǘŀǊȅ ōŀǎƛǎΦ ¢ƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǿŜǊŜ ŦǊƻƳ ǾŀǊƛƻǳǎ ¦9.Ȱǎ 

faculties, which all focus on certain areas of business, economics and management, thus 

making quite a homogenous group in terms of their academic discipline. 

 

3.0 Methodology  

Data for the evaluation of the course impact were collected from teachers participating in all 

three courses at both institutions: Comenius University Bratislava (UNIBA; one course) and 

University of Economics Bratislava (UEB; two courses). Ethical approval was sought (Appendix 

4) and obtained for the data collection and analysis (Appendix 5). The outline schedule which 

was carried out at both institutions can be seen in Table 1. 

 

Table 1: Evaluation methodology and timeline 

Date Method 

February 2022 Survey 

March-April 2022;  

11 interviewees 

Semi-structured interview with a sample of 

participants (1) 

https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/named-awards/learning-teaching-and-assessing/
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June-July 2022,  

10 interviewees 

Semi-structured interview with a sample of 

participants (2) 

 

In the original research proposal it was planned to interview participants on a third occasion, 

approximately 12 months after course completion. However, given the logistical issues related 

to the management of this process, and the fact that many of the participants were no longer 

in post at the respective institutions, a strategic decision was made to restrict the data 

collection to the initial survey and the first two instances of the interviews. 

 

3.1 Administration of the survey 

All course participants were asked to complete an anonymous online questionnaire survey 

(Appendix 6) that asked them to describe their perceptions of learning in their course. The 

survey specifically asked about what participant teachers found meaningful and useful in their 

course, what they considered to be an inspiration for their teaching and what from the course 

they planned to integrate into their teaching practice. The survey respondents were also 

encouraged to share any other experiences from the course they found important. 

The survey was administered in the Slovak language after Semester 1, more specifically 

between two and eight weeks after attending the last workshop of the programme. 

Altogether, 10 participants completed the survey at UNIBA (77%) and 13 out of the 20 

participants who completed the first semester at UEB successfully (65%), which included 5 

doctoral students and 8 early-career teachers. Two programme team members then 

undertook thematic analysis (Braun and Clarke, 2006) of survey responses to identify salient 

themes in participantǎΩ perceptions of their learning experience. Each team member first 

independently coded the data set and then they met to compare their codes and compile a 

congruent list of themes from which to develop the interview questions. 

 

3.2 Administration of the interviews 

Selected participants were then interviewed to explore their perceptions in more depth. 

Sampling was based on participant willingness to be interviewed and based on findings from 
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the survey to provide a diversity of views. The interview questions asked about the themes 

identified from the survey (Appendix 7). Six participants were interviewed from UNIBA and 

five from UEB. The interviews were completed always by two interviewers interviewing one 

participant: one interviewer took the lead in asking the questions and the other one took 

notes. The interviewers were from the other institution than the participants, i.e. the UNIBA 

programme team members interviewed the participants from UEB and vice versa.  

The interviews took place online via MS Teams. With one exception, the language of 

communication was English, which the participants and interviewers spoke fluently. One 

participant preferred to be interviewed in the Slovak language, which was respected. MS 

Teams automatically generated the transcript from each interview undertaken in English, 

which was then checked for accuracy by one of the interviewers. The interview completed in 

Slovak language was transcribed manually and subsequently translated into English using 

Google Translate. After finalising each interview, the interviewers sat together to discuss their 

impressions from the interview and made brief notes from the discussion. Each interview thus 

resulted in two data sets: verbatim transcripts and brief notes drawn up by the interviewers. 

The interviews were completed twice: first, in March-April 2022 and second, in June-July 2022, 

after the participants had completed all programme assignments. The interview subjects were 

the same, again with one exception. One interviewee from UNIBA was no longer available for 

an interview, which is why only five participants from UNIBA were interviewed after 

completing the programme. 

All the data from the interviews were further analysed by two independent project members 

who conducted thematic analysis of the transcripts from the first round and second round of 

interviews from both universities.  
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4.0 Findings 

 

4.1  The results of the questionnaire survey (post semester 1) 

The survey carried out in both institutions after the first semester indicated themes that were 

later explored in some more depth in the semi-structured interviews, and which will be 

discussed more fully in section 4.2 below. 

 

4.1.i Comenius University Bratislava (UNIBA) 

Participants were asked to complete the online survey where they answered questions on the 

meaningfulness and usefulness of the course regarding its first, more theoretical part and the 

coaching period.  

The survey was completed by 10 out of 13 participants. The answers revealed that all 

respondents evaluated the course as meaningful and useful, with some individual 

differentiation, as outlined below. 

Participants evaluated the course as meaningful and useful in terms of: 

ǒ its learning atmosphere and the notion of partnership of equality between the 

facilitators and participants, which contributed to the trust and willingness to 

participate, 

ǒ the opportunity to share their own experience and issues, 

ǒ the many examples of good practice that could be further used and applied in the 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ own teaching practice, 

ǒ inspiring workshops. 

 

4.1.ii University of Economics in Bratislava (UEB) 

The questionnaire survey was completed by 13 out of 20 participants. All of them confirmed 

that they found the course both meaningful and useful for their teaching practice, but as with 

the results from Comenius University, individuals highlighted different aspects for particular 

emphasis.  
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Participants evaluated the course as meaningful and useful in terms of: 

 Innovative teaching in practice, particularly related to technology-enhanced learning 

and digital approaches, 

 Student-centred approach to teaching, 

 Self-development and mutual inspiration of teachers, 

 Workshop facilitators and organization. 

 

4.2 The results of the thematic analysis of the interview transcripts after both semesters 

The analysis of the institutional surveys served as the basis for the questions participants were 

asked in the first semi-structured interviews; the thematic analysis of these informed the 

second round of interviews which sought to consolidate the overall data and conclusions.  

The interviewees were either PhD or Postdoc participants from the educational courses at 

both institutions.  The interview questions (see Appendix 7) focused on their feedback on the 

overall course they had undertaken. Emerging themes (Braun and Clarke, 2006) were 

identified from detailed analysis of the interview transcripts, by two project partners not 

involved in the delivery of the courses. 

Primary analysis of the interviews identified themes that broadly aligned with those that 

emerged from the initial surveys. Secondary thematic analysis of these broader themes was 

conducted and consolidated to reflect the following three key areas of impact: 

 

4.2.i Learning Context 

Literature asserts that in order to promote deep learning for all students, it is desirable to 

move from a content-focussed, teacher-led climate to learning situations which focus on what 

the student does and engages students in active learning (Biggs and Tang, 2011; Chickering & 

Gamson, 1987; Entwistle, 2009; Thomas, 2002).  This focus on students acknowledges that 

ƭŜŀǊƴƛƴƎ ƛǎ ŀ Ƨƻƛƴǘ ŀŎǘƛǾƛǘȅΣ ǎǘŀǊǘǎ ŦǊƻƳ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ŎƘŀƴƎŜǎ ǘƘŜ ƭŜŀǊƴŜǊΩǎ 

perspective on knowledge (Mezirow, 1991; Prosser and Trigwell, 1999).  Learning therefore is 

less about the absorption of knowledge and more about how we set the right conditions for 
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conceptual change to take place. Conceptual change in this context is taken from the learner 

perspective and the desired change relates to the ontological changes that education can 

bring about. According to Biggs and Tang (2011), conditions for such a change include inter 

alia: student motivation and students working collaboratively with others, both peers and 

teachers. 

Both institutions approached the design of the courses as providing participants with a 

supportive environment where pedagogic theory and approaches were not only introduced 

as concepts, but also modelled by facilitators with the intention that participants adopt/apply 

this in their own subsequent practice.  This modelling approach was intended to encourage 

development within a non-threatening environment through the provision of opportunities 

to experiment within a class-based setting, such as the microteaching exercise, with feedback 

coming from both coaches/tutors and peers. The value of this was generally positively 

perceived by participants, as evidenced by the interview extracts in Table 2. 

 

Table 2: Interview Extracts (1) 

UEB UNIBA 

The micro teaching was maybe most 
important, uh, because there we 
could we could learn from each 
other 

ΨDuring the course there was overall very positive 
atmosphere and friendly environment and I think 
when I teach my students a track to keep this 
atmosphere very poǎƛǘƛǾŜ ŀǎ ǿŜƭƭΦΩ 

Probably the micro studies or the 
micro cases. Because I have received 
personal comments about, let's say 
my system, how I'm teaching 
students and how I can improve my 
level  

ΨL ǘƘƛƴƪ ƛǘ ǿŀǎ ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ ŀƴŘ ǳǎŜŦǳƭ ŎƻǳǊǎŜ ŦƻǊ 
me as a future and present teacher, because, I 
don't have pedagogical background, so in this way 
I found it very helpful and I could learn more 
about pedagogical approaches, activities. Before 
coming to the course, I had so many ideas and also 
I struggled a lot how to put all the ideas to my 
teaching. And the course helped me to look at it 
better, like how can I structure it, how I can plan it, 
so in this way I found it very helpful and 
resourceful. Especially when I don't have any 
pedagogical background. I think for future 
teachers or present teachers like PhD students, it's 
ƭƛƪŜ άƳǳǎǘ ƘŀǾŜέ ŀǘ ǳƴƛǾŜǊǎƛǘȅΦΩ 
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So I had the chance to correct my 
mistakes and to see where I have 
missed something so we could get a 
chance to talk in between during the 
breaks, lunch breaks and so on. 

 

I think that, overall, the steps in that 

course were directed in such a way 

that we could plan it well. Because 

the course organizers consulted with 

us about individual parts and stages, 

it wasn't like I was just lecturing 

something, but it was all under expert 

supervision. It wasn't just that we said 

something to each other as course 

participants, but under the 

professional supervision of someone 

who is an expert, it was commented 

on, which I perceive as beneficial. ... - 

a facilitator as an expert supervisor, 

who told it from a different side 

 

 

However this was not always perceived by participants as being the case as evidenced by the 

interview extracts in Table 3. Some respondents pointed out the diverse approaches of 

different workshop facilitators. On the one hand, they appreciated the interest and 

enthusiasm of some of them as well as their humility in their approach to the course 

participants. On the other hand, some of the lecturers were not considered as inspirational 

enough or did not sufficiently model what they taught (e.g. a lecture part of the workshop 

about active learning methods). From a logistical point of view, some also felt that the 

scheduling of the ŎƻǳǊǎŜ ŘƛŘ ƴƻǘ ǘŀƪŜ ƛƴǘƻ ŀŎŎƻǳƴǘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻǘƘŜǊ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ŀƴŘ 

workloads. 

 

Table 3: Interview extracts (2) 

UEB UNIBA 

I was feeling, let's say like 70% just add 

everything theoretical. So I was expecting to 

hƴƭȅ ƻƴŜ ƭƛǘǘƭŜ ǘƘƛƴƎ ǘƘŀǘ ǿŀǎ ΧǘƘŜ ǘƛƳŜ 

schedule and since the course aimed at the 
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have something active more, for example to 

have a simulation of a normal class and to 

teach for example. 

 

 

doctoral students and postdocs in early 

careers, the time schedule was sometimes 

ǊŜŀƭƭȅΧ ƴƻǘ ǎǘǊŜssful, but when you are a 

PhD student, you have a lot more time, 

when you are post doc, you have practically 

no free time and I sometimes found it 

difficult to submit the tasks from week to 

week  

But, I expected something better 

specifically, I have experience with teaching 

more than five years. So I expected 

someone to advise me how to improve 

more myself, I felt from time to time I was 

feeling as a student, like just in the 

theoretical lecture was listening, but I get 

the benefit 

 

 

 

4.2.ii Application of practice-based learning 

The course participants were most appreciative of the fact that the workshops had allowed 

them to learn in more depth about a number of previously unknown digital technologies and 

online teaching tools (also in relation to the creation of e-learning courses) as well as about 

various useful active learning methods. They also valued the emphasis on goal orientation of 

teaching and the need to choose teaching and learning methods in line with sound 

pedagogical approaches and theories. This finding shows that the theory of constructive 

alignment was rooted in several participants. The respondents particularly highlighted the 

parts of the workshops with innovative approaches to teaching in higher education, where 

they learnt how to use these new methods in their own teaching.   

The overall benefits as described by the respondents included: 

 the balance between theory and practice, 

 the importance of, and shift towards, a student-centred approach, 

 peer learning and sharing of practice, 

 application of pedagogy and its use to inform practice, 

 ǘƘŜ ǊŜǎǇƻƴŘŜƴǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜƛǊ ǘŜŀŎƘƛƴƎ ǎƪƛƭƭǎ, 

 the development of skills in designing learning activities. 
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This is further evidenced by the interview extracts in Table 4. 

 

Table 4: Interview extracts (3) 

UEB UNIBA 

Probably like the most important thing, but 
I have learned like to move from, let's say 
the general level to the academic level. It 
means that how to communicate with 
students and how to teach them 
academically, not just the general impulse I 
was teaching. For example, before I was 
teaching but not that much, let's say as a 
professional, but I have got a lot of skills 
how to communicate and how to teach 
them academically 

ΨΦΦΦōǳǘ L ǘƘƛƴƪ ǘƘŀǘ ǘƘŜǊŜ ŀǊŜ н Ƴƻǎǘ 
important things for me one and I'm sure 
I have mentioned it in the previous 
interview, but it's the most crucial for me. It 
was the aligning of learning outcomes, its 
teaching methods and the other part of the 
course design. So this was a big wake up call 
for me. And I'm thinking about the other 
courses, in the way I teach them not only 
the one course I have innovated, so that's 
the first point to have everything aligned. 
Like the learning outcomes, the methods, 
techniques, activities, and so on and so on. 
And I haven't thought about such issues 
before the course. And the second most 
important thing I've learned during the 
second part, was that every implemented 
activity must be correctly designed, with 
ǇǳǊǇƻǎŜ ǿƛǘƘ ǎǇŜŎƛŦƛŎ ƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎΦΩ  

I guess I know a little bit more about how to 
be a better teacher. 
L ŀƭǊŜŀŘȅ ŀǇǇƭƛŜŘ ǎƻƳŜ ƻŦ ǘƘŜ ƪƴƻǿƭŜŘƎŜΧL 
started to take feedback from students and 
at the end of each cƭŀǎǎ ƻǊ ŜŀŎƘ ǿŜŜƪΧȅƻǳ 
are able to adjust the next class according 
to it like something, it was not clear to them 
or they didn't understand, or if it was like 
too fast or too slow and so on. So you can 
adjust and then make the semester better. 

The first one would be the importance of 
discussion. I mean peer discussion with my 
colleagues. Discussion that results in, new 
and better ways. Especially, I learned that 
during the second semester when we had 
our lessons observed. So it was a different 
kind of experience, because, I'm used to 
talking to my colleagues about the way I 
teach, or the way they teach, or the way we 
teach, but it's a whole different new level. 

(it) forced me to think about my positive 
and negative sides of the teaching and what 
in which parts of my teaching or which way I 
ŎƻǳƭŘ ƛƳǇǊƻǾŜΧ 
It helped me to realize a lot of things to get 
familiar with new techniques, especially via 
online teaching and to think about how to 
improve different methods I could 
incorporate in my teaching, 

It was really helpful for me to get to know 
what activities I can do with students 
because I'm student at the faculty of X at 
Comenius University and we are used to 
teach in the same way for years. And it was 
really helpful for me to see what can I do 
different and which types of activity I can 
incorporate into my teaching,  
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so overall I would say it was helpful for me 
as a as a new teacher to see how to do 
things better and how to how to improve. 

And this Nearpod is good because it helps 

me to motivate them to somehow speak up 

during the lesson 

Now I ƘŀǾŜ YŀƘƻƻǘΣ ƴƻǿ LϥƳ ǘŜŀŎƘƛƴƎΧŀƴŘ 
every couple seminar I have couple minutes 
of Kahoot and it's very active and it's 
amazing where to measure and to teach 
students 
 

So, it was important for my teaching. I've 
never written plans. I prefer the lesson, of 
course, and I usually keep it only in my 
mind. Sometimes I write just a sequence of 
the activities, but never I never prepare like 
a proper plan with all the activities and also 
purpose of them. So this was a new and 
good. I found it useful. So writing the plan 
of the innovative sessions, I would say.  

 So really constructive alignment was for me 

maybe opening eyes experience, let's say, 

because I was many times struggling with 

the plans for my lessons and all of that. And 

yes, this gave me much more logic for me as 

a teacher, to also to look not just for one 

lesson, but also on a course in general and 

also when it comes to learning some 

activities, but also how to look at evaluation 

of students and also learning outcomes. 

 

 

4.2.iii Reflective Practitioners 

The third important theme which surfaced for participants was the notion of reflection, self-

development, and the emergence of a new professional identity as an educator. Several 

respondents commented that thanks to the course they had learned to better recognize their 

own strengths and weaknesses in the role of a teacher and avail of opportunities for self-

development based on the knowledge of various pedagogical theories and concepts and 

sharing experiences with other teachers. Within this theme, engagement with the scholarship 

of teaching and learning (SoTL) was recognised as a key factor in the reflective process leading 

to the recognition of a change in both practice and self-awareness as a professional educator, 

hand-in-hand with an increasing confidence to discuss learning and teaching with colleagues. 
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The key shifts in mindset and practice resulting from participating in the courses included: 

 receiving and using feedback from coaches to improve teaching practice, 

 better understanding of the role of being an educator in higher education, 

 the confidence to talk about teaching, 

 writing about teaching and sharing practice with peers. 

This is further evidenced by the interview extracts in Table 5. 

 

Table 5: Interview extracts (4) 

UEB UNIBA 

Actually there was some personal 
information which I didn't know before. For 
example, my type as a teacher. So that was 
very important for being able to work with 
it later on 

Open eye knowledge I gained, from this 
course and later. We've written (a SOTL) 
paper so it was the first time I wrote this 
kind of paper in English. But also in general 
this kind of paper. It was the first time I 
wrote it. So it was new experience. And 
even it was very difficult for me. I think I 
learned a lot, in the end, so I would also say, 
writing academic paper was one of the 
takeaways.  

Yeah, I really liked to learn about 
psychology of myself, which was the 
introduction of the course and psychology 
of myself as a person and also as a teacher 

It will be really slow process as I dive deeper 
and deeper into the SoTL approach. 

This article which we were supposed to 
write was very like enriching for myself 
because I never studied before 

 

That was very important, and the fourth 
thing would be, which is much of a some 
kind of mental or mindset thing for me was 
when we had a discussion, I think in 
October or November about the question of 
why do we even have universities? Why do 
we go to school? And the answer was that 
we have universities because we don't have 
answers because we don't know, and that 
was sort of a breakthrough for me because 
it changed my mindset in as such, not 
suffering that much since then so. Yes, this 

I found it inspirational because my coach 
could also give me some examples or give 
me ideas what I can do. What I found very 
helpful that my coach could help me to 
clarify more my ideas because sometimes I 
can think about many things but I cannot be 
very specific or concrete. So in this way I 
found coaching very good and very helpful. I 
think it helped me to have a better 
structure e.g. for my paper when it comes 
to this assignment. In this way it was very 
inspirational and helpful.  
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is what we should tell everyone who comes 
into school in their first day and we should 
repeat it all the time.  

 It would be great if the course happened 2 
years earlier at the beginning of my 
teaching, but still it was great. I think it 
should be made compulsory, at least for 
PhD students at least. Because it really did 
have great impact. I think I speak for the 
whole group when I say.  

 I started to be frustrated with the other 
courses that weren't part of the innovation 
because I was just lecturing most of the 
time and I was tired of just lecturing 
because I saw how activities and if you do it 
in other way, how it can be helpful for 
students and also for teachers. So I think it 
not only increased my skills in teaching and 
learning, but helped me to broaden the 
perspective on teaching and learning in 
general. I think it was very instrumental for 
me, that I was able to do it in my career, my 
ŀŎŀŘŜƳƛŎ ŎŀǊŜŜǊ ōŜŎŀǳǎŜΣ LΨǾŜ ƴŜǾŜǊ ǊŜŀƭƭȅ 
thought about such issues like learning 
outcomes and so on I was never thinking 
about such issues. Now I will always be and I 
think I would make it voluntary for 
everybody. 

 We don't have any courses or special 
training. So, that's why thinking in this way 
about learning and teaching, and also to do 
SOTL study in scientific way to improve our 
teaching and learning was new to me. And, 
I've evaluated very positively, and I think it's 
important to think about and concentrate 
more on the methods that we use and also 
the concepts of our courses. So I find it is a 
good experience. And I also talked about 
the course to my colleagues at our seminar 
at our institute and encourage them also to 
attend the courses or maybe some of the 
innovations that we learned we will possibly 
apply in the future at our Institute as well. 
So, I think it's very important and it's lucky, 
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we are colleagues. We usually do not have 
time for that, but we do not have any 
support centre, which could offer such a 
course to. So I think this was a unique, and 
good.  

 Maybe just that we should find a way to 
motivate our different colleagues who use 
different methods (old school methods) to 
join such courses and do something about it 
because it's still about that one little group 
of very highly motivated people who want 
to make things better and be modern and 
be innovative and so on. And then you 
come to your department and they are 
like... We should find a way how to spread 
it. 

 

5.0 Concluding Remarks 

The themes identified above; learning contexts, application of practice-based learning, and 

reflective practitioners demonstrate the key impacts of the pedagogical courses on the 

participants.   

From our evaluation, the courses at both institutions have undoubtedly had a positive impact 

on participant practice and may be aligned to Barnett & Coates (2005) who posited that 

curriculum encompasses three domains of cognitive development and shift in learner 

attitudes: knowing - doing - being. In this context we can see that the initial stages of the 

ŎƻǳǊǎŜǎ ŜƴŎƻƳǇŀǎǎŜŘ ǘƘŜ άknowingέ ŘƻƳŀƛƴΣ ǿƘŜǊŜōȅ ǇŀǊǘƛŎƛǇŀƴǘǎ ǿŜǊŜ ŜȄǇƻǎŜŘ ǘƻ ƴŜǿ 

ways of teaching and learning modelled by the course facilitators, underpinned by an 

introduction to and growing understanding of key pedagogic constructs. As a result of this 

engagement by participants in SoTL, albeit at an early stage, indicates a shift to the 

incorporation of this within their own thinking and practice ς ǘƘŜ άdoingέ ǇƘŀǎŜ ƻŦ 

development ς in particular, adopting approaches to teaching and learning that favour a 

student-centred ethos. Finally, the proactive sharing of practice with peers, both in an 

immediate and wider context, together with the reflection on their own evolving identity as 

educators, Ŏŀƴ ōŜ ǎŜŜƴ ŀǎ ǇŀǊǘƛŎƛǇŀƴǘǎ ƳƻǾƛƴƎ ƛƴǘƻ ǘƘŜ Ŧƛƴŀƭ ŘƻƳŀƛƴ ƻŦ άbeingέ ŀƴŘ ōŜŎƻƳƛƴƎΦ  

The combination of the course design and learning context are then able to effect a cognitive 

and longitudinal shift in participants, as revealed by the evaluation of the two iterations of the 
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interview responses. These can be mapped to Trigwell et al.Ωǎ όнлллύ ƳƻŘŜƭ ƻŦ {ŎƘƻƭŀǊǎƘƛǇ ƻŦ 

Teaching as outlined in Table 6.  

 

Table 6: Longitudinal shift aligned to Trigwell et al.Ωǎ όнлллύ ƳƻŘŜƭ ƻŦ {ŎƘƻƭŀǊǎƘƛǇ of 
Teaching 

Participant profile Informed 

Dimension 

Reflection 

Dimension 

Communication 

Dimension  

Conception 

Dimension 

Start of course 
Mid-course 
End of course 

Uses informal 
theories of 
teaching and 
learning 

Effectively 
none or 
unfocused 
reflection 

None Sees teaching in 
a teacher-
focused way 

Engages with the 
literature of 
teaching and 
learning 
generally 

 Communicates 
with 
departmental/ 
faculty 
peers (tea room 
conversations, 
department 
seminars) 

 

Engages with the 
literature, 
particularly the 
discipline 
literature 

Reflection in 
action 

Reports work at 
local and 
national 
conferences 

 

Conducts action 
research, has 
synoptic capacity, 
and pedagogic 
content 
knowledge 

Reflection 
based on 
asking what 
do I need to 
know about X 
here, and 
how will I find 
out about it? 

Publishes in 
international 
scholarly journals 

Sees teaching in 
a student-
focused way 

 

However, the authors of this study contend that the first theme identified ς learning contexts 

ς Is crucial to the overall success and impact of the project as whole. Clear from our evaluation 

is the importance of the overall design of such a course, which needs to not only impart 

information but provide opportunities for participants to engage with authentic learning 

activities and assessment tasks which are deliberately integrated as part of the intended 
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outcomes. Furthermore, this impact was not only a result of how the courses were designed 

and delivered but also came about as a consequence of the positive, safe, atmosphere created 

during the learning activities which we contend are critical to the success of the course and 

the willingness to engage on the part of the participants.   

This atmosphere is not necessarily something that is explicitly articulated as part of the course 

design but depends heavily on the combined attitudes and behaviours of the course team ς 

facilitators and coaches ς and, crucially, the participants themselves who in recognising the 

safety of the environment, adapt their own perspectives to embrace this distributed cognition 

and use this to effectively progress their own professional practice.  

This aspect of the learning environment could be further aligned to a student-centred 

philosophy of learning and teaching, wherein attention is paid to the three dimensions of 

ΨǎǘǳŘŜƴǘ ŜƴƎŀƎŜƳŜƴǘΩ - the emotional, cognitive, and behavioural (Kahu, 2013).  Drawing on 

research on these dimensions, it is suggested that a fundamental focus on the emotional 

ŀǎǇŜŎǘ ƻŦ ǎǘǳŘŜƴǘ ŜƴƎŀƎŜƳŜƴǘ ŀƴŘ ŎƻƴŎŜƴǘǊŀǘƛƴƎ ƻƴ Ƙƻǿ ƭŜŀǊƴŜǊǎ ŀǊŜ ΨŦŜŜƭƛƴƎΩ ς whether they 

are experiencing a sense of belonging and readiness to participate ς will support and enhance 

the learnersΩ cognitive and behavioural engagement.   

 

The recommendation coming out of these findings is that this facet of course design is 

considered in depth during the course design phases ς as an integral part of the overall design 

strategy ς and monitored over the duration of the course to ensure its continued presence 

and impact.  

 

 

 

 

 

  



22 

 

References 

Alhija, F. & Fresko, B. (2020) Graduate teaching assistants: motives, difficulties and 
professional interactions and their relationship to perceived benefits, Higher Education 
Research & Development, 39:3, 546-560, DOI: 10.1080/07294360.2019.1681374 

!ǑƪŜǊŎ ±ŜƴƛƎŜǊΣ YΦ όнлмсύΦ ¦ƴƛǾŜǊǎƛǘȅ ¢ŜŀŎƘŜǊǎΩ hǇƛƴƛƻƴǎ ŀōƻǳǘ IƛƎƘŜǊ 9ŘǳŎŀǘƛƻƴ tŜŘŀƎƻƎƛŎŀƭ 
Training Courses in Slovenia. CEPS Journal, 6 (4), pp. 141-158. 

Barnett R. & Coate K. (2005). Engaging the Curriculum in Higher Education. Berkshire: Society 
for Research into Higher Education and Open University Press 

Bergner, J., Lin, L. & Tepalagui, N.K. (2015). Teacher training for PhD students: 
recommendations for content and delivery. e-Journal of Business Education and Scholarship 
Teaching, 9(1), 61-69. 

Biggs, J. & Tang, C. (2011). Teaching for Quality Learning at University (4th ed.). McGraw-Hill 

Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in 
Psychology, 3(2), 77ς101. 

Chickering, A. & Gamson, Z. (1987). Seven principles for good practice in undergraduate 
education.  American Association for Higher Education Bulletin, 39, 3-7 

Entwistle, N. (2009). Teaching for understanding at university: deep approaches and distinctive 

ways of thinking. Basingstoke: Palgrave Macmillan. 

Gaia, A.,  Corts, P., Tatum, H. & Allen, J. (2003) The GTA Mentoring Program: An 
Interdisciplinary Approach to Developing Future Faculty as Teacher-Scholars, College 
Teaching, 51:2, 61-65, DOI: 10.1080/87567550309596413 

Gibbs, G. & Coffey, M. (2004). The impact of training of university teachers on their teaching 
skills, their approach to teaching and the approach to learning of their students. Active 
Learning in Higher Education, 5, pp. 87ς100. 

Haigh, N. (2012) Sustaining and spreading the positive outcomes of SoTL projects: issues, 
insights and strategies. International Journal for Academic Development, 17 (1), 19-32.  

Harvey, L. & Knight, P. (1996) Transforming Higher Education Maidenhead: Society for 
Research into Higher Education & Open University Press.  

WŜǇǎŜƴΣ 5Φ aΦΣ ±ŀǊƘŜƎȅƛΣ aΦ aΦ ϧ 9ŘǿŀǊŘǎΣ 5Φ όнлмнύΦ !ŎŀŘŜƳƛŎǎΩ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ tƘ5 
ǎǘǳŘŜƴǘǎΩ ǘŜŀŎƘƛƴƎΥ ǇǊŜǇŀǊƛƴƎ ǊŜǎŜŀǊŎƘ ƘƛƎƘŜǊ ŘŜƎǊŜŜ ǎǘǳŘŜƴǘǎ ŦƻǊ ŀƴ ŀŎŀŘŜƳƛŎ ŎŀǊŜŜǊΦ Journal 
of Higher Education Policy and Management, 34(6), pp. 629ς645. 

Kahu, E. (2013). Framing student engagement in higher education, Studies in Higher 

Education, 38 (5), 758-773. 

 

Land, R. (2001) Agency, context and change in academic development International Journal 

https://doi.org/10.1080/07294360.2019.1681374
https://doi.org/10.1080/87567550309596413


23 

 

for Academic Development, 6, 4-20. 

MacPhail, A., Ulvik, M., Guberman, A., Czerniawski, G., Oolbekkink-Marchandfand, H. & Bain, 
Y. (2019). The professional development of higher education-based teacher educators: needs 
and realities. Professional Development in Education, 45(5), pp. 848ς861. 

Marsh, H.W. & Hattie, J. (2002). The Relation between Research Productivity and Teaching 

Effectiveness, The Journal of Higher Education, 73:5, 603-641, DOI: 

10.1080/00221546.2002.11777170 

 

Mezirow, J. (1991). Transformative dimensions of adult learning. San Francisco, CA: Jossey-

Bass. 

Olsson. T., Roxa, T. (2013). Assessing and rewarding excellent academic teachers for the 
benefit of an organization. European Journal of Higher Education, 3, (1), 40-61.  

Peters, J. (2010) What is the purpose of a University CPD Framework? In: Laycock, M. and 
Shrives, L. eds. Embedding CPD in Higher Education, SEDA Paper 123. London: SEDA, 45-50.  

Postareff, L., & Lindblom-¸ƭŅƴƴŜΣ {Φ όнллуύΦ ±ŀǊƛŀǘƛƻƴ ƛƴ ǘŜŀŎƘŜǊǎΩ ŘŜǎŎǊƛǇǘƛƻƴǎ ƻŦ ǘŜŀŎƘƛƴƎΥ 
Broadening the understanding of teaching in higher education. Learning and Instruction, 18, 
pp. 109-120. 

Prosser, M. and Trigwell, K. (1999). Understanding learning & teaching: the experience in 

higher education. Buckingham: Open University Press. 

Shortlidge, E.E & Eddy, S.L. (2018). The trade-off between graduate student research and 
teaching: A myth? PLoS ONE, 13(6): e0199576. DOI: 10.1371/journal.pone.0199576 

Thomas, L. (2002) Student retention in higher education: the role of institutional 
habitus, Journal of Education Policy, 17:4, 423-442, DOI: 10.1080/02680930210140257 

Trigwell, K., Martin, E., Benjamin, I. And Prosser, M., 2000. Scholarship of Teaching: A Model, 

Higher Education Research and Development 19(2), 155-168  

 
Wang, Y. L., Frechtling, J. A. & Sanders, W. L. (1999). Exploring linkages between professional 
development and student learning: a pilot study. Paper presented at the Annual Meeting of 
the American Educational Research Association, Montreal, April 1999. 
 

 

 

 

https://doi.org/10.1080/00221546.2002.11777170
https://doi.org/10.1080/02680930210140257


24 

 

Appendices 

Appendix 
number 

Appendix title 

Appendix 1 Comenius University Bratislava (UNIBA) 

Innovative teaching that inspires good learning:  A professional 

development course for PhD. students and early-career teachers  

Course handbook Academic Year 2021-2022 
(English language version generated by Google Translate) 

Appendix 2 University of Economics in Bratislava (UEB) 
Handbook for course participants: Introduction to Teaching 
and Learning in Higher Education (for beginning internal doctoral 
students) 
(English language version generated by Google Translate) 

Appendix 3 University of Economics in Bratislava (UEB) 
Handbook for course participants: Teaching Skills Development to 
Improve Student Learning 
(for junior assistant professors with PhD.) 
(English language version generated by Google Translate) 

Appendix 4 Proposed data collection and analysis 

Appendix 5 Ethical Approval 

Appendix 6 Questionnaire survey questions 

Appendix 7 Interview Questions based on themes identified from the survey 

 

  



25 

 

Appendix 1 

Innovative teaching that inspires good learning  A professional development 

course  

for PhD. students and early -career teachers  

Course handbook 

Academic Year 2021-2022 

 

 

 

 

GENERAL INFORMATION 

 

1. Purpose of the course  

 

This course aims to contribute to improving the overall quality of learning and teaching at Faculty of 

Arts (FA), Comenius University (UNIBA) by enhancing teaching competences of early career teachers 

who are engaged as teaching assistants and in some cases course leaders. The course shall provide 

the participants with theoretical and practical background for teaching at the university. The course 

expects to enrol 10-15 doctoral students and early-career teachers (PhD holders). It is offered in 

Slovak language to complement two existing courses: Effective teaching for internationalisation and 

Academic writing for publication that have English as the language of instruction. The course is 

prepared and offered as part of the HOSUED (Designing Holistic and Sustainable Educational 

Development to Improve Student Learning) project.1 

                                                           
1 Disclaimer: The European Commission's support for the production of this publication does not constitute an 

endorsement of the contents, which reflect the views only of the authors, and the Commission cannot be held 

responsible for any use which may be made of the information contained therein. 
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Course website 

https://fphil.uniba.sk/sluzby/impact/kurz-ako-dobre-ucit-na-vs-v-slovencine 
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2. Expected learning outcomes for course participants  

By the end of the course, course participants are expected to be able to: 

¶ prepare and facilitate classes with small and large groups of students while applying student-
centred approaches and using a range of active learning methods 

¶ design and implement valid methods for assessing student learning outcomes in cooperation 
with the course leader and other course facilitators and as independent assessors   

¶ critically reflect on the outcomes of own teaching and student learning by using student 
feedback, peer feedback and outcomes of student work 

¶ evaluate the outcomes of own teaching and student learning in a SOTL research paper  

 

3. Course accreditation  

The course is accredited on national and international levels. The national accreditor is the Faculty of 

Arts at Comenius University in Bratislava. Course graduates who are doctoral students will be 

awarded 6 ECTS credits for completing each semester of the course.  

The course is also accredited internationally by the Staff and Educational Development Association 

(SEDA) under the auspices of its Professional Development Framework (SEDA-PDF) and the SEDA-PDF 

Award Supporting Learning. Course graduates are awarded a certificate from SEDA.2 

 

SEDA is the professional association for staff and educational 
developers in the UK, promoting innovation and good practice in 
higher education, and is seen by many as the shaper of thought and 
initiator of action in staff and educational development, not only in 
the UK but in the international domain also. 

 

4. Course team3 

a. Course coordinator 

tƭŜǎŎƘƻǾłΣ DŀōǊƛŜƭŀΣ PF HEA, Comenius University in Bratislava, Slovakia 

(gabriela.pleschova@uniba.sk) 

 

b. Workshop leaders/coaches 

5ǾƻǊǎƪłΣ 5ŀǊƛƴŀΣ Comenius University in Bratislava, Slovakia (darina.dvorska@uniba.sk) 4  

IƭŀǾŀǘłΣ [ǳŎƛŀΣ Comenius University in Bratislava, Slovakia (host-hlavata1@live.uniba.sk) 

aŜŘǾŜřƻǾłΣ WŀƴŀΣ Comenius University in Bratislava, Slovakia (jana.medvedova@uniba.sk) 

tƭŜǎŎƘƻǾłΣ DŀōǊƛŜƭŀΣ tC I9!Σ Comenius University in Bratislava, Slovakia 

(gabriela.pleschova@uniba.sk) 

                                                           
2 Appendix A contains the actual SEDA values and outcomes as they are represented by this course. 

3 To learn more about the course coordinator and session leaders, consult their bibliographies in Appendix B. 

4 Serves as the coordinating coach. 

https://www.seda.ac.uk/pdf
https://www.seda.ac.uk/supporting-learning
https://www.seda.ac.uk/supporting-learning
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{ŜŘƭłƪƻǾłΣ aŀǊƪŞǘŀ, Masaryk University, Czech Republic (sedlakovamarketa@mail.muni.cz) 

{ǘǊŀƪƻǑΣ WƻȊŜŦ, Comenius University in Bratislava, Slovakia (strakos@fedu.uniba.sk) 

Varchola, Jaroslav, Comenius University in Bratislava, Slovakia 

(jaroslav.varchola@fmed.uniba.sk) 

 

c. Course administrator  

IƭŀǾŀǘłΣ [ǳŎƛŀΣ Comenius University in Bratislava, Slovakia (host-hlavata1@live.uniba.sk) 

 

5. Course methods, format and structure  

This course uses active learning as the key method through which participants are to develop 

knowledge and skills in this areaτan underlying learning principle for all instruction. By active 

learning it is meant that participant teachers predominantly learn through other ways than listening 

to workshop facilitators and reading assigned materials; in other words, the course facilitators model 

the nature of the instruction participants are encouraged to take up. During the course, facilitators 

create a range of opportunities for participants to formulate their own understanding of studied 

concepts, to trial new teaching and learning methods, to collaborate with peers in small groups and 

to exchange feedback. Furthermore, participants are encouraged and mentored to implement active 

learning in their own classes via 

1) a series of 8 face-to-face workshops totalling 24 hours. The purpose of these workshops is to 

help participants to become competent and confident facilitators of learning. To achieve 

that, the participants learn such key concepts as student-centred learning, reflective 

teaching, constructive alignment, formative and summative assessment and scholarship of 

teaching and learning, and how these can be used in course and session design, course 

facilitation, feedback and assessment. The workshops should help participants to increase 

the repertoire of teaching strategies they can use to encourage active learning and peer 

learning. The workshops are supported by take-home assignments, pre-workshop reading 

assignments and short written exercises (semester 1). The attendance of the workshops is 

mandatory, however, if a participant can not exceptionally attend a workshop, they can 

complete instead a task that is assigned by the workshop facilitator(s). 

 

2) a course design section, whereby participants work to develop three or more course 

sessions that follow the principles of facilitating good learning. During this part, participants 

also design a plan for researching course outcomes. While working on both tasks, online 

coaches (from among the session leaders of the face-to-face workshops) support participants 

by providing them with guidance and feedback. During this period, participants meet with 

their peers and facilitators to showcase their progress with the class and research designs. 

During this meeting participants share ideas that are to be implemented in own teaching and 

how they intend to evaluate the impact of their new teaching design on student learning 

(semester 2). 

 

3) a teaching section where participants teach the three or more sessions to a cohort of 

undergraduate or graduate students. Each participant is required to invite at least one 
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colleague to observe his/her class and complete an observation form provided by course 

organisers (semester 2). 

 

4) a teaching evaluation section whereby participants write a paper evaluating and reflecting 

on student learning. Participants are encouraged to present their paper at the 2022 EuroTLC 

(European Conference on Teaching and Learning Politics, IR and European Studies) which will 

be held in Bratislava and at other events including those recommended by course organisers 

during at a later time (semester 2). 

 

6. Course fees and funding 

There is no participation fee. The course is supported through an Erasmus+ grant, which covers the 

costs of the course including attending the workshops and the subsequent coaching component.  

 

7. Eligibility and application  

a. Eligibility  

Doctoral students from all fields of study of Faculty of Arts, Comenius University in Bratislava 

including faculty members who already hold a PhD degree. Prospective participants are 

expected to teach in the Spring 2022 semester to be able to fulfil the requirements of this 

course. Teaching engagement in Spring 2022 should entail the independent teaching of at 

least three sessions of a course (seminars, lectures, tutorials etc.) and, preferably, 

participation in student assessment.  

All applicants should have prior teaching experience (teaching at least several course 

ǎŜǎǎƛƻƴǎ ŀǘ ŜƛǘƘŜǊ ǘƘŜ .ŀŎƘŜƭƻǊΩǎ ƻǊ aŀǎǘŜǊΩǎ ƭŜǾŜƭύΦ If an applicant thinks of enroling the 

course but does not yet have a teaching experience, he/she is advised to contact the course 

administrator.  

Even if the course is held in Slovak language, applicants are expected to be able to read 

assigned course materials in English language. 

 

b. Application:  

Interested applicants are required to submit the following documents: 

1. Curriculum vitae (1-2 pages)  

¢ƘŜ ŀǇǇƭƛŎŀƴǘΩǎ /±ǎ ǎƘƻǳƭŘ ƘƛƎƘƭƛƎƘǘ ŜŘǳŎŀǘƛƻƴŀƭ ōŀŎƪƎǊƻǳƴŘΣ ǇǊŜǾƛƻǳǎ ŀƴŘ ŎǳǊǊŜƴǘ 

teaching-related responsibilities, teaching and research interests.  

 

2. ! ÓÈÏÒÔ ÒÅÆÌÅÃÔÉÖÅ ÅÓÓÁÙ ÏÎ ÔÈÅ ÁÐÐÌÉÃÁÎÔȭÓ ÔÅÁÃÈÉÎÇ ÅØÐÅÒÉÅÎÃÅ ɉόττ ×ÏÒÄÓɊȢ  

In this essay, the applicant should discuss the following questions:  

¶ What characterizes the course(s) the applicant has taught so far? (Name, subject, 

class size, level, class composition, number of sessions per week, length of the 

sessions, student prepaǊŜŘƴŜǎǎΣ ŜǘŎΦύ ²Ƙŀǘ ǿŀǎ ǘƘŜ ŀǇǇƭƛŎŀƴǘΩǎ Ƴŀƛƴ ǊƻƭŜΚ ό{ŜƳƛƴŀǊ 

leader, teaching assistant, independent lecturer, etc.)  
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¶ If the applicant has taught more than one course, it is preferred thatτafter listing all 

courses taughtτhe/she singles out one course and discusses that course in the rest 

of the essay.  

¶ How did the applicant teach? (Prevalent teaching methods, experience with using 

other methodsτe.g. lectures, discussion, lab activities, games, simulations, etc.)  

¶ ²Ƙŀǘ ǿŀǎ ƻƴŜ ŀǎǇŜŎǘ ƻŦ ǘƘŜ ŀǇǇƭƛŎŀƴǘΩǎ ǘŜŀŎƘing that went well? What were the 

biggest challenges experienced and how did he/she deal with them?  

¶ With whom and how frequently does the applicant usually discuss teaching? What 

do these conversations on teaching entail and how useful are they for the apǇƭƛŎŀƴǘΩǎ 

development as a teacher?  

 

3. Motivation letter (400-600 words)  

The applicant should address their motivation to participate in the course and their 

future plans and ambitions as educators. In this, they should consider the following 

questions:  

¶ What has been their main reason to apply for this course?  

¶ What characterizes good teaching?  

¶ What kind of educator does the applicant want to become? What does the applicant 

currently do to improve as a teacher?  

¶ How does the applicant like to see himself/herself as a teacher at the end of the 

course in relation to how they see themselves today? What important developments 

does the applicant have in mind?  

Participants are welcome to discuss their application before submission with the course 

coordinator, Dr. [ǳŎƛŀ IƭŀǾŀǘł via email (see above) or over the phone (02 9013 2051) 

 

c. Criteria for assessing the applications 

We offer 15 places for teachers from Faculty of Arts, Comenius University in Bratislava. The 

following criteria will be used to select the course participants: 

¶ aǇǇƭƛŎŀƴǘǎΩ ƭŜǾŜƭ ƻŦ ƛƴǘŜǊŜǎǘ ƛƴ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ƛƴ ǘƘŜ ŎƻǳǊǎŜ ƛƴŎƭǳŘƛƴƎ ŀ ŎƻƳƳƛǘƳŜƴǘ ǘƻ 

teach a course (or course sessions); 

¶ aǇǇƭƛŎŀƴǘǎΩ ƭŜǾŜƭ ƻŦ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǿƻǊƪ ŀǎ ŀ ǘŜŀŎƘŜǊ ŀƴŘ ǘƻ ƛƳǇǊƻǾŜ ǘƘŜƛr own teaching 

ŀǎ ǿŜƭƭ ŀǎ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜΤ ŀƴŘ 

¶ the overall quality of the application. 

 

8. Pre-course assignments  

By 25 September 2021, participants are required to submit a syllabus of the course they taught 

recently and a class plan, if possible (CDO: 2,3). 

 

9. Assessment of participant progress  

During the workshops, participant performance is assessed formatively, that is, they receive 

feedback on their assignments so that they can identify their strengths and areas where they need 
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further work. As the major assignment, participants are required to design and implement a 

microteaching demonstration and submit a written assignment reflecting on their microteaching 

experience. Successful completion of the microteaching demonstration and its follow-up assignment 

is a condition for advancement to the online segment of the program. In justified cases, the 

participants can submit a different written assignment, in which they demonstrate achievement of 

course learning outcomes. 

During the online segment, participants are to submit five written assignments. All these assignments 

ŀǊŜ ŜȄǇŜŎǘŜŘ ǘƻ ōŜ ŎƻƳǇƭŜǘŜŘ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ōŜǎǘ ŜŦŦƻǊǘΦ CƻǊ ǘƘƻǎŜ ŀǎǎƛƎƴƳŜƴǘǎ ǘƘŀǘ 

require the submission of a first draft and a final version, submitting both documents is a 

requirement for the successful completion of the course. Final versions should incorporate revisions 

ǘƘŀǘ ŀŘŘǊŜǎǎ ǎǳƎƎŜǎǘƛƻƴǎ ŀƴŘ ŎƻƴŎŜǊƴǎ ǊŀƛǎŜŘ ōȅ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ŎƻŀŎƘ ƛƴ ƘƛǎκƘŜǊ ŦŜŜŘōŀŎƪ ƻƴ ǘƘŜ 

first draft. 

Each of the assignments should be submitted by the deadline. While the course coordinator and 

ŎƻŀŎƘŜǎ Ŏŀƴ ŀŎŎƻƳƳƻŘŀǘŜ ŜƳŜǊƎŜƴŎȅ ǎƛǘǳŀǘƛƻƴǎ ŀƴŘ ŎƘŀƴƎŜǎ ƛƴ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻōƭƛƎŀǘƛƻƴǎΣ 

participants are expected to communicate any changes as soon as possible. Coaches may choose to 

ǊŜƳƛƴŘ ŎƻǳǊǎŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ƻŦ ƛƳǇŜƴŘƛƴƎ ŘŜŀŘƭƛƴŜǎΣ ōǳǘ ƛǘ ǊŜƳŀƛƴǎ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ 

submit assignments on time and communicate with their coaches when assistance is needed.  

Coaches and course participants should consider keeping electronic and/or printed copies of all of 

their assignments and feedback so that they can consult them later. 

 

10. Course website 

Up-to-date information for course participants is to be found on the course website, while 

ÄÅÔÁÉÌÅÄ ÅØÅÒÃÉÓÅ ÄÅÓÃÒÉÐÔÉÏÎÓ ÁÎÄ ÉÎÓÔÒÕÃÔÉÏÎÓ ÁÒÅ ÁÖÁÉÌÁÂÌÅ ÉÎ ÔÈÅ ÃÏÕÒÓÅȭÓ ÖÉÒÔÕÁÌ ÌÅÁÒÎÉÎÇ 

home in the UNIBA MS Teams. 

 

 

THE WORKSHOP SERIES 

 

In the first semester participants attend a series of face-to-face workshops. 

 

1. List of theories introduced during the workshops  

a. General approaches to learning and teaching 

Student-centred learning 

Reflective teaching 

Scholarship of teaching and learning 

Peer learning 

 

b. Concepts 

.ƭƻƻƳΩǎ ǘŀȄƻƴƻƳȅ 

Constructive alignment  

https://fphil.uniba.sk/en/services/impact/course-effective-teaching-for-internationalisation/
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Formative and summative assessment 

 

2. Participant activities  

a. Dates, topics and facilitators of workshops 

Workshops start at 9:00 and finish at 12:30 with two short (15 min) breaks in between. The 

course will take place on Fridays. For exact dates, see the table below, which also includes 

relationship of the topics to SEDA values (V), core development  outcomes (CDO) and 

specialised outcome (SO).  

In case of university closure or restrictions on free movement of individuals, the workshops 

will be offered online via MS Teams. 

A reading list for the workshop series can be found in Appendix C (CDO: 1,2,3). 
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Nr. Topic  Date Facilitator  

1. Student-centred learning and 

class planning; Course 

introduction and 

introduction to SEDA 

(V:1,4,5; CDO: 1,2,3; SO: 7) 

1 October 2021 
*ÁÎËÁ -ÅÄÖÅìÏÖÜ 

'ÁÂÒÉÅÌÁ 0ÌÅÓÃÈÏÖÜ 

2. Using active learning 

methods in small group 

learning I.: academic debate, 

gamification (V: 1,2,4,5; 

CDO:4) 

15 October 2021 ,ÕÃÉÁ (ÌÁÖÁÔÜ 

3. Using active learning 

methods in small group 

learning II: Oxford tutorial 

(V: 1,2,3,4; SO: 5,6) 

29 October 2021 Jaroslav Varchola 

4. Using active learning 

methods in small group 

learning III: Dialogue-based 

learning, research-based 

learning and collaborative 

reasoning (V: 1,2,3,4; SO: 5,6) 

12 November 2021 $ÁÒÉÎÁ $ÖÏÒÓËÜ 

5. Using active learning 

methods in large group 

learning  (V: 1,2,3,4; SO: 5,6) 

26 November 2021 tbc 

6. Using learning technologies. 

Online learning. 
10 December 2021 -ÁÒËïÔÁ 3ÅÄÌÜËÏÖÜ 

6. Assessing student work (V: 1, 

4,5; CDO: 4; SO: 5,6) 
17 December *ÏÚÅÆ 3ÔÒÁËÏĤ 

7. Microteaching 

demonstration (CDO: 4; SO: 

5,6,7) 

Microteaching written 

assignment 

10 January 2022 

 

 

17 January 2022 

various facilitators 

 

b. Assignments 

The first semester ends with participants completing a written assignment, which is a 

mandatory assignment that participants must complete successfully in order to pass the first 

part (semester 1) of the course. 

 

1. Post-microteaching written assignment (V:5; CDO: 1,2,3,4; SO:5) 
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After microteaching, participants are asked to schedule at least an hour to examine and 

reflect on their own teaching based on three sources of information: 

a) ×ÒÉÔÔÅÎ ȬÌÅÁÒÎÅÒȭ ÁÎÄ facilitator feedback, 

b) own recall/emotional response and 

c)  assessment of own teaching based on the video recording. 

Participants are asked to complete the written  assignment that consists of three parts in 

which they reflect on microteaching based on remembering the exercise, watching video, 

reviewing learner and facilitator feedback and making overall conclusions for their 

future teaching (for detailed pointers see Appendix D). They submit the written 

assignment via the course VLE. Group facilitators read the assignments of those present 

in their group and assess whether or not the assignment meets the course learning 

outcomes (see Appendix E). If the assignment does not meet the requirements in the first 

instance, the participants may resubmit it once. 

 

 

THE COACHING ELEMENT 

 

The online segment of the course consists of a teaching and research design section, a teaching 

practicum and a teaching evaluation section based on a series of written and oral assignments to be 

completed by participants. The online part lasts from mid-January 2022 until June 2022. Each 

participant is assigned a coach with whom they consult about their teaching practice and from whom 

they receive guidance and feedback on assignments. Completing the workshops is a prerequisite for 

enrolling in the online segment. Participants sign up for the online part together with the workshops.  

 

1. The coaching relationship  

a. The coach 

A coach is a type of mentor whose role is to guide, advise and support a teacher to achieve 

the course outcomes. Coaches support participants through consultations and feedback. 

They are all familiar with the requirements of SEDA. Consultations between the coach and 

the participant teacher should mainly relate to course assignments and can be initiated by 

either side. Coaches are expected to devote about 9 hours to guiding, advising and providing 

feedback to each of their coachees. Coaches may also be consulted about any difficulties 

course participants experience during their teaching practice.  

 

b. The course participant 

Each participant has the opportunity to list his or her preferred choice for a coach among 

workshop leaders by no later than 12 January 2022. Participants are encouraged to base 

their preference on professional criteria such as the nature of their learning exercise, 

discipline, etc. Participant preferences are honoured as best as possible given the requisite of 

equal number of participants per coach. Participants are informed about their coach in 48 

hours.  

Participants are required to contact their coach to schedule a video call (via Skype, Zoom, MS 

Teams or another mutually agreeable video conferencing software) or meet in person by no 
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later than 17 January 2022 to discuss the upcoming tasks and establish a routine for 

communication.  

The participant has the right to receive feedback on their work, i.e. the assignments that are 

submitted as a draft and then a final version in a timely fashion, i.e. within 7 days after the 

submission deadline. If the coach is busy with other responsibilities, he or she is expected to 

indicate within this timeline when the response will be given. In case the participant receives 

no timely feedback, they are advised to contact their coach and, lacking a response, the 

course coordinator as soon as possible. This does not apply for late submissionsτin this case, 

ǘƘŜ ǎǿƛŦǘƴŜǎǎ ŀƴŘ ŘŜǇǘƘ ƻŦ ǘƘŜ ŦŜŜŘōŀŎƪ ŘŜǇŜƴŘ ǳǇƻƴ ǘƘŜ ŎƻŀŎƘΩǎ ǎŎƘŜŘǳƭŜΦ 

 

c. Communication 

The coach and the participant can meet in person, when this is feasible for both parts, or 

communicate via email, phone and/or various online means. Both the coach and the 

participant are expected to access and respond to their emails in a timely manner. When 

using a video conferencing software, it is recommended that calls are recorded so that the 

participant can revisit comments from his/her coach.  

The language of communication between the coaches and course participants is 

Slovak/Czech. 

 

2. The (virtual) classroom  

The course has its own e-learning platform: UNIBA MS Teams. Upon admission to the course, 

participants receive the link to this online platform where, after registering, they can access course 

documents. Detailed assignment descriptions, templates, reading materials, etc. are posted to this 

site. Participants (and coaches) are advised to check the site at the beginning of each week to see if 

there is new information posted. Participants are required to submit all their assignments via this 

platform and it is where their coach will post feedback on assignments. 

 

3. Participant activities  

a. Expected hours of study/work per week 

On average, participants are expected to devote about 3 hours per week to course related 

activities excluding their teaching hours. This is likely to be unevenly distributed across the 

weeks. 

 

b. Schedule of assignments and meetings during semester 2 

A description of assignments and their relationship to SEDA values and outcomes follows the 

table. 

Assignment  

Category 
Assignment Tasks  Due Date 

From semest 1 Microteaching written assignment  17 January 2022 

-- Skype or other communication with coach 17 January 2022 
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1. Design for 
student 
learning and 
research 
design 

a) Workshop I: Poster session 
on class design 

 
31 January 2022 

b) Proposal for the teaching 
innovation 

1st Draft 14 February 2022 

Final Version 28 February 2022 

c) Written research design 
1st Draft 14 March 2022  

Final Version 25 March 2022 

d) Session plans 1st Draft 1 April 2022 

  Final Version 8 April 2022 

2. Teaching 
practicum 

Teaching the course and data collection 
11 April -  6 May 

2022 

Information session on class observation TBD 

Peer observation of classroom activities 
11 April -  6 May 

2022 

Reaction paper on peer observation 
feedback 

10 May 2021 

3. Coffee and 
cake meeting 

Informal meeting to discuss experience of 
teaching practice with peers and facilitators 

TBD 

4. Scholarship 
of teaching and 
learning paper 

SOTL paper evaluating the 
outcomes of student learning 

1st Draft 27 May, 2022 

Final Version 10 June, 2022 

 

c. Assignments 

Course participants have a series of activities and assignments to complete during semester 

2. These include both written assignments, which are broken down into several tasks, the 

meetings and the teaching practicum. The descriptions below give a general sense of the 

nature of these assignments; detailed instructions will be distributed well ahead before the 

assignment deadline via the online course platform. 

Assignments marked with an asterisk (*) below are submitted twice: as a draft version and a 

revised version following feedback. 

1.  Design for student learning and research design 

This design for learning assignment consists of the following four steps: 

a) Poster session 

During this workshop, participants present their ideas for teaching innovation 

using a format of a poster. As part of the poster presentation, participants 

exchange ideas with their peers and facilitators to improve or refine their ideas 

(V: 1,2,3,4,5; CDO: 1; SO: 7). 

 

b) Proposal for the teaching innovation* 

As part of this assignment, participants describe what teaching innovation they 

wish to introduce to the classes they will teach. To count as an innovation, they 
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should prepare a learning activity with students that is not typically used in their 

department and is based on active learning. It is expected that the teaching 

innovation reacts to a teaching challenge that the participant identified based on 

their previous teaching practice. 

 

c) Research design to evaluate the impact of learning*  

Participants are also required to submit a 600-word essay on the research design 

relating to the evaluation of the impact of their teaching innovation. This essay 

should contain information on data collection instruments (survey, student 

assignment or exercise, classroom observation, etc.), proposed method(s) of 

analysis (qualitative, quantitative, or mixed methods), and a justification for their 

selection. If the participant introduces his/her own data collection document(s) 

(for  example a self-designed student feedback survey), this needs to be 

submitted at this time as well V: 1,2,3,4,5; CDO: 5,6,7).  

This research design is developed through two steps: 

c. 1 Proposal 

Participants start working on their proposal after their learning design has 

crystalized. The proposal is the first step to evaluate impact of their learning 

design and is done through filling out a questionnaire. Participants receive 

feedback on their proposal from their coach. 

 

c. 2 Written research design 

After considering feedback received during the presentation, participants are 

expected to present their research design in a well-written document that also 

contain their data collection instruments. 

 

d) Session plans*  

Participants prepare a 2-page outline for each of the three class sessions of their 

teaching. These session plan(s) should be based on the good practices of session 

design that course participants learnt about during the workshop 1. (V: 1,2,4; CDO: 4; 

SO: 5,7). 

 

2. Teaching practicum and data collection 

hƴŎŜ ǘƘŜ ŎƻŀŎƘ ŀǇǇǊƻǾŜǎ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ǊŜǎŜŀǊŎƘ ŘŜǎƛƎƴΣ ǎŜǎǎƛƻƴ ǇƭŀƴόǎύΣ ŀƴŘΣ ƛŦ 

relevant, the data collection instrument(s), the participant has to put those into practice 

during their teaching and collect the actual data in the Spring 2022 semester. Unless 

otherwise determined by their coach, participants are expected to teach at least three 

class sessions. Similarly, data should be collected on the outcomes of teaching in at least 

three classes (V: 1,2,4,5; CDO: 1,2,4; SO: 5,6,7). 

 

3. Classroom observation 

Classroom observation includes three activities. As part of the implementation of their 

teaching, participants are asked to arrange a one-time classroom visit of a fellow course 

participant or another teacher from their institution. Although only one observation is 
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compulsory, each participant is encouraged to arrange more than one colleague to visit 

and observe a few of their class sessions (V: 3,5; CDO: 1,2,3,4; SO: 5,6,7). 

a) Information and instruction session 

We invite participants and their observers for a brief two-hour meeting where 

we discuss the principles for effective classroom observation. 

 

b) Peer observation of classroom activities 

During the actual classroom observation, the visitor shall observe and take notes 

to complete the classroom observation protocol prepared by course organizers. 

The participant and the peer observer are expected to meet afterwards to discuss 

ÔÈÅ ÖÉÓÉÔÏÒȭÓ ÃÏÍÍÅÎÔÓȢ 

 

c) Reaction paper on class observation peer feedback 

After the observation and the talk to the observer(s), participants are asked to 

submit a 400-word paper where they reflect on what they have learnt from the 

observation form(s) and the follow-up discussion with their peer(s) and how this will 

influence their future teaching. 

 

4. S0TL paper on the outcomes of learning* 

The 2,400-word Scholarship of Teaching and Learning (SOTL) paper describes the 

teaching innovation and analyses the results of student learning. Papers that successfully 

present the outcomes of student learning will be invited to be revised and presented 

during the ECPR Teaching and learning conference. (V: 1,2,3,4,5; CDO: 4; SO: 5,6,7). 

 

d. Submission and resubmission of written assignments; appeals procedure 

Participants submit all their written assignments through the course online platform by the 

deadlines stated in this handbook. Coaches are expected to offer feedback to each 

assignment within seven days or notify the participant if this is not possible due to some 

unexpected circumstances and inform the participant about when s/he is to receive the 

feedback. In case of assignments that require participants to submit a first draft and a final 

version, they are to submit the revised final version following coach feedback. If the 

participant does not submit the assignment by the given deadline, s/he can only have one 

additional opportunity to submit it, without a possibility of resubmitting. The revised version 

is assessed by the coach. In case the final version of an assignmentτincluding the revised 

final versions mentioned above as well as one-time submissionsτdoes not meet the given 

criteria, the participant has an opportunity to resubmit the assignment once. Participant can 

appeal against the coach assessment (a fail mark) by writing to gabriela.pleschova@uniba.sk. 

The course coordinator and coordinating coach decide about the appeal in seven working 

days. 

 

 

OTHER ISSUES 
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1. Fostering a community of practice  

The course organizers offer several opportunities for participants to engage in regular discussions 

about teaching and learning and receive feedback and advice from colleagues. It is expected that this 

will contribute to creating a community of practice among colleagues who consider teaching 

important, work to improve student learning, and support each other. 

First, workshops offered in the first semester have been designed to stimulate collaborative learning 

and exchange of teaching and learning related opinion. Second, participants meet during the second 

semester to share ideas regarding their student learning design and to reflect on possible concerns, 

worries and difficulties encountered. Third, classroom observation is envisioned to foster dialogue 

with course participants and draw in other interested members of the faculty, hoping to extend the 

emergent community of practice. Finally, at the end of the course, participants meet in session to 

discuss the experience of their teaching practicum. These meetings are informal to stimulate an 

atmosphere of trust and sharing (V: 1,2,3,4,5; CDO: 1,2,4). 

 

2. Contr ibution to course evaluation  

Course participants are to fill out an online survey each at the beginning and the end of the course. 

The completion of the questionnaires is required, however opinions expressed therein have no 

bearing on the assessment of tƘŜ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜΦ ¢ƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ŎƻƭƭŜŎǘŜŘ ƛǎ Ǿƛǘŀƭ ŦƻǊ ǘƘŜ 

ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ ŎƻǳǊǎŜΩǎ ƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎΣ ŀƴŘ ǘƘǳǎΣ ǘƻ ǘƘŜ ŎƻƳǇƭŜǘƛƻƴ ƻŦ ƎǊŀƴǘ ǊŜǉǳƛǊŜƳŜƴǘǎΦ 

¢ƘŜ ǎǳǊǾŜȅ ǉǳŜǎǘƛƻƴƴŀƛǊŜǎ ƛƴŎƭǳŘŜ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǇŜŘŀƎƻƎƛŎ ǘƘƛƴƪƛƴƎ ŀƴŘ practices 

especially concerning their opinion on the course and other issues. The surveys will be available 

online.  

Participants may also be asked to take part in an interview during the course. While participation in 

these is not mandatory, it would be greatly appreciated by the evaluation team. Interview dates are 

flexible and can accommodate the schedule of willing participant teachers. 
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Appendix A: SEDA values and outcomes 

 

SEDA VALUES AND OUTCOMES 

A. Values (V) 

Award (certificate) recipients will have shown how their work is informed by the SEDA Values:  

1. Developing understanding of how people learn 

2. Practicing in ways that are scholarly, professional and ethical 

3. Working with and developing learning communities 

4. Valuing diversity and promoting inclusivity 

5. Continually reflecting on practice to develop ourselves, others and processes. 

 

B. Core development outcomes (CDO) 

Award recipients will be able to: 

1. Identify their own professional development goals, directions or priorities 

2. Plan for their initial and/or continuing professional development 

3. Undertake appropriate development activities 

4. Review their development and practice, and the relations between them. 

 

C. Specialist outcomes (SO) 

Award recipients will be able to: 

5. Use a variety of appropriate approaches to enable learning 

6. Use a variety of methods for evaluating their role in supporting learning 

7. Inform their professional role with relevant strategy, policy and quality considerations. 
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Appendix B: Biographies 

 

5ŀǊƛƴŀ 5ǾƻǊǎƪł works at the Department of pedagogy and andragogy, Faculty of Arts, Comenius 

University in Bratislava. Her main areas of interest are pedagogical communication, methodology and 

pedagogical diagnostics. She is a project leader of I will become an ITeacher that uses video 

ǊŜŎƻǊŘƛƴƎǎ ŦǊƻƳ ǘŜŀŎƘŜǊǎΩ ŎƭŀǎǎŜǎ ǘƻ ƛƳǇǊƻǾŜ ǉǳŀƭƛǘȅ ƻŦ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎΦ 

[ǳŎƛŀ IƭŀǾŀǘł studied pedagogy and she is now finalising her PhD. degree in political science. She has 

been a graduate from the ECPR (European Consortium for Political Research) Teaching and Learning 

summer school and a participant in the SEDA accredited course Effective teaching for 

internationalisation.  

Wŀƴƪŀ aŜŘǾŜřƻǾł serves as a chair of the Department of pedagogy and andragogy, Faculty of Arts, 

Comenius University in Bratislava. Her areas of focus include student-centred learning, history of 

pedagogy and theories of teaching and learning. 

DŀōǊƛŜƭŀ tƭŜǎŎƘƻǾł works at the Faculty of Arts, Comenius University in Bratislava. She is a graduate 

from Oxford University (2012, MSc. in Education) and her studies appeared in journals such as 

International Journal for Academic Development, Studies in Educational Evaluation, International 

Journal of Mentoring and Coaching in Education, European Political Science and Journal of Political 

Science Education. She is the co-editor of Teacher Development in Higher Education. Existing 

Programs, Program Impact and Future Trends (with E. Simon, Routledge, 2012). She is the leader of 

the ECPR Teaching and Learning summer school. In 2019, she was awarded the Principal HEA 

Fellowship by Advance-HE. 

aŀǊƪŞǘŀ {ŜŘƭłƪƻǾł works at the Department of Social Education at Masaryk University in Brno. She 

has been researching project-based learning and inclusive teaching. She teaches courses on sociology 

of education, reflective learning and multicultural education. She is now a participant in the SEDA 

accredited course Effective teaching for internationalisation.  

WƻȊŜŦ {ǘǊŀƪƻǑ works at Faculty of pedagogy, Comenius University in Bratislava. He specialises on 

innovative approaches in higher education learning and teaching, He has prepared two toolkits for 

higher education teachers and introduced several courses for higher education teachers in Bratislava 

and in Trnava. 

Jaroslav Varchola works at the Faculty of Medicine, Comenius University in Bratislava. He holds a 

PhD. from Biophysics and previously, he also studied Philosophy of Science at Oxford University. His 

research focus was originally light-induced therapy for treating cancer, nowadays, he is partially 

working on human brain research and philosophy of artificial intelligence. He is a founder of a 

program aiming at enhancing the skills of critical thinking at high school students. He moreover 

prepares a podcast on philosophy and science entitled YǾŀƴǘǳƳ ƛŘŜƝ (Quantum of ideas) prepared in 

collaboration with the daily newspaper SME. 
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Appendix C: Workshop preparatory material 

 

Compulsory preparatory material  

.ƛƎƎǎΣ WƻƘƴ όǳƴŘŀǘŜŘύ ά!ƭƛƎƴƛƴƎ ǘŜŀŎƘƛƴƎ ŦƻǊ ŎƻƴǎǘǊǳŎǘƛƴƎ ƭŜŀǊƴƛƴƎΣέ The Higher Education Academy, 

available from: https://www.advance-he.ac.uk/knowledge-hub/aligning-teaching-constructing-

learning 

Collier, Amy (2013) άThe Brave New World of Online LearningΣέ TEDxStandford, available from 

https://www.youtube.com/watch?v=TRl9kmpNc6A&list=PLPOz3cfWsRjfTcR_mNPDj--

oADAM1dPoa&index=4&t=446s  

Delic, Haris and Senad .ŜŏƛǊƻǾƛŏ όнлмсύ ά{ƻŎǊŀǘƛŎ aŜǘƘƻŘ ŀǎ ŀƴ !ǇǇǊƻŀŎƘ ǘƻ ¢ŜŀŎƘƛƴƎΣέ European 

Researcher 111(10): 511-517. 

DŀŎƘŀƭƭƻǾłΣ bŀǘłƭƛŀ όнлмуύ ά/ƘŀǇǘŜǊ мсΦ ¦ǎƛƴƎ ŀƴ ƻƴƭƛƴŜ ǉǳƛȊ ŀǎ ŀ ŦƻǊƳŀǘƛǾŜ ǘƻƻƭ ƛƴ [ŀǘƛƴ ƳŜŘƛŎŀƭ 

ǘŜǊƳƛƴƻƭƻƎȅ ŎƻǳǊǎŜǎέΣ ƛƴ DŀōǊƛŜƭŀ tƭŜǎŎƘƻǾł ŀƴŘ !ƎƴŜǎ {ƛƳƻƴ όŜŘǎΦύ 9ŀǊƭȅ ŎŀǊŜŜǊ ŀŎŀŘŜƳƛŎǎΩ 

reflections on learning to teach in Central Europe, London: SEDA, 162-170, available from 

https://www.seda.ac.uk/Early-career-academics-reflections-on-learning-to-teach-in-Central-

Europe 

Kapp, Karl (2013) άThinking about Gamification in Learning and InstructionΣέ ŀvailable from: 

http://karlkapp.com/thinking-about-gamification-in-learning-and-instruction/ 

Kapp, Karl (2014) άGamification- Separating Fact from FictionΣέ /ƘƛŜŦ [ŜŀǊƴƛƴƎ hŦŦƛŎŜǊΣ ǇǇΦ пн-52, 

available from:  http://cedma-europe.org/newsletter%20articles/Clomedia/Gamification%20-

%20Separating%20Fact%20from%20Fiction%20(Mar%2014).pdf 

Madda, Mary Jo (2017) Why Technology CanΩt Fix Education. TEDxChicago, available from 

https://www.youtube.com/watch?v=Lqjh24uq9tM 

aŀƭƘƻǘǊŀΣ IŜƭŜƴ όнлнмύ ά¢ƘŜ hȄŦƻǊŘ ¢ǳǘƻǊƛŀƭ {ȅǎǘŜƳΥ 9ȄǇƭŀƛƴŜŘ ōȅ hȄŦƻǊŘ {ǘǳŘŜƴǘǎΣέ ŀǾŀƛƭŀōƭŜ ŦǊƻƳ 

https://www.northeastern.edu/geo/voice/2020/03/30/oxford-tutorial-system-explained-oxford-

students/ 

hΩbŜƛƭƭΣ DŜǊŀƭŘƛƴŜ ŀƴŘ ¢ƛƳ aŎaŀƘƻƴ όнллрύ ά{ǘǳŘŜƴǘ-centred learning: What does it mean for 

ǎǘǳŘŜƴǘǎ ŀƴŘ ƭŜŎǘǳǊŜǊǎΚέ ƛƴ DŜǊŀƭŘƛƴŜ hΩbŜƛƭƭΣ {ŀǊŀƘ aƻƻǊŜΣ ŀƴŘ .ŀǊǊȅ aŎaǳƭƭƛƴ όŜŘǎΦύ Emerging 

issues in the practice of university learning and teaching, Dublin: AISHE, 27-36. 

Reid-aŀǊǘƛƴŜȊΣ YŀǘƘŀƭŜŜƴ ŀƴŘ [ƛƴŘŀ 5Φ DǊƻƻƳǎ όнлмуύ άhƴƭƛƴŜ [ŜŀǊƴƛƴƎ tǊƻǇŜƭƭŜŘ ōȅ /ƻƴǎǘǊǳŎǘƛǾƛǎƳΦέ 

In Encyclopedia of Information Science and Technology, Fourth Edition, IGI Global pp. 2588-2598, 

available from 

https://digitalshowcase.oru.edu/cgi/viewcontent.cgi?article=1000&context=recent_fac_pubs 

wŞǘƛƻǾłΣ !ƭƛŎƛŀ όнлмуύ ά/ƘŀǇǘŜǊ мрΦ tŜŜǊ ŦŜŜŘōŀŎƪ ǘƻ ŦŀŎƛƭƛǘŀte independent learning among first- year 

ǎƻŎƛƻƭƻƎȅ ǎǘǳŘŜƴǘǎΣέ ƛƴ DŀōǊƛŜƭŀ tƭŜǎŎƘƻǾł ŀƴŘ !ƎƴŜǎ {ƛƳƻƴ όŜŘǎΦύ 9ŀǊƭȅ ŎŀǊŜŜǊ ŀŎŀŘŜƳƛŎǎΩ 

reflections on learning to teach in Central Europe, London: SEDA, 153-161. 

 

  

https://www.advance-he.ac.uk/knowledge-hub/aligning-teaching-constructing-learning
https://www.advance-he.ac.uk/knowledge-hub/aligning-teaching-constructing-learning
https://www.youtube.com/watch?v=TRl9kmpNc6A&list=PLPOz3cfWsRjfTcR_mNPDj--oADAM1dPoa&index=4&t=446s
https://www.youtube.com/watch?v=TRl9kmpNc6A&list=PLPOz3cfWsRjfTcR_mNPDj--oADAM1dPoa&index=4&t=446s
about:blank
about:blank
http://karlkapp.com/thinking-about-gamification-in-learning-and-instruction/
http://cedma-europe.org/newsletter%20articles/Clomedia/Gamification%20-%20Separating%20Fact%20from%20Fiction%20(Mar%2014).pdf
http://cedma-europe.org/newsletter%20articles/Clomedia/Gamification%20-%20Separating%20Fact%20from%20Fiction%20(Mar%2014).pdf
https://digitalshowcase.oru.edu/cgi/viewcontent.cgi?article=1000&context=recent_fac_pubs
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Optional material 

 

Kapp, Karl (2019) άWhat Research Says about GamificationΣέ ŀǾŀƛƭŀōƭŜ ŦǊƻƳ 

https://www.youtube.com/watch?v=KdnQhMD3HCw 

aŀǊǘƛƴΣ DǊŀƘŀƳ !Φ ŀƴŘ WŜǊŜƳȅ aΦ 5ƻǳōƭŜ όмффуύ ά5ŜǾŜƭƻǇƛƴƎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ǘŜŀŎƘƛƴƎ ǎƪƛƭƭǎ 

ǘƘǊƻǳƎƘ ǇŜŜǊ ƻōǎŜǊǾŀǘƛƻƴ ŀƴŘ ŎƻƭƭŀōƻǊŀǘƛǾŜ ǊŜŦƭŜŎǘƛƻƴΣέ Innovations in Education and Training 

International 35(2):161-170. 

 

Recommended reading on improving student learning experience 

Higher Education Academy (2012) 10 strategies to engage students with feedback. York: HEA. 

Pickering, James (2015) How to start using technology in your teaching. York: Higher Education 

Academy. 

Race, Phil (2009) In at the Deep End ς Starting to Teach in Higher Education. Leeds: Leeds 

Metropolitan University. 

 

  

https://www.youtube.com/watch?v=KdnQhMD3HCw
https://www.heacademy.ac.uk/system/files/resources/10_strategies_to_engage_students_with_feedback.pdf
https://www.heacademy.ac.uk/system/files/how_to_start_using_technology_in_your_teaching.pdf
https://phil-race.co.uk/download/5622/
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Appendix D: Post-microteaching written assignment 

 

Microteaching self -assessment form (using video)  

Participants are asked to reflect on their experience by completing 

¶ Part A before watching the recording 

¶ Part B while watching the recording 

¶ Part C after having finished reviewing and reflecting on the recording 

 

Then, participants will be asked to analyse the ΨƭŜŀǊƴŜǊΩ ŦŜŜŘōŀŎƪ ōŀǎŜŘ ƻƴ ǘƘŜ ƻōǎŜǊǾŀǘƛƻƴ ǎƘŜŜts. 

Finally, they will look across the different information sources to draw conclusions and set goals for 

the future teaching. 

 

1. Guided self-reflections  

Part A. Before watching the recording, answer these questions. 

1. How successful do you feel you were in achieving your learning outcome? On what basis do 

you make this judgment? 

2. Has anything gone differently than planned? Do you know why? 

3. What have you learnt while watching others teach? 

 

Part B. As you watch the recording,  

1. Make notes about anything that you found important, interesting or surprising about your 

teaching.  

2. Review your notes and try to conclude if you have achieved your planned teaching 

outcomes. 

 

A. After you watch the recording, answer these questions. 

1. Compare your initial impressions with your responses from reviewing the recording. In what 

ways, if any, were your initial responses different from your responses during the recording? 

Why do you think this happened?  

2. What conclusions do you draw from watching the recording? 

 

2. 2ÅÓÐÏÎÓÅ ÔÏ ÌÅÁÒÎÅÒÓȭ ÁÎÄ ÆÁÃÉÌÉÔÁÔÏÒ ÆÅÅÄÂÁÃË ÆÏÒÍ 

1. What have the learners and the facilitator appreciated in your teaching? 

2. What have the learners and the facilitator noted as things that did not go well enough or 

should be changed? 

3. What ŎƻƴŎƭǳǎƛƻƴǎ Řƻ ȅƻǳ ŘǊŀǿ ŦǊƻƳ ƭŜŀǊƴŜǊǎΩ ƴƻǘŜǎΚ 

 

3. Integrated response  

Drawing on your reflections above, summarise in 4-8 paragraphs what you have learnt from the 

microteaching demonstration for your future teaching. What are the strengths of your own 
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teaching? What are the three main things you are going to change next time? What other smaller 

things do you plan to change? 
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Appendix E: Post-microteaching written assignment ς assessment form 

 

CŀŎƛƭƛǘŀǘƻǊΩǎ ƴŀƳŜΥ 

tŀǊǘƛŎƛǇŀƴǘΩǎ ƴŀƳŜΥ 

 

Manifestation of Course learning outcomes. In the table, say if the participant has achieved the 

course learning outcomes in the written assignment. Please use the following expressions for your 

judgement: yes, partially or no. Then circle the appropriate expression for the overall assessment. In 

the comment section below, provide formative assessment by explaining the marking in the rubric. 

Where relevant, offer suggestions for improvement. Use as much space as necessary. 

 

Program Goals Achieved Comments 

Prepare and facilitate classes with small 
and large groups of students while 
applying student-centred approach and 
using a range of active learning methods 
(SO: 7) 

  

Design and implement valid methods for 
assessing student learning outcomes in 
cooperation with the course leader and 
other course facilitators and as 
independent assessors  (SO: 5) 

  

 

Critically reflect on the outcomes of own 
teaching and student learning by using 
student feedback, peer feedback and 
outcomes of student work (V: 2,5; CDO: 
4; SO: 6,7) 

  

 

Overall Assessment: Pass  Resubmit  Fail 

Overall Comments: 
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Appendix 2 

 

 

 

 

 

 

 

 

 

 

Handbook for course participants 

INTRODUCTION TO TEACHING AND LEARNING IN HIGHER 

EDUCATION  

 

(for first-year full-time doctoral students) 

  

   

 

In 2021, EUBA has applied for accreditation of this course to the UK 

professional organization Staff and Educational Development Association 

(SEDA) against the Supporting Learning Award.   

  

University of Economics in 

Bratislava (EUBA) 

Faculty of National Economy 

Department of Education 
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1 PURPOSE AND MAIN FOCUS OF THE COURSE                

This course is intended for beginning internal doctoral students of all faculties of the 
University of Economics in Bratislava, who, in addition to their study duties, also provide 
part of the teaching of bachelor's or part-time students on engineering degree programs. 
In most cases, they enter university classes for the first time in the role of teachers and 
begin to look at the pedagogical process from a new perspective. The main goal of the 
course is to help them to get better acquainted with the main tasks of both subjects of 
the teaching process at universities (teachers and students) and their mutual relations 
and ties. Graduates of the course should be fully aware that the main role of university 
teachers is to help students in their learning so that their knowledge is deep and lasting 
and that they are able to apply it in solving problems and performing tasks in their 
future work.  
The course is a basic pillar of the system of pedagogical education and professional 
development of university teachers at the University of Economics in Bratislava. 
Graduates will later be able to expand and deepen their knowledge of it within the 
framework of the other two pillars of educational activities organized regularly for 
teachers who will work in higher education even after completing their doctoral studies. 

 

After completing this course, participants will be able to: 
¶ analyze the educational needs and learning style of their students, 
¶ continuously adapt the teaching process to them so as to lead to and support 

students' in-depth learning, 
¶ set and correctly formulate relevant teaching objectives for individual lessons 

(seminars / exercises), 
¶ to orientate in a wide range of teaching methods, organizational forms and means 

of teaching, including modern digital technologies, and to assess the suitability of 
their usability for the fulfillmen t of the set goals of teaching, 

¶ choose and use the right teaching and learning methods for individual exercises, 
choose appropriate communication techniques and presentations when working 
with students, 

¶ use appropriate methods of student assessment and the degree of achievement of 
the set learning objectives, 

¶ use feedback from students for regular self-reflection on their pedagogical work, 
¶ plan and implement measures within their own professional development 

leading to a higher quality of students' learning and continuously evaluate their 
adequacy. 
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2 INTERNATIONAL ACCREDITATION OF THE COURSE              

The course is designed to meet strict international standards for professional 
development systems for university teachers. In 2021, EUBA has applied for 
accreditation of this programme to the UK organization SEDA (Staff and Educational 
Development Association), whose main mission is to improve higher education(HE) 
through the professional development of HE teachers for the benefit of students, staff 
and the general public. In addition to research, support and educational activities in this 
area, the organization has created a SEDA-0$& ɉ3%$!ǰÓ 0ÒÏÆÅÓÓÉÏÎÁÌ $ÅÖÅÌÏÐÍÅÎÔ 
Framework), which provides recognition to institutions, accreditation of their 
professional development programs and recognition of individuals who are successful. 
The framework created includes a number of awards for accreditation of different types 
of professional development, all awards are based on the fulfillment of five SEDA values 
(hereinafter "S", SEDA Values) and four basic outputs of professional development 
(hereinafter "CDO"). Core Development Outcomes). At the same time, each type of award 
also requires the fulfillment of additional specialized outcomes (hereinafter "SO"). More 
detailed information on the SEDA professional development framework is available at: 

: https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-

framework-seda-pdf/what-is-seda- pdf / .           

 

By successfully completing this course accredited under the Supporting Learning Award, 
its graduates should demonstrate the fulfillment of the following values and related 
outcomes: 
a) SEDA values: 
V1 = developing understanding of how people learn  
The course provides several opportunities to explore different theories, models and 
learning styles, and participants will learn how their knowledge can be used to support 
students' learning. 
V2 = practicing in ways that are scholarly, professional and ethical  
Course participants will demonstrate that they can use recommendations from the 
literature and examples of good practice in their own teaching. 
V3 = working  with and developing learning communities  
In the course, participants will work together on the development of their own teaching 
practice in several assignments, and will also demonstrate that they know how to design 
and use different ways to support students' learning with and from others. 
V4 = valuing diversity and promoting inclusivity  
All course participants should have secure access to learning opportunities, while 
demonstrating that they can appreciate the diversity of their students and are able to 
tailor their teaching to their individual needs. 
V5 = Continually reflecting on practice to develop ourselves, others and processes.  
The course provides several opportunities to compare the initial goals of professional 
development and gradual evaluation of their fulfillment and reassessment of new goals 
of self-development. Within the individual outputs, participants should demonstrate 
that they can also identify opportunities to support the development of other people and 
the processes with which they come into contact. 
 
b) Core Development Outcomes  = graduates of the course know: 
CDO1 = identify their own professional development goals, directions or priorities  

https://translate.google.com/translate?hl=en&prev=_t&sl=auto&tl=en&u=https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/
https://translate.google.com/translate?hl=en&prev=_t&sl=auto&tl=en&u=https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/
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Course participants will demonstrate that they are able to set appropriate, relevant 
goals for their own professional development. 
CDO2 = plan for their initial and / or continuing professional development  
Course participants will demonstrate that they can plan their own professional 
development based on the set goals. 
CDO3 = undertake appropriate d evelopment activities  
Several outputs of the course are focused on the design and implementation of suitable 
development activities by course participants (individually or in pairs / groups). 
CDO4 = review their development and practice to develop ourselve s, others and 
processes 
Course participants will demonstrate that they are able to evaluate their professional 
development in relation to their own pedagogical practice. 

 

c) specialist outcomes for the area of student learning support = course graduates know: 

SO5 = use a variety of appropriate approaches to enable learning 

The participants of the course will demonstrate in several outputs that they can suggest different 

ways to support the learning of students, e.g. by choosing and using various adequate teaching 

methods or means, communication techniques, digital technologies. Participants must be able to 

justify how their suggestions facilitate the learning process, lead to in-depth learning and respond to 

the educational needs of individual students. 

SO6 = use a variety of methods for evaluating one's own role in supporting learning 

In close connection with SO5, course participants must demonstrate that they can identify the 

educational needs of individual students and use various concepts in their work to support and 

enable in-depth learning. 

SO7 = inform their professional role with relevant strategies, policies and quality considerations 

The course participants will demonstrate that they can evaluate students in a meaningful way in a 

constructive manner in accordance with the aims and methods of teaching and that they can use the 

feedback from the evaluation of teaching to further professional development and improvement of 

their teaching in accordance 

 

A general description of how to achieve the stated values and outcomes of the Student Learning 

Support Award in this course is given in the original version from the accreditation file of the course 

in Annex A. 
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3 ORGANIZATION OF COURSE ACTIVITIES DURING THE ACADEMIC YEAR              

The course is divided into two semesters (ideally during the first year of doctoral studies), in which 

the individual outputs of professional development are gradually achieved through various activities. 

In the first semester, teaching takes place in the form of six joint workshops, which place great 

emphasis on the activity of participants and the creation of the required outputs within the individual 

workshops, respectively. individual work, but especially joint work in pairs or groups in the period 

between individual workshops. To successfully complete the course, each participant must actively 

participate in at least four of these workshops. Even in the case of absence from a workshop, they 

must demonstrate the achievement of related professional development outcomes by elaborating 

and submitting the related required outcomes. There are a total of nine (O1 to O9) for the entire first 

semester and each participant must process and submit all these outputs in the required quality 

(according to the assignment individually / in pairs / in groups). 

The second semester of the course consists of the preparation of two individual outputs of individual 

course participants and subsequent joint meetings with the participation of several members of the 

teaching team for the presentation and mutual evaluation of the prepared outputs. Each participant 

must process both outputs at the required quality level and actively participate in both joint 

meetings. These are the outputs / activities: 

 

a) individual professional and methodological preparation for micro-teaching (elaboration of 
a methodical analysis of a part of the chosen lesson from the subject taught by the course 
participants - its basic structure is given in Annex B). Subsequently, at two joint meetings, 
each will carry out micro-teaching according to their preparation in the range of 20-25 
minutes, and in the following joint discussion, its output will be analyzed and evaluated 
(approximately 5-10 minutes). The micro-teaching itself will be recorded and each participant 
will receive his / her video at the end - based on it and based on the results of the discussion, 
he / she will evaluate whether he / she managed to teach in accordance with the preliminary 
methodological analysis and identify and justify the differences in writing. As an output of 
this activity, each participant submits their original methodological analysis together with a 
brief evaluation essay comparing the plan with the real course of micro-teaching 
(recommended scope of the evaluation essay: approx. 200 - 400 words) (V: 1, 2, 3, 4, 5; CDO: 
1, 2, 3, 4; SO: 5, 6, 7); 
b) individual preparation of a case study describing the chosen situation related to teaching 

at the university (each course participant will have a mentor assigned according to their topic 

from the team of lecturers, with whom they will be able to consult the prepared case study in 

case of questions) - target group to solve the case. studies will be his classmates from the 

course. The chosen situation can be an inspiring example of good practice or a problem that 

according to the course participant needs to be solved. The recommended length of the text 

of the case study is about 2 pages (500 - 900 words). At the two final joint meetings, all 

prepared case studies will be gradually analyzed, always under the guidance of their author 

(approximately 30 minutes to analyze the described situation and discuss it, including a final 

summary and evaluation of the results of the discussion by the author) (V: 2, 3, 5; CDO: 4; 

SO: 7). 

Compliance with the individual requirements for both outputs of the summer semester 

will be assessed by the assigned mentor according to the related evaluation criteria set 

out in the form in Annex C, including in relation to the relevant values and outputs of the 

Student Learning Support Award. 
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4 TEACHING OBJECTIVES , PROCESS AND MAIN OUTPUTS OF WORKSHOPS 

Individual workshops lasting 8 teaching hours will take place with the main goal of searching together 

and finding answers to the following questions (title of each workshop): 

 

WORKSHOP 1: Why am I on this course? What are my students like and how do I approach them? 

 

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6): 

ω ŎƘŀǊŀŎǘŜǊƛȊŜ ǘƘŜ concepts of teaching and learning in their interrelationships, 

ω ŘŜǎŎǊƛōŜ ǘƘŜ Ǉƻǎƛǘƛƻƴ ŀƴŘ ƛƴǘŜǊǊŜƭŀǘƛƻƴǎƘƛǇǎ ƻŦ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎǘǳŘŜƴǘǎ ŘǳǊƛƴƎ ǘŜŀŎƘƛƴƎΣ 

ω ŘƛǎǘƛƴƎǳƛǎƘ ōŜǘǿŜŜƴ ǎǘǳŘŜƴǘ-oriented teaching and teacher-oriented teaching and analyze their 

advantages and disadvantages from the point of view of both teacher and students, 

ω ŎƻƳǇŀǊŜ ƛƴ-depth learning and superficial learning and give examples of situations from one's own 

experience with higher education that have led to each of them, 

ω ǎǳƳƳŀǊƛȊe the most important didactic principles and explain the benefits of their use in teaching to 

increase its effectiveness, 

ω ŀƴŀƭȅȊŜ ŀƴŘ ŘƛŀƎƴƻǎŜ ǘƘŜ ƎǊƻǳǇ ƻŦ ǎǘǳŘŜƴǘǎ ǘƘŜȅ ǘŜŀŎƘΣ ƛƴ ǘŜǊƳǎ ƻŦ ǘƘŜƛǊ ƭŜǾŜƭ ƻŦ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΣ 

preferred learning styles, cognitive needs, etc., 

ω ŀǎǎŜǎǎ ǘƘŜ ƛƴǘŜǊŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ƻƴŜϥǎ ƻǿƴ ǘŜŀŎƘƛƴƎ ǎǘȅƭŜ ŀƴŘ ǎǘǳŘŜƴǘǎϥ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜΣ 

ω ǎŜƭŜŎǘ ŀƴŘ ŀŘŀǇǘ ǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƛƴŎƛǇƭŜǎ ǘƻ ŘƛŦŦŜǊŜƴǘ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ƻŦ ǎǘǳŘŜƴǘǎ ǎƻ ǘƘŀǘ ƛǘ 

generally suits the majority, but in the case of interaction with one student's individual learning style, 

ω ŀǇǇƭȅ ŘƛŦŦŜǊŜƴǘ ǿŀȅǎ ƻŦ ƳƻǘƛǾŀǘƛƻƴ ƛƴ ǘŜŀŎƘƛƴƎ ǎƻ ǘƘŀǘ ǘƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ƴŜŜŘǎ ƻŦ ǎǘǳŘŜƴǘǎ ŦƻŎǳǎŜŘ ƻƴ 

different areas of motivation are met, 

ω ŜȄǇƭŀƛƴ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŦŜŜŘōŀŎƪ ŦƻǊ ǘƘŜ ǎǘǳŘŜnt and the teacher and use it for self-reflection and 

self-regulation in further pedagogical activities. 

  

Course and content of the workshop: 

The first workshop will start with active group work in search of an answer to the question: What 

happens to university students during their five years of bachelor's and engineering studies? After 

mutual discussion, each group summarizes the main conclusions in the graph, where the x-axis will 

show the passage of time in the years of university studies and the y-axis will be the "variables" 

identified by the group - the curves show their expected development over time. They will then explain 

it to the rest of the group and, based on the results of the discussion in the whole class, adjust their 

chart if necessary and add a clear legend / brief explanation. 
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University teachers do their job for their students. Therefore, they should constantly think about 

what individual lessons should look like, through the lens of their students' needs. In the joint 

discussion, the course participants will get acquainted with the individual values of SEDA (V: 1 - 5), 

the expected outcomes of the whole course (CDO: 1 - 4; SO: 5 - 7) and their relationship to the 

essence and individual activities of the course, which is accredited in under the Student Learning 

Support Award. The whole course is designed to gradually guide the participants through the various 

components of the teaching process and make it easier for them to reflect on its preparation, course 

and evaluation so that they can better adapt it to their students and stimulate their learning. The 

whole organization, selected topics and requirements for successful completion of the course (active 

participation, portfolio of 9 outputs in connection with the topics of workshops in the first semester 

as well as activities and outputs of the second semester) are aimed at fulfilling this goal. 

Teaching versus learning, the position of the teacher and the student in the teaching process: 

teaching is not a one-sided activity of the teacher, but a process that is mainly intended to support 

students' learning. Mutual discussion on the roles of teacher and student as two subjects (manager 

and managed) in this process is a starting point for the following topics. 

Student-oriented teaching versus teacher-oriented teaching, in-depth learning versus surface 

learning: case study solution and discussion of selected passages from scientific / professional articles 

on the issue with conclusions: 

 

a) the teaching process takes place for the benefit of the students and should therefore be adapted to 

their educational needs and learning style, 

b) the orientation of the chosen teaching strategies to stimulate students' active learning supports in-

depth learning, which not only develops their creative economic thinking, but also supports the 

sustainability of their knowledge and skills by better stimulating memory processes. 

 

Didactic principles: regardless of the specific subject, goals and content of the curriculum, pedagogical 

theory distinguishes several principles, the observance of which leads to better learning outcomes of 

students and thus to a more effective teaching process - discussion of individual principles and possible 

ways to apply them in economics at university. 

In the second part of the workshop, emphasis will be placed on the use of a humanistic approach to 

learning, originally based on the psychotherapeutic approach of C. R. Rogers, which was later applied 

to education. This style assumes that there is a natural tendency for a person to acquire new 

knowledge and learning is effective when the personality is in a stimulating environment. Part of this 

environment at the university is a teacher who is to be a facilitator of the development of the 

student's personality from a professional point of view, but also from a personality point of view. 

 

Within this part of the workshop, an integrated thematic method of teaching will be used, which will 

connect the areas, resp. topics related to knowledge of cognitive and other personality 

characteristics of students (abilities, knowledge, skills, cognitive needs, learning style, motivation, 
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attitudes, interests ...) and knowledge in the field of learning psychology - ways of motivation, 

providing feedback, knowledge transfer. During the workshop, activating teaching methods will be 

applied, which will allow to deal in an interesting and active way with the problems that course 

participants themselves encounter in pedagogical work, and will also demonstrate how teaching can 

be revived in each professional topic. Specifically, they will be used: group discussion, work in small 

groups, work in pairs, individual work, brainstorming, filling out a questionnaire, role playing. Using 

these methods, we will be looking for answers to the following questions with the course 

participants: 

¶ What are my students like and what do I expect from them? Am I happy or dissatisfied with 

them? Why? 

¶ Do I remember what I expected from my teachers a few years ago? Do I know what 

students expect from me? Am I even interested? Why yes / no? (individual completion of 

the feedback sensitivity questionnaire and evaluation of the result) 

¶ How do I teach? How do students learn? Do I respect students' different learning styles? 

(examples of methods for diagnosing learning styles) 

¶ How do students behave in my classes? Are they active? Are they passive? When? Why? 

What affects this? 

¶ How do I activate and motivate my students? 

¶ How do I know that the students understood the topic? What do I do to make my students' 

knowledge deep, comprehensive and lasting? (positive specific and non-specific transfer, 

activity, clarity, adequacy, science, repetition, control) 

¶ When do I feel good / bad about exercise? What feedback do I get from students? What did 

I decide to change in my way of working and in my approach to students based on the 

workshop? How do I do that? (self-reflection and self-evaluation - setting two personal 

goals) 

 

Transmitted outputs (O) related to WORKSHOP 1: 

O1: graphical representation of the development of identified variables in the development of 

students during university studies with special emphasis on those that the university teacher can 

influence at least to some extent (prepared and discussed by groups of participants + supplemented 

by a brief legend and explanation after presentation in front of the whole class (V: 1, 4, 5; CDO: 4; 

SO: 6) 

O2: a proposal for a system of motivating students prepared by the participants for a specific lesson 

and in general during the semester with regard to the cognitive, social and performance area (V: 1, 3, 

4, 5; CDO: 1, 2, 3; SO: 5, 6) according to the following dispositions: 

a) each participant chooses a specific topic / lesson and shows which incentives he / she will 

use to motivate students. At the same time, it identifies which areas of motivation were 

represented, e.g. cognitive motives (uncertainty, difficulty, clarity of information, etc.), social 

motives (group work, competition, etc.), performance motives (allocation of points, etc.). 

Attention will be paid to the diversity of motives to suit different types of students and their 

different learning styles and needs; 
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b) the participant proposes a system of continuous motivation of students throughout the 

semester in the subject he / she teaches. It is important to continuously monitor the work 

and performance of students with precisely defined criteria, which will affect the overall 

evaluation of the student in the subject at the end of the semester. 

  

WORKSHOP 2: How do I set learning objectives? How will I teach? (Brief introduction) 

 

After completing the workshop, participants will know (V: 1, 2, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7): 

ω use the chosen taxonomy of teaching goals for the correct formulation of adequate goals for 

the selected lessons, 

ω plan the appropriate goals of the lesson and adapt to them the appropriate way of working in 

the lesson and the way of verifying the achievement of the set goals, 

ω characterize the essence of selected teaching methods applicable in the teaching process at 

the university, 

ω explain the relationship of the teaching method to other elements of the didactic system, 

ω justify the importance of activating teaching methods in the teaching process at the university, 

ω assess the effectiveness and pedagogical effectiveness of teaching methods with regard to the 

specific pedagogical situation. 

  

Course and content of the workshop: 

Aims of education and training, taxonomy of specific teaching goals - although the teacher should 

adapt the teaching to the needs of students, the responsibility for the teaching process and its results 

lies with him. In order to evaluate the success of teaching, it is necessary to set appropriate teaching 

goals "tailored" to students. The taxonomies of specific goals are a suitable starting point for the 

formulation of specific goals in the teacher's work to be correct and to enable the teaching process 

to be implemented effectively. The participants of the course will get acquainted with selected 

theoretical starting points on the topic by using peer teaching - everyone in the group will be given 

the task to study the essence of another taxonomy and then explain it to others in the group. The 

joint discussion in the classroom will then be aimed at finding answers to how knowledge of goal 

taxonomies can help the teacher in his pedagogical work. 

Goal setting and lesson planning - course participants practice in pairs the right choice and 

formulation of goals (each pair for a selected topic of exercise from a close economically oriented 

subject - such as the one they teach). Then they present and defend their goals (5-10 teaching goals) 

in front of the second pair within a 4-member group and adjust them to the final form on the basis of 

feedback and joint discussion. They will submit this in writing as an output (O3) to the portfolio, 

which will prove the fulfillment of several required course outputs. 

 

Basic elements of the teaching process, constructive harmonization of teaching goals, teaching / 

learning methods and evaluation of students within the lesson - following the goals set by each pair, 
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they will be given the task of discussing how to work on the exercise individual goals to be achieved 

and whether it is possible to meet all the goals of the topic with the activities they have suggested in 

a given time of the exercise. At the same time, they will discuss appropriate options for verifying 

whether the individual objectives have actually been achieved. The task emphasizes the importance 

of the theory of constructive harmonization of teaching goals, teaching / learning methods and 

student assessment for a more efficient and effective teaching process supporting in-depth student 

learning. They will approach this theory through a self-study of an assigned article on a given topic 

and a short discussion of its reference (main ideas). 

 

Overview of teaching methods suitable for economic education at universities - teaching methods 

form a key part of the teacher's pedagogical communication with students and provide an answer to 

how to proceed in the teaching process based on thought operations in order to achieve its goals. 

Within the interaction between teacher and student, it is a mutual cooperation in which the 

university teacher accepts the psychological, social and somatic individual peculiarities of the student 

and the student identifies mainly with the set goals of teaching, mainly on the basis of his personal 

activities. Teaching methods provide an answer to how to proceed in the teaching process in order to 

achieve the set educational goals. With them, the teacher tries to focus students' attention, activate 

their interest, perception, observation and thinking, and also organize their practical activities. Their 

task is also to consolidate and control the quality and quantity of acquired knowledge. Therefore, it is 

important that every teacher knows their essence and knows how to use them properly. Several 

experts compare the teaching method to the tools needed to perform different professions, and see 

it as one of the most important tools for teachers to achieve educational goals. Knowledge of 

different methods is very important for the work of a teacher at a university, because teaching 

methods transform and interpret the content of education in a specific teaching process and through 

them teachers lead students to learn new things. 

 

The university teacher chooses teaching methods from a set of methods that he knows and can apply 

them didactically in teaching. It is therefore necessary for him to get to know them and verify the 

possibilities of their application in his own teaching. To do this, he needs to know the characteristics 

of the basic groups of teaching methods, as well as the criteria for their choice. The classification of 

methods is important because it allows the teacher to orient himself in their quantity and at the 

same time shows him the way to his own creative search and verification of optimal teaching 

methods. By mastering the classification of methods, the teacher is convinced that he cannot call any 

of them the best or the worst, but each, if creatively and properly applied, brings quality results 

under adequate conditions. 

Knowledge of a wider range of teaching methods is also important because different topics 

(objectives and content of education) require the use of different teaching methods and different 

students are satisfied with different ways of working. The importance of mastering and using 

different methods also stems from the knowledge that the ability of long-term concentration is 

limited in time for students and the teacher can extend it if he meaningfully alternates several 

teaching methods in the teaching process. When choosing them, he should also take into account 

the performance curve of students, which fluctuates during the day. The teacher should think about 
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the most suitable teaching method already when planning and preparing the lesson based on its 

goals and determining factors. Together with the course participants, we will look for answers to the 

following questions: 

 

What teaching methods do I have available when choosing them? 

ω Is the portfolio of teaching methods I know sufficient? (division of methods into traditional and 

activating, characteristics of selected groups of teaching methods in terms of teaching at the 

university) 

ω What factors influence the teacher in choosing teaching methods? 

ω What are the relationships between teaching methods and other elements of the didactic 

system? (relation of teaching method to teaching goals, teaching content, didactic principles, 

teacher, students, organizational form of teaching, teaching style, teaching style, material 

teaching aids, etc.) 

ω What are the advantages and disadvantages of different teaching methods? (pedagogical 

effectiveness of teaching methods, SWOT analysis of selected traditional and activating teaching 

methods) 

 

Transmitted output (O) related to WORKSHOP 2: 

O3: formulation of 5 - 10 teaching goals suitable for the selected topic of the exercise of an 

economically oriented subject (processing in pairs and discussion about them in 4-member groups: 

the final form is given after comments from the discussion) - it is important to observe the formal 

correctness of the formulation and criteria for correct goal setting, as well as the content relevance 

and adequacy of the set goals in terms of topic, exercise time and target group (V: 2, 5; CDO: 4, SO: 

5, 7) 

 

WORKSHOP 3: How will my students learn? 

 

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6): 

ω state activating teaching methods suitable for use in seminars and exercises, 

ω explain what to focus on when applying dialogical teaching methods, t. j. discussion, 

conversation, dialogue: e.g. questions encouraging students to think, developing lower and 

higher order thinking through questions in the discussion, types of discussion, self-

assessment of the ability to moderate a discussion (using a test), advice for successful 

dialogue and discussion, etc., 

ω make appropriate use of problem-solving methods, e.g. black box method, brainstorming, 

brainwriting (creative application of knowledge and acquired practical skills, including 

independent selection of already established algorithms of various solutions, shift in 

students' intellectual development manifested by their complete independence in 
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researching and solving assigned problems, lateral thinking in their use, creative thinking in 

solving problems), 

ω appropriate use of the project teaching method (solution of complex theoretical or practical 

problems based on the active activity of students, SWOT analysis of project-oriented 

teaching), 

ω appropriate use of situational, research and research teaching methods (case studies, action 

research), 

ω appropriate use of other activating teaching methods (eg cooperative learning, simulation 

and staging teaching methods, etc.), 

ω apply various activating methods in their own seminars and exercises. 

 

Course and content of the workshop: 

Activating teaching methods and their use for the development of students' ability to acquire 

knowledge and learning independently - the use of selected methods of active learning in lessons 

with a smaller number of students (exercises, seminars). 

When choosing methods of active learning, we will be based on the requirement that the teaching 

methods used in exercises and seminars support the activity of students up to the research and 

creative level. One of the prerequisites for a teacher's success is to understand what methods 

contribute to students being active and cooperating with each other in seminars and exercises. 

Through activating methods, the teacher should give students enough space for presentation and 

professional discussion. Their goal is also for students to learn critical thinking, argumentation, 

cooperation, interpretation of facts, to learn different ways of solving problems. The course 

participants should learn to choose the methods by which students solve specific study tasks, 

applying various logical and thought procedures, such as analysis, synthesis, comparison, analogy, 

generalization, concretization, induction, deduction. 

In the course, we focus on conducting seminars and exercises, and therefore we choose their 

teaching method based on their essence. We will point out the advantages of a stable group of 

students, which will also influence the selection and implementation of teaching methods (with 

some teaching methods in an anonymous team, students are not interested in participating in 

activities). The choice of teaching method will also be influenced by the nature of the given form of 

teaching: 

 

a) in the case of a seminar, it follows up on the lecture and its aim is to deepen and apply the 

theoretical knowledge gained in the lecture or during self-study. When choosing methods, 

the teacher should therefore assume that the seminar should be focused on intellectual 

activities and student presentations (not to replace the lecture with a smaller number of 

students). It should also be borne in mind that during the seminar, students should learn to 

use language resources appropriately to the communication situation and thus develop their 

communication skills. In seminars, with the active participation of students, theoretically and 

methodologically develop and deepen knowledge of subjects. The basic characteristic of the 

seminar is the activity of students, so we will focus on methods that enable their activation; 
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b) in the exercises, compared to the seminar, the practical activities of students, the training 

of skills and the application of theoretical knowledge acquired in the lecture to specific 

phenomena are more represented. Students' knowledge gained during lectures and 

independent study is consolidated and deepened here. Exercises should be an opportunity 

for students to practice intellectual skills (eg in solving economic tasks and examples), 

creative and interpretive skills, communicative skills. 

 

In seminars and exercises, similar teaching methods can be used to activate students. However, it 

should be remembered that the practical activities of students should prevail during the exercises. 

From the teaching methods used in exercises and seminars, we will focus on dialogical methods 

(discussion, interview, dialogue), problem-solving methods, project solution, collaborative and 

cooperative learning, situational, research and research methods, simulation methods, staging 

methods, etc. Together with the course participants, we will look for answers to the following 

questions: 

ω How and where can I use specific teaching methods? (regulation and self-regulation of 

learning through teaching methods) 

ω What teaching methods would I choose for a particular lesson? (proposal and justification of 

the choice of teaching methods for a specific lesson / topic) 

ω Do I support sufficiently divergent thought processes of students? (how to produce ideas, 

alternative solutions, developing the student's responsibility for divergent production) 

ω How to make teaching at seminars / exercises more effective? 

ω How to increase students' willingness to participate in active teaching? (group atmosphere 

techniques supporting the use of activating teaching methods) 

 

Transmitted output (O) related to WORKSHOP 3: 

O4: proposal and defense of the use of selected activating teaching method applied at the seminar / 

exercise in the selected topic of the subject taught by the course participants - participants in pairs 

follow up on O3 from the previous workshop and prepare a proposal to use a specific activating 

teaching method suitable to meet one of . They will prepare it in terms of content (eg a brief concept 

of the content focus of the case study assignment, problem task, tasks for group work of students, 

formulation of the topic and goals of the discussion, etc.), briefly justify its link to the goal and 

describe the methodological use of it in class. Each pair will present their proposal for about 5 

minutes in front of the other participants with an emphasis on a clear justification for their choice. 

Participants discuss the presented proposal. The presenting couple takes a position on the feedback 

and on the basis of it finalizes their proposal, which they submit in writing (V: 1, 2, 3, 4, 5; CDO: 1, 2, 

3, 4; SO: 5, 6, 7 ) 

 

WORKSHOP 4: How to effectively organize work on exercises and with what tools? What 

technologies can I use to increase the effectiveness of teaching and better student learning? 
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After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7): 

ω define the concepts of organizational forms of teaching and teaching aids; 

ω evaluate the advantages and disadvantages of various organizational forms and teaching aids 

used in higher education; 

ω assess the suitability of their specific use in the chosen exercise / seminar; 

ω propose measures to increase the effectiveness of school teaching and students' home 

preparation; 

ω use the principles of differentiated approach to students; 

ω to design and assess the suitability of the use of teaching aids for specific subjects taught at 

the university; 

ω identify various possibilities of using digital tools to streamline the teaching process, 

specifically for: 

o to promote learning, facilitate the understanding of the curriculum, 

o to support the participation of students in teaching, the activation of students, 

o creating a positive attitude of students to the curriculum, subject and teacher, 

o to obtain feedback from participants, 

o information retrieval; 

ω identify different possibilities of using digital tools to facilitate the fulfillment of teaching goals 

in the context of taxonomies of teaching goals in all phases of the teaching process; 

ω adhere to the principles of scaffolding when using digital technology tools and to link several 

technologies during teaching, as well as to link digital technology tools with different teaching 

methods. 

 

Course and content of the workshop: 

Organizational forms and teaching aids in economic education at universities - organizational forms 

of teaching, ie the arrangement of conditions, are more or less given at the university. The teacher 

has either a lecture or a seminar / exercise. During the first part of this workshop, we will focus on 

the adequate use of time in these forms to make teaching as effective as possible. The course 

participants will use previous knowledge, especially about teaching methods. In the next part we will 

evaluate the possibilities of using work in other forms of teaching at the university of economics, 

such as. excursions, homework and tutoring students, resp. individual interviews during the teacher's 

consultation hours. 

As part of planning the organization of teaching at the university, we will also analyze the suitability 

of the teaching aids used and the teacher's options in selecting them. The design and evaluation of 

the possibilities of using selected teaching aids will be the result of the portfolio of each course 

participant, who will design them for their subjects they teach. In this part of the workshop we will 

use the following teaching methods: 

ω brainstorming, dialogical methods in the motivational phase, 

ω heuristic, dialogical methods in the exposure phase, 

ω group work (assessment of readability of selected university textbooks), diagnostic methods 

(to provide feedback) in the fixation phase. 
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Use of digital technologies to increase the effectiveness of teaching and better learning of students - 

the aim of the second part of this workshop is to identify various possibilities of using digital 

technology tools to support learning in individual subjects taught at university. Another goal is to 

analyze the possibilities of using technology in the teaching process to support the involvement of 

students in teaching. Increased involvement of students in the teaching process leads to active 

learning, and thus to a more effective teaching process. Through the tools of digital technologies, 

students can gain a positive attitude not only to the topics covered, but also to the subjects 

themselves, as well as to the teacher. The tools of digital technologies can thus lead to increased 

motivation and activity of students. One way to streamline the teaching process and engage students 

in class is to enhance interactivity with interactive digital tools that make it easier to work with 

feedback. In this workshop, we also identify the possibilities of using tools to determine feedback 

and ways to incorporate them into teaching. 

 

An important part of this workshop will be discussions on how digital technology tools contribute to 

the achievement of learning objectives in relation to the taxonomy of learning objectives. Although 

these tools usually speed up teaching processes and make it more flexible, we also point out that 

they cannot be an adequate replacement for a teacher's personality. We will define and discuss 

together the concept of scaffolding in the teaching process. The effectiveness of the teaching process 

is also ensured through digital technologies in that they can help facilitate the understanding of the 

content explained. In the current information age, information is becoming more and more available 

and its amount is constantly growing. Therefore, we will also outline the possibilities of effective 

information retrieval, work with information in terms of information literacy standards. In this 

section, we will also present some examples of the use of digital tools in different phases of the 

teaching process: motivational, exposure, fixation and diagnostic. The last area for discussion will be 

the interconnection of digital technology tools and different teaching methods, as well as the 

complementarity of several digital technology tools. 

After a brief instruction and demonstrations of the use of selected applications in teaching, 

participants will be given the space to create short demonstrations of the application of individual 

tools of digital technologies with a link to various teaching methods of their choice. In this part of the 

workshop we will use the following teaching methods and approaches: 

 

ω flipped classroom - after getting acquainted with a specific application, participants will be 

given space to acquaint the audience with the use of this application in the teaching process, 

ω demonstration - demonstrations of the process of creating individual content in selected 

applications with respect to the individual peculiarities of participants (teaching materials in 

the form of presentations, texts, videos and other demonstrations will be added to the 

individual parts) 

ω interview and discussion - about the effects of using individual digital tools, their 

interconnection with other tools or teaching methods. 

The discussions will also lead to the acquaintance of the participants with the mission and goals of the 

university, which are, among other things, quality education, knowledge development, as well as 
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creative research. Graduates of the course should be able to contribute to their fulfillment by using 

modern teaching techniques, teaching aids in electronic form and digital technologies in general. 

 

Transmitted outputs (O) related to WORKSHOP 4: 

O5: a portfolio of possibilities for the use of teaching aids at a university, including an analysis of their 

suitability in a specific subject - participants are divided into groups according to the subjects they 

teach, resp. focus of the departments in which they operate. Using the method of group work, they 

will develop a portfolio of all available teaching aids, including teaching aids, which they can use in 

their teaching in connection with the teaching objectives of the chosen subject and the 

characteristics of students. In each of them, they briefly assess the suitability (both positives and 

possible limitations) of using these teaching aids. At the end of the first part of the workshop, each 

group will present their proposals and defend them in a joint discussion with other participants (V: 1, 

2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7 ) 

O6: creation of a sample of the exercise in the selected application - the created exercise should be 

usable within the teaching process in the subject taught by the participant, lasting 5-10 minutes. The 

participant must be able to include this exercise in the phase of the teaching process (motivational, 

exposure, fixation, diagnostic) and explain to which teaching goal he would use this tool. The 

participant will also explain how the technology used supports students' learning and what teaching 

methods can be associated with the use of this tool in teaching. It will briefly state the context within 

the content of teaching and the possibility of connection with other tools of digital technologies (V: 

1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7) 

 

WORKSHOP 5: How will I communicate with students? What are the possibilities of using the 

presentation in communication with students? 

 

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7): 

ω apply the principles of effective communication in the work of a university teacher, 

ω interview students, actively listen, ask questions, paraphrase, convincingly argue, summarize 

knowledge, accept objections and criticism, provide feedback, 

ω appropriately moderate the presentation used in teaching, 

ω use current effective and ethical approaches to online communication with students, identify 

their own shortcomings in the field of online communication and eliminate the identified 

shortcomings, 

ω communicate in the supervision of bachelor's theses and support students in their research 

and research activities, which is part of the creation of bachelor's theses. 

 

Course and content of the workshop: 

The aim of this workshop is to expand and deepen the existing knowledge and skills of course 

participants (internal doctoral students) as beginning university teachers in the field of oral and 
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written expression as part of communication. They should also acquire new knowledge, skills and 

competencies in the practical application of selected communication techniques in interaction with 

students during and outside the classroom. Emphasis is placed on increasing the ability to engage 

individuals and the entire group of students with relevant communication techniques and on the 

practical training of selected communication techniques in the context of selected topics of 

economic education. The added value is the current issues of online communication in the context of 

the development of online communication skills of beginning teachers, as well as their 

communication with students in conducting bachelor's theses, associated with the support of 

research, research and research activities of students. 

 

The workshop will be conducted exclusively by activating methods (problem teaching, case studies, 

brainstorming, icebreaking, group activities, etc.), which we plan to motivate participants to 

constantly think about how they communicate with their students and how they can develop their 

communication skills within their continuous professional development. Emphasis will be placed on 

the activity of participants in the direction of developing proposals for the application of appropriate 

communication techniques in working with students, which will be the subject of evaluation. The 

workshop will be thematically divided into the following areas: 

a) effective communication and communication techniques - includes the following topics: 

ω principles of effective communication of higher education teachers in interaction with 

students during and outside teaching, 

ω interview model, discussion model, active listening, asking questions, paraphrasing, 

persuasion, argumentation, objections, summarizing, feedback, giving and accepting 

criticism in university teacher communication, 

ω moderation of presentation in teaching, 

ω practical application of appropriate non-verbal communication (facial expressions, visual 

contact, gestures, haptics, proxemics, posturics, kinesics, adaptation of the university 

teacher's appearance), paralinguistic aspects of oral communication; 

b) online communication - includes the following topics: 

ω specifics of email communication with students, 

ω chatting, instant messaging, social networks, 

ω the principles of the electronic code of ethics, 

ω analysis of frequent errors in online communication with students with emphasis on 

email communication; 

c) communication in conducting bachelor's theses - includes the following topics: 

ω individual consultations with students, principles and procedures in communication 

connected with the supervision of bachelor's theses, 

ω support for the development of research, research and research activities of students in 

relation to the mission and main objectives of the university, 

ω specification of communication in finding resources and communication with partners in 

science and research and economic practice; 



64 

 

d) possibilities of involving the presentation in communication - the aim of this part of the 

workshop is to create a basis for further discussions about the functions of presentations in 

communication. After analyzing the opinions and recommendations from selected authors 

dealing with the position and possibilities of presentations in communication, participants 

will discuss and propose basic frameworks for creating effective presentations. The 

discussion will focus in particular on the following issues: 

ω - deviation from expected, 

ω - communication as a transfer of emotions, 

ω - the position of the presentation in creating the overall impression of the performance, 

ω - presentation function during presentation, 

ω - perception of several types of verbal communication at the same time, 

ω - gradual dosing of information, 

ω - empathy for the participants of the presentation, 

ω - gradual increase of performance efficiency. 

The aim is to create information gaps at the end of the workshop, which will be filled in the next 

workshop, where the possibilities, procedures and importance of individual steps of preparation 

of an effective presentation will be gradually answered. 

 

Transmitted output (O) related to WORKSHOP 5: 

O7: the output of the fifth workshop will focus on solving several issues related to the 

communication of the university teacher with the students and will have three components: 

a) design of the application of appropriate communication techniques in working with 

students in the chosen topic of economic education - each participant chooses a specific 

topic in the subject he teaches and describes the communication techniques that will be 

applied in the teaching process. At the same time, it justifies the choice of given 

communication techniques so that it proves that it is oriented in the offer of communication 

techniques presented in the course and can assess the suitability of choosing specific 

communication techniques in teaching the chosen topic of economic education (V: 1, 2, 4; 

CDO: 3, 4; SO: 5, 6) 

b) an audio recording of the presentation moderation with an optional topic of educational 

content in connection with O8 (this part will be created only after processing the O8 output 

and submitted together with this output) - the course participant prepares a short 

PowerPoint presentation on the selected topic in the subject he teaches, according to the 

instructions in O8 and make an audio recording of his own accompanying moderation of this 

presentation. Emphasis will be placed not only on the content of moderation and the use of 

so-called presentation language, but also on phonetics and work with voice, t. j. articulation, 

phrasing, etc. when moderating a PowerPoint presentation (CDO: 2, 3; SO: 5) 

c) design of an algorithm for conducting consultations in the management of bachelor's 

theses in individual phases of bachelor's theses - each course participant will develop a clear 

algorithm for conducting consultations with students in various stages of bachelor's theses 

(create a schedule of consultations with students as authors of bachelor's theses 
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communication techniques for individual phases of bachelor's theses) (V: 3, 4; CDO: 2, 3; SO: 

6, 7) 
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WORKSHOP 6: How do I engage students with my presentation? How to meaningfully evaluate 

students? 

 

After completing the workshop, participants will know (V: 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7): 

ω use the most important design principles when creating individual slides of the presentation, 

ω apply visualization in images with respect to the principle of simplicity, 

ω explain the difference in attracting attention and detachment from importance, 

ω gradually dose the information in the presentation so as not to overwhelm the audience, 

ω distinguish between summative and formative assessment of students and compare the 

advantages and disadvantages of these two approaches to assessment, 

ω incorporate self-assessment and mutual evaluation of students into the assessment system 

in the subject, 

ω use student assessment to support their in-depth learning, 

ω to propose a suitable combination of methods of evaluating students in the subject taught in 

relation to the set teaching goals and content of teaching, as well as in accordance with the 

methods used by students during the semester. 

  

Course and content of the workshop: 

How do I interest students with my presentation? 

The aim of the first part of the workshop is, following the previous workshop, to develop the 

knowledge and skills of course participants about creating presentations. We will point out the 

importance of keeping the audience's attention for as long as possible, to remember as much 

information as possible from the presentation. These principles are an important prerequisite for 

effective presentation. Overall, we will analyze the principles of effective presentation broken down 

into: principles worthy of consideration before presentation (during the preparation of slides of the 

presentation), during presentation and after presentation. 

Following the general principles needed to create slides of the presentation, we will move on to the 

design of the individual slides. On illustrative examples we will show the main principles of design, 

the possibility of using elements in the slides of the presentation to enhance the overall effect of the 

presentation. Finally, we will emphasize the necessary additions to the presentation in the form of 

appropriate textual materials or other supporting materials for the presentation and after it. 

In this part of the workshop we will pay attention to the active learning of the course participants, 

whom we will invite to discuss the individual principles and procedures of creating a presentation 

based on their own experience of presentation and participation in various presentations. The 

discussion will be continuously supplemented and stimulated by a demonstration method 

(illustrative examples and demonstrations of individual positive as well as negative phenomena in the 

slides of presentations). In the final phase of self-assessment, resp. The mutual principles of speech 

and design will be emphasized in the mutual evaluation of presentations. 

How to meaningfully evaluate students? 
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This topic completes the cycle of topics of the whole course by focusing on how to evaluate the 

results of the teacher's work in terms of whether he succeeded in fulfilling the teaching goals 

(completing one cycle in a constructive harmonization of teaching elements in a particular subject 

and study group). Course participants should understand that this is an important basis for self-

reflection and the search for opportunities to improve their own teaching in the coming semesters. 

 

Although the evaluation of the degree of fulfillment of teaching goals is only one of the areas within 

the comprehensive evaluation of the teaching process and the work of the teacher, for doctoral 

students who are at the beginning of the career of a university teacher, it is important to manage this 

activity first. The evaluation of the fulfillment of teaching goals is practically reflected in the 

evaluation of students and their learning outcomes. By solving the case study and joint discussion, 

the course participants themselves identify the basic differences between the summative and 

formative assessment of students, as well as summarize the main advantages and disadvantages of 

each approach. We will then direct the discussion to find answers to the question of which method 

of assessment is more appropriate to support in-depth learning of students. We will discuss the 

possibilities of using students' self-assessment and their mutual (peer) assessment during or after the 

semester. Discussion of their advantages and disadvantages will result in their perception as an 

important part of supporting in-depth student learning. 

At the end of the workshop we will summarize the essence of individual workshops throughout the 

semester and course participants will be given instructions for the following activities in the summer 

semester, during which they should demonstrate their ability to apply knowledge and skills gained 

from all workshops in their own teaching and analysis of their chosen problem. related to higher 

education. 

 

Transmitted outputs (O) related to WORKSHOP 6: 

O8: preview of created slides of the prepared presentation - each participant will create slides for the 

presentation lasting 5 - 7 minutes. Images should follow the principles of designing an effective 

presentation according to J. Maed (http://lawsofsimplicity.com/): 1. Reduction, 2. Organization, 3. 

Saved time, 4. Knowledge, 5. Differentiation, 6. Context, 7 Emotions, 8. Confidence, 9. Awareness of 

mistakes. Individual slides should display various options for displaying information (diagrams, 

graphs, photographs, illustrations, text, tables). They will add an audio recording of its moderation to 

the prepared presentation, which they will submit as part of the O7 output (V: 2, 3, 4, 5; CDO: 1, 2, 3, 

4; SO: 5, 6, 7) 

O9: proposal of a system of evaluation of students in the chosen subject at EUBA with justification of 

the tools used and their constructive alignment with the teaching goals and methods of teaching and 

learning during the semester. The proposal must also be in accordance with the valid EUBA Study 

Regulations - the written final version will be submitted only after mutual opposition in pairs, or also 

in larger groups (V: 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7) 
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Achieving the individual values and outcomes of the Supporting Learning Award, students will be 

evaluated at each output of the first semester by the relevant lecturer by enrolling in the personal 

card of the course participant for the first semester, which is listed in Annex D. 

 

5 COMPULSORY AND RECOMMENDED LITERATURE FOR COURSE PARTICIPANTS 

The literature intended for individual workshops of the first semester is intended to help course 

participants to better orientate themselves in individual topics. It is also a source of information for 

expanding knowledge in those areas that interest the most participants in the course, respectively. 

for which they know how to find the greatest space in the teaching of their subjects. At the same 

time, it is a starting point for their preparation for the activities of the second semester. 

 

WORKSHOP 1 

Basic literature: 

BIGGS, J. B. - TANG, C. S. Teaching for quality learning at university, what the student does. 4th ed. 

Maidenhead: Open University Press, 2011. (Chapter 2: Teaching according to how students learn). 

~[h{#wΣ wΦ - bh±#YΣ WΦ ¢ǊŀŘŜ ǳƴƛƻƴ ŘƛŘŀŎǘƛŎǎΦ .ǊŀǘƛǎƭŀǾŀΥ ±ȅŘΦ 9YhbjaΣ нлмрΦ όpart 3.2: Application 

of didactic principles in teaching economic subjects). 

Ywt#[Yh±# Yw9[h±#Σ YΦ [ŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀƴŘ ǘŜŀŎƘƛƴƎΦ ¢ǊƴŀǾŀΥ !ƭǳƳƴƛ tǊŜǎǎΣ нлмлΦ ό/ƘŀǇǘŜǊ оΥ 

Teacher's Teaching Style). 

.¦[Yh±#Σ YΦ - IL.YºΣ aΦ /ƻƳǇŀǊƛǎƻƴ ƻŦ ǎŜƭŜŎǘŜŘ ǘȅǇŜǎ ƻŦ Ƴƻǘƛvation in university students. 

Academy. 2016, no. 4, p. 3 - 16. Available at: https://www.cvtisr.sk/buxus/docs//ACADEMIA/ 2016 / 

4-2016_ACADEMIA_web.pdf 

 

Recommended literature: 

RAMSDEN, P. Learning to teach in higher education. 2nd ed. London: RoutledgeFalmer, 2003. 

(especially Chapter 4: Approaches to learning). 

SHAARI, A. S. et al. ¢ƘŜ wŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ [ŜŎǘǳǊŜǊǎȰ ¢ŜŀŎƘƛƴƎ {ǘȅƭŜ !ƴŘ {ǘǳŘŜƴǘǎȰ !ŎŀŘŜƳƛŎ 

Engagement. Procedure - Social and Behavioral Sciences 118. 2014, p. 10 - 20. Available at: 

https://core.ac.uk/download/pdf/42979934.pdf 

Effective Teaching Strategies. Available at: https://www2.le.ac.uk/offices/lli/developing-learning-

and-teaching/enhance/strategies  

 

WORKSHOP 2 

Basic literature: 

https://www2.le.ac.uk/offices/lli/developing-learning-and-teaching/enhance/strategies
https://www2.le.ac.uk/offices/lli/developing-learning-and-teaching/enhance/strategies
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TUREK, I. Didactics. 3rd ed. Bratislava: Wolters Kluwer, 2014. (section 2.4: Taxonomy of educational 

goals). 

BIGGS, J. B. - TANG, C. S. Teaching for quality learning at university, what the student does. 4th ed. 

Maidenhead: Open University Press, 2011. (Chapter 4: Using constructive alignment in outcomes-

based teaching and learning). 

whI[NYh±#Σ [Φ - ±9W±h5h±#Σ WΦ ¢ŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ ŀǘ ǳƴƛǾŜǊǎƛǘȅΦ tǊŀƎǳŜΥ DǊŀŘŀ tǳōƭƛǎƘƛƴƎΣ нлмнΣ ǇΦ 

19 - 91. (Chapter 1: Forms and methods of teaching at the university). 

 

Recommended literature: 

Yw!¢I²hI[Σ 5ΦwΦ ! ǊŜǾƛǎƛƻƴ ƻŦ .ƭƻƻƳΩǎ ǘŀȄƻƴƻƳȅΥ ŀƴ ƻǾŜǊǾƛŜǿΦ ¢ƘŜƻǊȅ ƛƴǘƻ tǊŀŎǘƛŎŜΦ нллнΣ ǾƻƭΦ пмΦ 

no. 4, p. 212 - 218. 

.!W¢h~Σ WΦ 5ƛŘŀŎǘƛŎǎ ƻŦ ¦ƴƛǾŜǊǎƛǘȅΦ нƴŘ ŜŘΦ .ǊŀǘƛǎƭŀǾŀΥ ²ƻƭǘŜǊǎ Kluwer, 2020. p. 87 - 170. (Chapter 4: 

Methods of higher education). 

 

WORKSHOP 3 

Basic literature: 

.!W¢h~Σ WΦ 5ƛŘŀŎǘƛŎǎ ƻŦ ¦ƴƛǾŜǊǎƛǘȅΦ нƴŘ ŜŘΦ .ǊŀǘƛǎƭŀǾŀΥ ²ƻƭǘŜǊǎ YƭǳǿŜǊΣ нлнлΦ ǇΦ ут - 170. (Chapter 4: 

Methods of higher education). 

hw.#bh±#Σ 5Φ !ŎǘƛǾŀǘƛƴƎ teaching methods in economic education. 2nd ed. Bratislava: Vyd. 

ECONOMIST, 2014, 106 p. 

 

Recommended literature: 

whI[NYh±#Σ [Φ - ±9W±h5h±#Σ WΦ ¢ŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ ŀǘ ǳƴƛǾŜǊǎƛǘȅΦ tǊŀƎǳŜΥ DǊŀŘŀ tǳōƭƛǎƘƛƴƎΣ нлмнΣ ǇΦ мф 

- 91. (Chapter 1: Forms and methods of teaching at the university). 

th5[!Ih±#Σ [Φ Ŝǘ ŀƭΦ 5ƛŘŀŎǘƛŎǎ ŦƻǊ ǳƴƛǾŜǊǎƛǘȅ ǘŜŀŎƘŜǊǎΦ tǊŀƎǳŜΥ DǊŀŘŀ tǳōƭƛǎƘƛƴƎΣ нлмнΣ ǇΦ рм - 76. 

 

WORKSHOP 4 

Basic literature: 

TUREK, I. Didactics. 3rd ed. Bratislava: Wolters Kluwer, 2014, p. 292 - 335. (Chapter 8, 9: Organizational 

Forms of the Teaching Process, Teaching Aids and Didactic Techniques). 

CHURCHES, A. Bloom ȳs digital taxonomy. 2009. Available at: 

http://edulibpretoria.files.wordpress.com/2009/05/blooms-digital-taxonomy.pdf 
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{¦#w9½-GUERRERO, C. - LLORET-/!¢![#Σ /Φ - MENGUAL-!b5w;{Σ {Φ ¢ŜŀŎƘŜǊȰǎ tŜǊŎŜǇǘƛƻƴǎ ƻŦ ǘƘŜ 

Digital Transformation of the Classroom through the Use of Tablets: A Study in Spain. In 

Communication. 2016, vol. 49, no. XXIV, p. 81 - 89. Available at: https://doi.org/10.3916/C49-2016-08 

 

Recommended literature: 

{Y![Yh±#Σ WΦ DŜƴŜǊŀƭ ŘƛŘŀŎǘƛŎǎΦ tǊŀƎǳŜΥ DǊŀŘŀΣ нллтΣ ǇΦ нмф - 257. (Chapter 9, 10: Organizational Forms 

of Teaching, Didactic Resources in the Teaching Process) 

DONOVAN, A. A Comparison of Organizational Structure and Pedagogical Approach: Online versus 

Face-to-face. The Journal of Educators Online. 2011, vol. 8, no. 1, p. 1 - 43. 

 

WORKSHOP 5 

Basic literature: 

/[!¸¢hbΣ tΦ .ƻŘȅ [ŀƴƎǳŀƎŜΥ ¸ƻǳ ǊŜŀŘ ƎŜǎǘǳǊŜǎΣ ǎǇŜŀƪ ȅƻǳǊ ƳƻǾŜƳŜƴǘǎΦ tǊŀƘŀΥ hǘǘƻǾŀ ƴŀƪƭŀŘŀǘŜƭǎǘǾƝΣ 

2003. (Chapter: Presentations, lectures and speeches). 

REYNOLDS, G. Presentation Zen: Simple ideas on presentation design and delivery. New Riders. 2011. 

I!{!Wh±#Σ [Φ ᵄ thw¦.2!bh±#Σ 5Φ ᵄ .L[2NYΣ !Φ {ŜƭŜŎǘŜŘ /ƘŀǇǘŜǊǎ ŦǊƻƳ tŜŘŀƎƻƎƛŎŀƭ /ƻƳƳǳƴƛŎŀǘƛƻƴ ƛƴ 

±ƻŎŀǘƛƻƴŀƭ 9ŘǳŎŀǘƛƻƴΦ 5ǳōƴƛŎŀ ƴŀŘ ±łƘƻƳΥ ¦ƴƛǾersity DTI, 2020. Available at: http://www.dti.sk/ data 

/ files / file-1610955187-600539b400ce8.pdf (section 1.6: Effective communication and its principles). 

KOHOUT, J. Rhetoric. The art of talking and dealing with people. Prague: Management Press, 2002. 

(Chapter: Spoken, Written and Seen Speech). 

ALLEY, M. The Craft of Scientific Presentations, Critical Steps to Succeed and Critical Errors to Avoid. 

New York: Springer. 2003. 245 p. Available at: http://sharif.edu/~namvar/index_files/ Scientific-

Presentation.pdf   

 

Recommended literature: 

CARNEGIE, D. Communication as a way to success. Bratislava: Nature, 2013. (Chapter: Learn to speak 

so that people listen). 

Principles of Communication. Verbal Communication Skills. Non-Verbal Communication. Available at: 

https://www.skillsyouneed.com/ips/what-is-communication.html 

How to Improve Your Communications Skills. Available at: 

https://corporatefinanceinstitute.com/resources/careers/soft-skills/communication/ 

ATKINSON, C. Impressive presentations in PowerPoint 2007. Brno: Computer Press, 2008, 334 p. 

Available at: https://www.cliffatkinson.com/; https://www.slidegenius.com/blog/cliff-atkinson-first-

five-slides 
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ATKINSON, C. Beyond bullet points: Using Microsoft PowerPoint to create presentations that inform, 

motivate, and inspire. Pearson Education, 2011. 

PRESENTITY. 10 ways to avoid death by bullet points. presentitude.com. Available at: 

https://bit.ly/2WVFMN0 

 

WORKSHOP 6 

Basic literature: 

MAEDA, J. The Laws of Simplicity. Cambridge, MA: MIT Press, 2006, 128 p. Available at: 

https://designopendata.files.wordpress.com/2014/05/lawsofsimplicity_johnmaeda.pdf; 

http://lawsofsimplicity.com/ 

GIBBS, G. Making feedback on effective assignments: principles and guidance for tutors. 2015. 

Available at: https://www.testa.ac.uk/index.php/resources/best-practice-guides?download = 3: 

feedback-guide-for-lecturers 

The Higher Education Academy. 10 Strategies to engage students with feedback. 2012. Available at: 

http://teche.ltc.mq.edu.au/wp-content/uploads/2016/08/10_strategies_to_ 

engage_students_with_feedback.pdf 

 

Recommended literature: 

AGAMONI, G. How to Improvise When Your Presentation Does Not Work. Irvine, CA: Entrepreneur 

Media, 2017. Available at: https://www.entrepreneur.com/article/300794 

ATKINSON, C. Impressive presentations in PowerPoint 2007. Brno: Computer Press, 2008, 334 p. 

Available at: https://www.cliffatkinson.com/; https://www.slidegenius.com/blog/cliff-atkinson-first-

five-slides 

ATKINSON, C. Beyond bullet points: Using Microsoft PowerPoint to create presentations that inform, 

motivate, and inspire. Pearson Education, 2011. 

DUARTE, N. Slide: ology: The art and science of creating great presentations (Vol. 1). Sebastapol, CA: 

O'Reilly Media. 2008. 

RUST, C. Purposes and principles of assessment. Learning and Teaching Briefing Papers Series. Oxford 

Brookes University, 2002. 

ELMGREN, M. - HENRIKSSON, A. Academic Teaching. 2nd ed. Lund: Studentlitteratur AB, 2015. 

(Chapter 8: Assessment) 

 

6 THE COURSE TEAM 

The lecturers of the individual workshops of the course in the first semester and at the same time 

mentors in creating outputs and activities in the second semester are university teachers of the 
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Department of Pedagogy of the NHF EU in Bratislava (according to the schedule in the teaching 

schedule). Contacts and brief information about the members of the teaching team are available at: 

https://nhf.euba.sk/katedry/katedra-pedagogiky/clenovia-katedry. 

 

7 TEACHING SCHEDULE 

The teaching schedule will be compiled for each course according to the current organizational 

conditions in the relevant academic year and supplemented in the form of a brief tabular overview ς 

inserted here. 
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Annex A 

How to fulfil the values and outputs of the Student Learning Support Award  

  

Mapping the underpinning Values 

  

Participants must show how their work 

is informed by: 

Where in your program do participants develop and 

demonstrate this Value? 

Developing understanding of how 

people learn (V1) 

This value is one of the priorities of the whole 

program. Its syllabus is based on student-centered 

approach to teaching and learning. Therefore, the 

participants of the program will be encouraged to think 

about their students and the way they learn in many 

activities designed for the workshops (mostly 

workshops I to IV). The first workshop will start with 

group discussions about what the students are like and 

how teachers can help them with their learning and 

personal growth. Analyzing a case study, they will 

compare teacher-centered and student-centered 

approach to teaching and learning in higher education 

in relation to the main differences between deep 

learning and surface learning of their students. In 

workshops II to IV, the participants will learn how to set 

appropriate educational objectives based on a 

thorough analysis of ǘƘŜƛǊ ǎǘǳŘŜƴǘǎȰ ƴŜŜŘǎ ŀƴŘ Ƙƻǿ ǘƻ 

align teaching and assessment methods with those 

objectives in order to help students learn. The 

participants will demonstrate that they are able to 

formulate appropriate educational objectives for the 

courses they teach and to design teaching methods and 

teaching aids for their students to help them achieve 

the set objectives and learn better. 

  

Practicing in ways that are scholarly, 

professional and ethical (V2) 

In the activities during all the workshops in the first 

semester of the program as well as in the preparation 

for microteaching and creation of case studies in the 

second semester, all the participants will be required to 

apply their knowledge of selected educational theories 

and the results from related educational research 

articles they have studied. They will have to 

demonstrate they are able to apply the gained 

knowledge in their own teaching in a meaningful 

way. Moreover, they will be required to defend all their 

choices and assignments they hand over either in 
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writing or in discussions with the other doctoral 

students and the workshop facilitators based on the 

literature review they have done. 

  

Working with and developing learning 

communities (V3) 

The participants will work in pairs or groups on most of 

the outputs they will produce and defend during the 

workshops. One of the main goals of the whole 

program is to support pedagogical conversations 

between the participants in an informed way, based on 

related literature review and sharing relevant 

experience. What is more, the program is intended to 

be the first milestone in the continuous change of the 

overall culture at EUBA. The facilitators will encourage 

the participants to discuss the problems they identify in 

ǘƘŜƛǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎȰ ƭŜŀǊƴƛƴƎ ƴƻt only 

with the other participants in the program, but also 

with their more experienced colleagues at their 

departments. This should be strengthened in the 

second program that we have designed for junior 

teachers when they become regular assistant 

professors at EUBA after completing their 

PhD. studies. We believe that together with other 

planned measures at EUBA this will lead to the 

formation of communities of practice where 

pedagogical conversations will gradually become a 

usual part of their everyday working life of university 

teachers. As teachers usually reflect their own habits 

and values in their teaching, we believe they will start 

using more active learning and cooperative learning 

methods in their own classes, making their students 

become part of learning communities instead of being 

isolated learners. 

  

Valuing diversity and promoting 

inclusivity (V4) 

In the first workshop, the participants will analyze 

different theories of learning, they will become 

acquainted with common learning styles and they will 

learn how to diagnose a group of their students from 

different aspects. They will discuss how their students 

may differ from each other and how they should 

exploit this diversity in their teaching. They will have to 

demonstrate that they are able to adapt their teaching 

methods and principles to different types of students' 

learning styles and apply different ways of motivating 

their students. In workshops III to VI, the participants 

will design teaching methods, teaching aids, 
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communication techniques, presentations, assessment 

methods etc. in a way that is appropriate for the 

students in their courses and in compliance with their 

needs. They will be required to explain how they will 

include the students with specific needs and how they 

will approach them individually in class and facilitate 

their learning.  

  

Continually reflecting on practice to 

develop ourselves, others and 

processes (V5) 

All the tasks and assignments in the program will be 

adjusted to the specific needs of each participant or 

each group of participants in case of group 

assignments. Each group will consist of doctoral 

students from the same or similar study program (s) / 

department (s) who teach similar courses with similar 

type of students, and thus probably encounter 

comparable problems in their teaching. Most of the 

assignments they will hand over should have the 

potential to help them improve their own 

teaching. They will be encouraged to incorporate the 

results in their own teaching and to propose the new 

approaches to teaching their course to their colleagues 

at the departments. The practical orientation of all the 

assignments should ensure that the participants reflect 

their own practice and use the new knowledge and 

shared experience to develop themselves as well as 

their colleagues and the related processes at their 

departments. 

  

  

Mapping the Core Development Outcomes 

  

Core Development Outcomes 

Award participants will be able to: 

Where in your program do participants develop and 

demonstrate this Outcome? 

Identify their own professional 

development goals, directions or 

priorities (CDO1) 

During the first workshop, the participants will learn to 

diagnose their students and adjust their own teaching 

ǎǘȅƭŜ ǘƻ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎȰ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΦ Putting students 

in the centŜǊ ƻŦ ǘŜŀŎƘŜǊǎȰ ŀǘǘŜƴǘƛƻƴ ǎƘƻǳƭŘ ƳŀƪŜ ǘƘŜƳ 

focus their professional development activities on 

student feedback. After the workshop, the participants 

should be able to use feedback from students for self-

reflection and self-regulation in their future 

pedagogical activities. As a direct output, each of the 

participants should identify at least two development 
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goals or priorities, and focus on them in the following 

activities of the program. 

  

Plan for their initial and / or continuing 

professional development (CDO2) 

  

  

The participants are absolutely new to teaching in 

higher education and they have a very limited concept 

ƻŦ ǿƘŀǘ ǘŜŀŎƘŜǊȰǎ ǿƻǊƪ ƛƴŎƭǳŘŜǎΦ Learning to set 

appropriate educational objectives for their students 

and align teaching and assessment methods with them 

should help them greatly when they will plan the 

lessons that they will teach in their own courses. They 

will demonstrate the ability to do so when they 

prepare for microteaching and hand over a written 

didactic analysis of the prepared lesson. The feedback 

they will receive after the microteaching session from 

the other participants and the program facilitators 

should help uncover the areas they had trouble with 

and plan professional development activities to 

improve in those areas. 

  

Undertake appropriate development 

activities (CDO3) 

  

Workshops III to VI will offer many opportunities for 

professional development of all the participants. Most 

activities are designed so as to make them reflect on 

their own practice, and improve in several areas, 

including design and use of appropriate methods of 

teaching and learning, creation of relevant teaching 

aids, use of digital technologies to enhance student 

learning, improvement of communication and 

presentation skills, design of e-learning modules 

complementary to face-to-face in-class activities, 

development of their skills of formative assessment for 

the benefit of their students etc. The participants will 

hand over the required outputs after each workshop, 

prepared either individually or in pairs / groups, to 

prove that they will be able to undertake development 

activities related to their teaching on completion of the 

program. 

  

Review their development and their 

practice and the relations between 

them (CDO4) 

Although the workshops have theoretical background 

based on the required and recommended reading lists, 

the activities will focus on the application of the 

ƪƴƻǿƭŜŘƎŜ ƛƴ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎȰ ŎƻƳƳƻƴ ǇǊŀŎǘƛŎŜΦ Thus, 

the participants will understand from their own 

experience in the workshops that educational and 

didactic theories are very useful for their professional 
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development and they will see them as a powerful tool 

to improve their teaching practice. The assignments 

will teach them how to assess their performance as 

teachers and how to use theories to make it more 

efficient. After the program, they should be able to 

review their development and identify new 

development directions on a regular basis. 

  

  

Mapping the Specialist Outcomes for this named award 

  

Specialist Outcomes 

Participants will be able to: 

Where in your program do participants develop and 

demonstrate this Outcome? 

Use a variety of appropriate approaches 

to enable learning (SO5) 

The participants will develop their ability to use various 

approaches to enable learning in most of the activities 

during the workshops (WS). They will demonstrate it in 

the outputs they will be required to produce either 

individually or in pairs / groups, such as: 

a) formulation of appropriate educational objectives for 

a chosen topic in a course they teach or know well 

prepared in pairs and defended within larger groups 

of participants (O3: WS II) - the emphasis will be on 

explaining how the objectives fit their students 

educational needs and how they are related to deep 

learning enhancement    

b) design of a chosen active learning method that can 

be applied in a seminar with their students with a 

detailed description of the methodological approach 

to its application in class (O4: WS III) - the designed 

methods and approaches will be defended in front 

of the whole class focusing on how the method can 

help students learn and understand the subject 

matter   

c) creating a portfolio of teaching aids with a clear 

definition of their use in the chosen courses that the 

participants are familiar with (O5: WS IV / 1)    

d) demonstration of an exercise / task / assignment 

etc. for students created in a selected software 

application (O6: WS IV / 2) - the participants will 

need to explain how the used digital technology and 

software application enhances student learning   
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e) design of several slides for a presentation with an 

audio-recording of the presentation moderation (O7 

+ 8: WS V + VI)    

f) design of a system of assessment methods suitable 

for a course the participant is familiar with (O9: WS 

VI) - the defense will focus on how it is aligned with 

the educational objectives (and methods of 

instruction) in that course     

Moreover, the participants will be required to prepare 

their microteaching in the second semester of the 

program in a way that stimulates learning and prove 

that with a didactic analysis focusing on the impact of 

the teaching methods and teaching aids they have 

chosen and prepared on the depth of student learning. 

  

Use a variety of methods for evaluating 

their role in supporting learning (SO6) 

One of the outputs from the first workshop will be 

graphs (O1) created by groups of participants showing 

how they think their students develop over the course 

of their university studies. The discussions within 

groups while creating the graphs as well as the defense 

of their graphs in front of the whole class should result 

ƛƴ ǿƘŀǘ ǊƻƭŜ ǘŜŀŎƘŜǊǎ Ǉƭŀȅ ƛƴ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎȰ 

development and how they can support their learning 

in the courses they teach. They will discuss the 

differences between students in different years of 

study, and analyze how these differences should 

influence the choice of teaching methods so that 

students in various stages of their development are 

encouraged to learn with the most suitable methods 

chosen and suggested by their teachers. The 

participants will propose a motivation system (O2) for 

their students in a chosen course (or for a particular 

lesson) with regard to the cognitive, social and 

performance areas, all leading to supporting student 

learning. 

  

Inform their professional role with 

relevant strategy, po licy and quality 

considerations (SO7) 

The Slovak accreditation agency for higher education 

sets standards for the internal systems of all universities 

in Slovakia and their study programs. They are based on 

the general requirements of Act No. 269/2018 Coll. on 

Quality Assurance of Higher Education. At present, all 

universities are taking measures to adjust their internal 

systems to the new quality requirements, which make 

them shift to student-centered learning, teaching and 



79 

 

assessment. This is a change that some of the teachers 

may have problems with because of their teaching 

habits from the past. Doctoral students, who are the 

target group for this program, should become agents of 

change not only in their classes, but also at the 

departments. The program is based on the same values 

as the new accreditation process requires from all 

Slovak universities. Since the participants in the 

program have very limited or no teaching experience, 

they will become a first group of teachers newly trained 

in compliance with the new policy documents that 

EUBA has prepared in the new accreditation process 

lately. The facilitators will make sure that they are 

aware of this fact and encourage them to help spread 

the new principles and approaches to learning, teaching 

and assessment among their more experienced 

colleagues. 

  

 

 

  

  



80 

 

Annex B 

  

Structure of methodological analysis in preparation for micro-teaching  

  

1. Teaching goals - set specific goals appropriate to the chosen topic, the target group of 

students and the time range of micro- teaching ( expressed in terms of student performance, the 

achievement of which is controllable )   

2. General content of the curriculum - a brief summary of the structure of the selected lesson 

and related basic concepts   

3. Didactic principles - a list of dominant didactic principles and a brief description of how to 

apply them in micro- teaching  

4. Teaching methods and methodological procedures - a brief description of the selected 

teaching methods and methodological procedures, including the rationale and reasons for their 

use in micro- teaching  

5. Teaching aids - identification of suitable teaching aids and a brief description 

and justification of the way they are used in micro- teaching   

6. Student evaluation methods - a brief description of the methods that could be used to 

evaluate the degree of achievement of the set teaching goals 

  

Notes: 

a) Preparation for microteaching need to be conceived so that it trainee demonstrates fulfilment of 

individual values and desired outcomes Awards encourage the learning of students (see Chapter 

2) .     

b) When formulating teaching goals, the requirements for setting specific goals of the teaching 

process must be respected and based on selected taxonomies of teaching goals.      

c) All other parts of the methodological analysis (2 to 6) should be aligned with the set teaching 

objectives, which should be clearly pointed out when justifying the choice of teaching methods 

and means used, as well as the recommended methods of student assessment .      
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Annex C 

Form for evaluation of second semester outcomes by mentors 

  

Course participant name: Academic 

year:                                                                                                                                                          

Name of assigned mentor: 

  

The mentor will briefly evaluate both outputs on the basis of the performed micro-teaching, the 

submitted methodological analysis and the related reflective essay, as well as on the basis of the 

submitted case study. It evaluates the degree of fulfilment of requirements for individual outputs in 

words: yes , partially or no . In the case of a "partial" or "no" rating, he shall attach a reasoning 

comment.     

  

Description of the evaluation criterion Fulfilled Mentor's comment 

Teaching goals are set correctly, are relevant in relation 

to the topic and appropriate in relation to the target 

group and the time of teaching      

    

The chosen teaching methods and student 

assessment are in line with the teaching 

objectives and support the students' learning     

    

With a reflective essay, 

the course participant demonstrated the ability to think 

critically and identify suitable opportunities 

for self- improvement within their professional 

development.  

    

By preparing a case study and summarizing the results 

of the discussion , the course participant demonstrated 

the ability to analyze and evaluate selected aspects 

of higher education.     

    

With both outputs trainee demonstrate fulfilment of all 

required values and outputs Awards encourage the 

learning of students within the meaning of the third 

chapter s Guide  
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Annex D 

Personal card of the participant of the course Introduction to teaching 

and learning at university  

to assess the compliance of the outputs submitted in the first semester  

with the values and outcomes of the Supporting Learning Award   

  

Course participant name: Academic year: 

SEDA-PDF values 

and outputs  

Outpu

t O1 

Outpu

t 

02 

Outpu

t O3 

Outpu

t O4 

Outpu

t O5 

Output 

O6 

Out

put 

O7 

Outpu

t O8 

Outpu

t O9 

V1                   

V2                   

V3                   

V4                   

V5                   

CDO1                   

CDO2                   

CDO3                   

CDO4                   

S O5                   

SO6                   

SO7                   

Date                   

Lecturer's signat

ure 
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Appendix 3  

 

  

 

 

 

 

 

 

 

 

 

Handbook for course participants  

TEACHING SKILLS DEVELOPMENT 

TO IMPROVE STUDENT LEARNING 

(for junior  assistant  professors  with PhD.)  

 

 

 

 

 

 

 

Since 2021, the course has been accredited by the British 

professional organization Staff and Educational Development 

Association (SEDA) within the so-called Learning, Teaching and 

Assessing Award. 

  

University of Economics in 

Bratislava  

Faculty of National Economy  

Department of Education  
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1 PURPOSE AND MAIN FOCUS OF THE COURSE 

This course is intended for beginning professional assistants with completed doctoral 

studies from all faculties of the University of Economics in Bratislava, who participate in 

the teaching of students of bachelor's and engineering study programs. Course 

participants already have some experience of teaching in college, but at the same time 

they should feel room to further improve their teaching skills to help students learn 

better. The main purpose of the course is to teach its participants to think regularly about 

the teaching process using the latest knowledge in the fields of educational research, 

learning psychology, university pedagogy and didactics of economic subjects. The main 

emphasis is on developing the self-reflection of the university teacher and on supporting 

pedagogical conversations between teachers, focused on students and supporting their 

learning. 

Graduates of the course should be fully aware that the main role of university teachers is 

to assist students in their learning so that their knowledge is deep and lasting. They should 

be able to apply the acquired knowledge and skills in solving problems and fulfilling tasks 

in their pedagogical work so that they can continuously and meaningfully manage and 

support their own professional development. This course follows on from the course 

intended for internal doctoral students in the first year of study, ie it represents the 

second pillar of the system of professional development of university teachers at the 

University of Economics in Bratislava. The first course draws the attention of internal 

doctoral students as beginning teachers to their students and helps them to orient 

themselves in basic concepts, theoretical background or recommendations from 

examples of good practice for a quality teaching process at the university. In this second 

course, professional assistants can expand and deepen their knowledge, but above all 

confront them with their own experience from previous pedagogical practice. Its aim is to 

teach participants to think well and discuss each other's pedagogical practice on the basis 

of relevant educational theories in order to develop their pedagogical skills for the benefit 

of their students. 

After completing this course, participants will be able to: 

- analyze their interaction and relationships with students in relation to their own 

personal assumptions as well as the personality characteristics of their students, 

- use self-knowledge, self-reflection and self-awareness as important prerequisites for the 

professional work of a university teacher, 
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- distinguish the individual phases of the teaching profession, their advantages and 

disadvantages, determine their own goals of professional development in relation to their 

own developmental stage and related needs, 

- to propose a new course / subject or appropriate modifications to an existing course / 

subject for the study program in which they are active, ensuring that the teaching 

objectives and learning outcomes are in line with students' teaching and learning methods 

as well as student assessment methods in the course / subject, 

- compare adequate teaching methods in lessons with a smaller number of students 

(exercises / seminars) and in lessons with a larger number of students (lectures), 

- to choose appropriate teaching and learning methods for different pedagogical 

situations within one's own teaching, 

- recognize the sources of conflicts in communication with students and also manage 

difficult communication situations in the university environment, 

- create a proposal for an e-learning course or educational module and effectively apply 

appropriate digital technologies in full-time and online teaching, 

- use feedback from students, graduates, colleagues, superiors, etc. for self-reflection and 

searching for possibilities to improve one's own pedagogical work, 

- to initiate and actively engage in pedagogical conversations in the sense of the concept 

of a "critical friend" with the aim of continuous self-improvement, 

- plan and implement measures within their own professional development leading to a 

higher quality of students' learning and evaluate their effectiveness and efficiency. 

2 INTERNATIONAL ACCREDITATION OF THE COURSE 

The course is designed to meet strict international standards for professional 

development systems for university teachers. In 2021, it was successfully accredited by 

the British organization SEDA (Staff and Educational Development Association), whose 

main mission is to improve higher education through the professional development of 

higher education teachers for the benefit of students, staff and the general public. In 

addition to research, support and educational activities in this area, the organization has 

created a SEDA-0$& ɉ3%$!ǰÓ 0ÒÏÆÅÓÓÉÏÎÁÌ $ÅÖÅÌÏÐÍÅÎÔ &ÒÁÍÅ×ÏÒËɊȟ ×ÈÉÃÈ ÐÒÏÖÉÄÅÓ 

recognition to universities, accreditation of their professional development programs and 

recognition of individuals who successfully completed. The framework created includes a 

number of awards for accreditation of different types of professional development, all 

awards are based on the fulfillment of five SEDA values (hereinafter "S", SEDA Values) and 

four basic outputs of professional development (hereinafter "CDO"). Core Development 
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Outcomes). At the same time every kind The valuation also requires the fulfillment of 

additional specialized outputs (hereinafter "SO", from the English Specialist Outcomes). 

More detailed information on the SEDA professional development framework is available 

at: https://www.seda.ac.uk/professional -development-opportunities/seda -

professional-development-framework-seda-pdf/what -is-seda-pdf/ .  

By successfully completing this course accredited under the Learning, Teaching and 

Assessing Award, its graduates should demonstrate the fulfillment of the following values 

and related outcomes: 

a) SEDA values: 

V1 = developing an understanding of how people learn 

The course provides several opportunities to explore different theories, models and 

learning styles, and participants will learn how their knowledge can be used to support 

students' learning. 

V2 = ability to teach in ways that are scientific, professional and ethical 

Course participants will demonstrate that they can use recommendations from the 

literature and examples of good practice in their own teaching. 

V3 = development of learning communities and work with them 

In the course, participants will work together on the development of their own teaching 

practice in several assignments, and will also demonstrate that they know how to design 

and use different ways to support students' learning with and from others. 

V4 = valuing diversity and promoting inclusivity  

a) All course participants should have secure access to learning opportunities, while 

demonstrating that they can appreciate the diversity of their students and are able 

to tailor their teaching to their individual needs. 

V5 = Constant thinking about the possibilities of self-development, the development of 

others and processes 

The course provides several opportunities to set appropriate goals for professional 

development of individual participants, subsequent evaluation of the degree of fulfillment 

and reassessment of new goals of self-development. Within the individual outputs, 

participants should demonstrate that they can also identify opportunities to support the 

development of other people and the processes with which they come into contact. 

b) basic outputs of professional development = graduates of the course know:  

CDO1 = identify goals, directions and priorities of one's own professional 

development  
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Course participants will demonstrate that they are able to set appropriate, relevant goals 

for their own professional development. 

CDO2 = to plan initial and / or continuing professional development  

Course participants will demonstrate that they can plan their own professional 

development based on the set goals. 

CDO3 = implement appropriate development activities  

Several outputs of the course are focused on the design and implementation of suitable 

development activities by course participants (individually or in pairs / groups). 

CDO4 = evaluate one's own professional development and pedagogical practice and 

the relationships between them  

Course participants will demonstrate that they are able to evaluate their 

professional development in relation to their own pedagogical practice.  

c) specialized outputs for the field of learning, teaching and assessment = course 

graduates know:  

SO5 = use different methods to evaluate one's own teaching  

Existing formal quality management systems are the primary source for employee 

evaluation. Course participants should demonstrate that they can use other appropriate 

techniques to evaluate individual lessons, such as. feedback from self-evaluation, from 

evaluation from colleagues or students. Monitoring and evaluation of teaching should 

build on their own records of the teaching process, in which participants should 

demonstrate the ability to think and evaluate their own teaching practice and use the 

conclusions to set their own goals of professional development. 

SO6 = align their teaching practice with relevant strategies, policies and qu ality 

requirements  

Course participants will demonstrate that they are able to guide their pedagogical practice 

based on the results of self-teaching evaluation in accordance with the mission of the 

university and its main goals in the field of education, as well as the main principles of 

quality improvement system in higher education. 

SO7 = use different teaching methods and support students' learning, including the 

use of appropriate technologies, as well as different assessment and feedback 

methods - adequate to their students, the subject and the educational context  

Course participants must demonstrate that they are able to use a wider range of 

appropriate teaching methods, assessment and feedback to students to support their 

learning. They should also be able to justify their choice of adequate methods in relation 

to the aims and content of the curriculum, the specificities of students in each study group, 
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as well as the available technologies and the possibilities of their use in the teaching 

process. 

SO8 = participate in the design, planning and evaluation of courses / subjects, 
their modules or study programs  

Course participants will demonstrate that they are able to propose and justify 

appropriate changes in the design of study programs, courses / subjects or their 

modules (in their objectives, content, method of implementation, evaluation, etc.) at the 

university, including in the wake of feedback and the results of the evaluation of the 

teaching process to date. At the same time, they should be able to respect the legislative 
basis and conditions for their creation and implementation in higher education. 

SO9 = create a learning environment that includes support and assistance to 

students  

The content of this output is activities related to the support of student development in a 

broader context. Of particular importance are borderline situations and problems and 

the ability to formulate recommendations to address them, while it is important to 

follow ethical practices. Participants should also demonstrate knowledge of the relevant 

problem -solving process related to support and assistance to students in selected 

specific situations at their university. 

A general description of how to achieve the stated values and outcomes of the Learning, 

Teaching and Assessment Award in this course is given in the original version from the 

accreditation file of the course in Annex A. In other parts of the manual 

3 ORGANIZATION OF COURSE ACTIVITIES DURING THE ACADEMIC 

YEAR 

The course is divided into two semesters, in which the individual outputs of professional 

development are gradually implemented through various activities. In the first semester, 

teaching takes place in the form of five joint workshops, which place great emphasis on 

the activity of participants and the creation of the required outputs during individual 

workshops or individual work, respectively. joint work in pairs or groups in the period 

between individual workshops. To successfully complete the course, each participant 

must actively participate in at least three of these workshops. Even in the case absence 

from a workshop, they must demonstrate the achievement of the relevant outputs of 

professional development by elaborating and submitting the related required outputs. 

There are a total of seven (O1 to O7) for the entire first semester, and each participant 

must process and submit all these outputs in the required quality (according to the 

assignment individually / in pairs / in groups). 

The second semester of the course consists of two activities carried out by the participants 

in pairs with the support of an assigned mentor from the teaching team. The course will 
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end at the end of the second semester with a joint meeting of all participants with the 

participation of mentors for the purpose of presentation and mutual opposition of the 

prepared second output (professional / scientific article). Each participant must actively 

participate in the implementation of both activities, participate in the final defense and 

submit both outputs within the set deadline and at the required of quality level.  

These are the activities and outputs of the second semester: 

a) realization of mutual observations of course participants on real teaching two-

hour lessons (exercises / seminars / lectures) - each participant will visit another 

participant of the course and, on the contrary, will be hospitalized by other 

participants in their own teaching according to their mutual agreement (may, but 

it does not have to be mutual observations within one pair of participants). After 

each observation, the participants should discuss the goals and course of the 

observed two-hour course, including in relation to the goals of the subject and the 

methods used to verify the degree of achievement of the expected learning 

outcomes in it. They should jointly assess the compliance of the objectives set with 

the teaching and assessment methods and, if necessary, analyze the possibilities 

for increasing this compliance. Based on this discussion, the supervised participant 

will write a self-reflective essay on the given two-hour course in the recommended 

range of about 2-3 pages (600 - 1000 words) and submit it to the attending 

participant for a brief evaluation of its content (he will complete his view of the 

essay to the hospitalized two-hour textbook, as well as to the content of the essay 

itself with a concise but concise text in the range of about 10 - 15 lines). Both 

participants should comment in particular on the aims and methods of teaching 

and their coherence, as well as their alignment with the student assessment system 

in the subject, in relation to the principles of student-centered teaching that 

supports in-depth student learning. The self-reflective essay together with the 

statement of the attending participant will be submitted by the attending course 

participant in writing for assessment to the assigned mentor among the course 

lecturers. He will provide him with feedback and, if necessary, may request editing 

of the submitted text. The final version of this document will become part of the 

portfolio of course participant outputs and will be one of the two outputs of the 

second semester (V: 1, 2, 3, 4, 5; CDO: 1, 2, 4; SO: 5, 6, 7, 8, 9); 

b) preparation of a professional / scientific article focused on the chosen problem 

related to teach ing in higher education, in pairs according to the agreement of 

the course participants approved by the course guarantor (each pair will have a 

mentor assigned according to their topic from the team of lecturers if necessary, 

consult the content of the prepared article) - the article does not have to take the 
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form of the final version submitted to a professional / scientific journal, it is 

enough to process it as a working version. From a formal point of view, however, 

it should have the structure common to such articles and should also fully respect 

and adhere to the rules and ethics of citation. The pair will process the article in 

the recommended range of approx. 9 - 12 pages (approx. 3000 - 4000 words) and 

submit it to the assigned mentor for comment no later than one month before the 

set date of the joint final meeting. In line with his comments, he finalizes the article 

before this meeting and submits it as part of his portfolio of outputs. At the same 

time, he will prepare a presentation of the article focused mainly on the results 

obtained and the resulting recommendations in the range of about 15 minutes. At 

the final meeting, each pair will jointly present the content of their article and in 

the ensuing discussion will respond to questions and comments from other 

participants and mentors (the total duration of each presentation together with 

the discussion will be approximately 30 minutes). The active participation of all 

participants in the defense of individual articles is an important prerequisite for 

successful completion of the course (V: 2, 3, 5; CDO: 2, 3, 4; SO: 5, 6). 

c) Compliance with the individual requirements for both outputs of the summer semester 

will be assessed by the assigned mentor according to the related evaluation criteria set 

out in the form in Annex B, including in relation to the relevant values and outputs of the 

Learning, Teaching and Assessment Awards. 

 

4 TEACHING OBJECTIVES, PROCESS AND MAIN OUTPUTS OF WORKSHOPS 

Individual workshops lasting 8 teaching hours will take place with the main goal of 

searching together and finding answers to the following questions (title of each 

workshop): 

 

WORKSHOP 1: How do I optimize my interaction with students? How to be an ever 

better teacher?  

 

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 

4; SO: 5, 6, 9): 

Ɇ ÄÅÓÃÒÉÂÅ ÓÅÌÅÃÔÅÄ ÐÓÙÃÈÏÌÏÇÉÃÁÌ ÃÈÁÒÁÃÔÅÒÉÓÔÉÃÓ ÏÆ ÏÎÅͻÓ Ï×Î ÐÅÒÓÏÎÁÌÉÔÙ ÁÎÄ ÔÈÅÉÒ 

possible positive and negative consequences in the process of interaction with students 

and use this knowledge in positively influencing the relationship between teacher and 

student, 
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Ɇ ÓÔÁÔÅ ÔÈÅ ÖÁÒÉÏÕÓ ÓÕÂÊÅÃÔÉÖÅ ÃÒÉÔÅÒÉÁ ÔÈÁÔ ÉÎÆÌÕÅÎÃÅ ÔÈÅÍ ÉÎ ÔÈÅ ÁÓÓÅÓÓÍÅÎÔ ÏÆ ÓÔÕÄÅÎÔÓȟ 

which may not be relevant from an objective point of view, 

Ɇ ÃÈÁÒÁÃÔÅÒÉÚÅ ÔÈÅ ÓÐÅÃÉÆÉÃÓ ÏÆ ÔÈe developmental period of early adulthood and take into 

account the fact that their students are in many respects, especially in cognitive processes, 

equal partners in real interactions, 

Ɇ ÉÄÅÎÔÉÆÙ ÄÉÆÆÅÒÅÎÔ ÁÌÔÅÒÎÁÔÉÖÅÓ ÏÆ ÂÅÈÁÖÉÏÒ ÁÎÄ ÁÃÔÉÏÎ ÉÎ Á ÃÅÒÔÁÉÎ pedagogical situation 

and respond more appropriately on the basis of knowledge from discussions and personal 

experience of role-playing, 

Ɇ ÃÈÁÒÁÃÔÅÒÉÚÅ ÔÈÅ ×ÏÒË ÏÆ ÔÈÅ ÔÅÁÃÈÅÒ ÏÎ ÔÈÅ ÂÁÓÉÓ ÏÆ ÇÅÎÅÒÁÌÌÙ ÖÁÌÉÄ ÄÏÃÕÍÅÎÔÓȟ ÉÎÃÌÕÄÉÎÇ 

his rights and obligations, 

Ɇ ÁÎÓ×ÅÒ ÔÈÅ ÑÕÅÓÔÉÏÎȡ Ȱ7ÈÏ ÉÓ Á ÇÏÏÄ ÔÅÁÃÈÅÒȩȱ )Î ÔÅÒÍÓ ÏÆ ÆÏÒÍÁÌ ÁÎÄ ÉÎÆÏÒÍÁÌ 

requirements placed on him and characterize his characteristics, methods of work, key 

competencies, 

Ɇ ÉÄÅÎÔÉÆÙ ÏÂÓÔÁÃÌÅÓ ÁÎÄ ÐÒÏÂÌÅÍÓ ÉÎ ÔÈÅ ÔÅÁÃÈÅÒͻÓ ×ÏÒË ÁÎÄ ÓÕÇÇÅÓÔ ÐÏÓÓÉÂle measures to 

eliminate them, 

Ɇ ÄÅÆÉÎÅ ÉÎÄÉÖÉÄÕÁÌ ÔÙÐÅÓ ÏÆ ÔÅÁÃÈÅÒÓ ÁÎÄ ÔÈÅÉÒ ÔÅÁÃÈÉÎÇ ÓÔÙÌÅÓȟ 

Ɇ ÉÄÅÎÔÉÆÙ ÔÈÅ ÓÔÁÇÅÓ ÏÆ ÔÈÅ ÔÅÁÃÈÉÎÇ ÐÒÏÆÅÓÓÉÏÎ ÁÎÄ ÓÅÅË ÍÅÁÓÕÒÅÓ ÔÏ ÁÖÏÉÄ ÂÕÒÎÏÕÔȟ 

Ɇ ÉÄÅÎÔÉÆÙ ÔÉÐÓ ÏÎ ÈÏ× ÔÏ ÃÏÎÔÉÎÕÏÕÓÌÙ ÉÍÐÒÏÖÅ ÔÈÅ ×ÏÒË ÏÆ Á ÕÎÉÖÅÒÓÉÔÙ ÔÅÁcher and be an 

ever better teacher. 

Course and content of the workshop: 

Optimal interaction between the university teacher and the student - its prerequisite is an 

understanding of the causal relationships between the psychological characteristics of a 

person and its external manifestations - behavior. Therefore, the workshop will gradually 

focus on the self-knowledge and self-reflection of the teacher, knowledge of the 

developmental period of early adulthood, which is experienced by university students, 

and then on the specifics of their interaction and specific factors that affect it. In this part 

of the workshop, activating teaching methods will be used, which will allow to deal in an 

interesting and active way with the problems that course participants encounter in 

pedagogical work, and will also show how to revive teaching when taking over 

professional economic topics. Specifically, the following methods will be used: group 

discussion, work in small groups, work in pairs, individual work, brainstorming, filling in 

and analyzing questionnaires, role playing. We will be looking for answers to the following 

questions with the course participants: 
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ī - What type of personality am I? What are my characteristics and how do they influence 

my behavior? (reflection on one's own personality and behavior towards students: the 

starting point will be the findings from the psychodiagnostic method "Eysenck's 

personality questionnaire" - the results will indicate to the course participants their 

strengths and weaknesses in relation to their pedagogical work and interaction with 

students) 

ī - What are my students like? What do I like about them and what do I not like? (After 

a group discussion of various student characteristics that may affect a teacher's 

perception of a successful student, course participants identify specific characteristics 

that positively or negatively affect their relationship with students. Course participants 

also focus on stereotypes and prejudices and reflect subjective criteria into judgment. 

about the student.) 

ī - What influenced you personally in building a relationship with teachers? (using 

brainstorming, various characteristics of the teacher will be identified, which can 

influence the students' relationship with him and the quality of their mutual 

interaction) 

ī - How are we equal with students and how are we not? (course participants will create 

a psychological characteristic of a university student's personality by selecting relevant 

information from a number of prepared cards with various information related to 

mental development - based on its analysis will understand the peculiarities of early 

adulthood, which must be taken into account 

ī - What are the specifics of the interaction between a university teacher and a student? 

Which factors influence it by the teacher and the student? (based on a group discussion 

on specific pedagogical situations that teachers encounter in practice, specific 

manifestations and effects in the interaction between teacher and student will be 

specified, such as Pygmalion effect, Golem effect, halo effect, preferential attitudes, 

activation attributes, unsuccessful personality syndrome, etc. Then we will use role-

playing, where one participant will be in the role of a student and the other in the role 

of a teacher, to present various situations at the university, e.g. in a test where a 

specific effect is manifested. Course participants take turns playing roles. Others 

observe the scenes and after each of them discuss the situation, suitability, 

unsuitability or alternative solutions) 

ī Following the psychological aspects of the teacher's personality and the mutual 

interaction between him and the students, in the second part of the workshop we will 

focus on the teacher from a pedagogical point of view. Through discussion, group work, 
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individual work or brainstorming, course participants will gradually look for answers to 

the following questions: 

ī - Where do I see problems in the teacher's work? (embedding the teaching profession 

in law and other documents, such as the European Teacher's Charter or the Code of 

Ethics for Teachers. do we see in the behavior of students at university? A joint search 

for possible solutions to the identified problems in the work of a teacher at university) 

ī - What does it mean to be a good teacher and what is the professional equipment of a 

teacher? (with the course participants we will look for answers to what are the formal 

and informal demands placed on the teaching profession and how they can be met, 

what are the key competencies of a teacher, how a teacher can improve in his work, 

etc.) 

ī - What types of teachers do we know? (course participants will analyze and evaluate 

selected typologies of teachers known from pedagogical theory with a focus on which 

teacher approaches to students are appropriate) 

- What are the teacher's teaching styles? (we will evaluate the individual teaching styles of 

the teacher, their suitability in terms of teaching efficiency and appropriate approach to 

students) 

- What are the stages of the teaching profession and how to avoid burnout in a teacher's 

job? (Course participants will get acquainted with the individual phases of the teaching 

profession, evaluate their current phase and various aspects of their satisfaction / 

dissatisfaction in it. 

- How can the "Golden Rules" of a university teacher help me? (In addition to the "Golden 

Rules" of a university teacher offered by pedagogical theory, course participants will 

suggest further measures and tips on how to be a good teacher) 
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Transmitted outputs (O) related to WORKSHOP 1: 

O1: a survey carried out by the course participants focused on finding out the factors, 

resp. teacher behaviors that positively or negatively affect the interaction between the 

university teacher and the student (V: 1, 2, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 9) - according to the 

following dispositions: 

a) each participant of the course chooses any group of students whom he / she teaches in 

a given semester (preferably a group in which he / she subjectively feels that the 

interaction with them is not satisfactory and needs to be optimized), 

b) the participant will create a questionnaire aimed at identifying factors that positively / 

negatively affect the interaction between teacher and students (he can be inspired by the 

article Using the "Questionnaire on Teacher Interaction" in the Professional Development 

of Teachers, mentioned in the recommended literature), 

c) the results of the questionnaire filled out anonymously by the given group of students 

will be part of the portfolio of outputs and will serve to inspire the course participant and 

improve his work with students - each participant will submit a summary of main 

findings as well as related goals of their own development  

O2: making recommendations in the search for an answer to the question How to be a good 

teacher? At the end of the workshop, participants will be divided into 4-member groups 

according to their preferences. Using the method of group work, they will develop a 

portfolio of suggestions and recommendations on how to be an ever better teacher - what 

to do and what to avoid. At the end, each group will present its proposals and submit the 

final list in writing after joint assessment with the other participants in writing (V: 2, 3, 5; 

CDO: 1, 2, 3, 4; SO: 5, 6, 9) 

 

WORKSHOP 2: How do university teachers develop during their careers? How do I properly 

design a new subject / course or modify an existing subject / course? 

 

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 4; SO: 5, 6, 

7, 8, 9): 

ω characterize the philosophy "Research and management of teaching and learning processes" 

(free translation from the English Scholarship of Teaching and Learning = SoTL) and its 

contribution to the professional development of higher education teachers and improving the 

quality of higher education, 
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ω ƧǳǎǘƛŦȅ ǘƘŜ ŎƻƴǘǊƛōǳǘƛƻƴ ƻŦ ƻǿƴ ŀŎǘƛƻƴ ǊŜǎŜŀǊŎƘ ƛƴ ǘƘŜ ŦƛŜƭŘ ƻŦ ǇŜŘŀƎƻƎȅ ŦƻǊ ƛǘǎ ǇŜŘŀƎƻƎƛŎŀƭ 

activity, 

ω characterize selected theories of learning with the main focus on constructivism and describe 

how to apply their knowledge in higher education, 

ω ŜȄǇƭŀƛƴ ǘƘŜ ŜǎǎŜƴŎŜ ƻŦ ǘƘŜ ǘƘŜƻǊȅ ƻŦ ŎƻƴǎǘǊǳŎǘƛǾŜ ŀƭƛƎƴƳŜƴǘ ƻŦ ǘŜŀŎƘƛƴƎΣ ƭŜŀǊƴƛƴƎ ŀƴŘ 

assessment methods with the expected learning outcomes, 

ω ǘƻ ŘŜǎƛƎƴ a new subject / course / module, resp. modifications of an existing subject / course 

/ module in accordance with the recommendations of the theory of constructive 

harmonization. 

Course and content of the workshop: 

In this workshop, participants should be aware that as university students develop, so 

does the university teacher. Although this development is individual, it is possible to 

generalize certain phases that most individual teachers go through. The workshop will 

begin with a study of selected parts of the article How professors develop as teachers, 

listed in the bibliography for this workshop. Each group shall study and jointly discuss 

one stage of the development of a university teacher in accordance with this Article, and 

then its representative shall present it to the other participants. In the joint discussion, 

the course participants will look for answers to the following questions: 

- What does the teacher learn in the various stages of his development? 

- Are the individual development phases better or worse than others? 

- How can this knowledge help us to improve our teaching in order to improve the 

learning of our students? 

One of the starting points for ensuring the continuous improvement of teaching at universities 

is the active research and management of teaching and learning processes (from the English 

Scholarship of Teaching and Learning). Under this term we mean systematic research of self-

teaching focused on identifying related problems and finding solutions using appropriate 

theories in the fields of learning psychology, pedagogy or didactics of economic subjects, 

which leads to continuous improvement of students' own pedagogical practice and learning 

outcomes. An important part of this approach is the continuous sharing of experience from 

one's own teaching and knowledge from related action research with other colleagues in 

informal pedagogical conversations, as well as public presentation / publication of findings or 

building a common knowledge and experience portfolio. 
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The discussion on the importance of active research and management of teaching and 

learning processes should be the main starting point and rationale for the final output of the 

whole course - a joint professional / scientific article on own action research carried out in 

pairs. Therefore, course participants will receive initial information about this output at this 

stage and will choose pairs to look for common topics (final pairs and topic proposals should 

be approved by the course guarantor, at the latest at the end of the last, fifth workshop). 

Course participants will further discuss with the facilitator how this output and other activities 

/ outputs passed on in the course contribute to the acquisition of the values and outputs 

required in the Learning, Teaching and Assessment Awards. 

The second part of this workshop will be mostly practical. After a brief reminder of the 

relationship between teaching and learning, we will introduce the participants to selected 

theoretical approaches to teaching, focusing mainly on constructivism. We will bridge from it 

to the theory of constructive harmonization of teaching goals, teaching / learning methods 

and student assessment methods. Subsequently, participants will work in pairs (ideally 

arranged according to the relationship of the subjects they teach). Their task will be to 

evaluate the current system of teaching the chosen subject, which is close to them, and to 

come up with suggestions for improvement, which they will be able to justify by using the 

theory of constructive harmonization. At the end of the workshop, each pair briefly presents 

the essence of their proposals and will defend them in front of other participants. For the 

"homework", the participants in pairs will develop and complete their proposals on the basis 

of the results of the discussion during the presentation, as well as on the basis of other findings 

gained at the third and fourth workshops. The result will be handed over to the lecturer in 

writing as part of the portfolio of course outputs at the last, fifth workshop. 

 

Transmitted output (O) related to WORKSHOP 2: 

Q3: a written summary of the proposed changes to the subject / course and their 

justification based on the theory of constructive alignment - the participants will start 

developing this output in pairs during the second workshop. However, they will not 

complete it until the results of the joint discussion have been incorporated at the end of 

the workshop and on the basis of further findings from the third and fourth workshops. 

They will submit their proposals with a justification in writing to the lecturer of the 

course at the fifth workshop. The scope of this output should be at least 2-3 pages of 

text. (V: 1, 2, 3, 5; CDO: 1, 2, 4, SO: 5, 6, 7, 8, 9) 
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WORKSHOP 3: What are the main challenges in teaching larger groups of students 

compared to teaching small groups? What teaching and learning methods are 

suitable for lectures and how do they differ from the methods of conducting 

seminars or exercises?  

 

After completing the workshop, participants will  know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 

4; SO: 5, 6, 7, 9): 

ω ǎǘŀǘŜ ǘƘŜ ǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ ǳǎŀōƭŜ ƛƴ ǘƘŜ ƭŜŎǘǳǊŜ ŀƴŘ ƛƴ ǘƘŜ ǎŜƳƛƴŀǊ κ ŜȄŜǊŎƛǎŜΣ 

ω ŎƻƳǇŀǊŜ ǘƘŜ ǇƻǎǎƛōƛƭƛǘƛŜǎ ƻŦ ǳǎƛƴƎ ŀŎǘƛǾŀǘƛƴƎ ǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ ƛƴ ŘƛŦŦŜǊŜƴǘ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ 

forms of teaching, evaluate their advantages and disadvantages, 

ω ŘŜǘŜǊƳƛƴŜ ǘƘŜ ŦŀŎǘƻǊǎ ŜƴŀōƭƛƴƎΣ ǊŜǎǇΦ ǇǊŜǾŜƴǘƛƴƎ ǘƘŜ ǳǎŜ ƻŦ ŀŎǘƛǾŀǘƛƴƎ ǘŜŀŎƘƛƴƎ ƳŜǘƘƻŘǎ 

ƛƴ ǾŀǊƛƻǳǎ ŦƻǊƳǎ ƻŦ ǘŜŀŎƘƛƴƎ ŀǘ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅ όƻǇǇƻǊǘǳƴƛǘƛŜǎΣ ǘƘǊŜŀǘǎύΣǾȅǳȌƝǾŀǙ ǾȅōǊŀƴŞ 

ŀƪǘƛǾƛȊǳƧǵŎŜ ǾȅǳőƻǾŀŎƛŜ ƳŜǘƽŘȅ ƴŀ ǇǊŜŘƴłǑƪŀŎƘκǎŜƳƛƴłǊƻŎƘκŎǾƛőŜƴƛŀŎƘΦ 

 

Course and content of the workshop: 

Every teacher should know as many teaching methods as possible that he can use 

in the teaching process so that he can apply them functionally and creatively to the specific 

content of education, in different pedagogical situations, and especially for different 

students. This requirement raises the need for continuous improvement of the teacher, 

his active approach to the innovation of his work, experimentation in teaching, searching 

for the most effective way of teaching. An important factor in the choice of teaching 

methods is the organizational form of teaching. At the university, we meet mainly with 

lectures, seminars and exercises. 

In this workshop we will focus on the comparison of teaching methods applicable 

in smaller and larger groups of students in various organizational forms of teaching. When 

choosing teaching methods, we start from their function. While the main function of 

lectures is to mediate a systematic theoretical interpretation of a given discipline, its part 

or problem on which the discipline is focused, seminars and exercises focus on deepening 

and applying theoretical knowledge gained in lectures or self-study, critical thinking, 

learning argumentation , cooperation, interpretation of facts, mastering different ways of 

solving problems. In the workshop we will point out the advantages of permanent groups 

in seminars and exercises, which can have a positive effect on the use of activating 

teaching methods, in contrast to a large, often anonymous, volatile group of students in 

lectures.. 
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We will also analyze the possibilities of making lectures more attractive at a time when the 

importance of lectures in their classical understanding decreases due to the availability of 

information - we will emphasize the importance of an interactive lecture. We will focus on a 

new understanding of the lecture - the transition from a traditional, monologue lecture by a 

university teacher to dialogue, with the inclusion of student activities during its course. The 

teaching methods used should be a reflection of the pedagogical erudition of the teacher, his 

interest in students, their learning and intellectual development, which is reflected in the 

growing independence of students in solving assigned problems, developing their lateral, 

creative and critical thinking. 

At the workshop, we will be looking for answers to the following questions with the course 

participants: 

- What teaching methods can I use in the lecture and what are suitable for the seminar or 

exercise? 

- Is the portfolio of activating teaching methods I know sufficient? (use of dialogical teaching 

methods, problem-solving methods, etc. - mutual exchange of experiences from the use of 

activating teaching methods in the above organizational forms of teaching) 

- What are the differences in the use of activating teaching methods in small and large groups 

and why? (SWOT analysis of the use of activating teaching methods in lectures and seminars 

/ exercises) 

- How can I streamline teaching during the lecture? Do I support sufficiently diverse thought 

processes in my students? (application of activating teaching methods in the lecture, elements 

of students' activity in teaching in large groups) 

- Are activating teaching methods always a means of increasing the effectiveness of the 

teaching process? (activating teaching methods and Dr. Fox effect) 

- What model solutions through activating teaching methods can replace traditional teaching? 

(comparison of the use of traditional and activating teaching methods on the same topic, 

discussion of the benefits and negative aspects of individual methods with respect to 

individual elements of the didactic system) 

Selected teaching methods will be applied by course participants in selected topics and several 

activating teaching methods will be directly used in the work of course participants at the 

workshop. 

Transmitted output (O) related to WORKSHOP 3: 
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O4: SWOT analysis of the most frequently used teaching methods so far on their own 

lectures, seminars or exercises prepared individually by each course participant. Proposal 

for the use of other teaching methods and methods of active learning of students on the 

basis of acquaintance with a wider portfolio of these methods, taking into account the 

personality characteristics of the course participant and other aspects influencing the 

choice of appropriate method. This output will be prepared by the course participants 

according to the following dispositions (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7, 9): 

a) During the workshop, participants will be invited to identify the strengths, 

weaknesses, opportunities and threats of the teaching methods they use most often. 

They will present their conclusions to the other participants and discuss with them the 

initial views presented; 

b) by a joint discussion on the advantages and disadvantages of individual teaching 

methods, the participants come to the conclusion about the suitability of their use in 

lectures, seminars or exercises. They will use the knowledge from the discussion to 

finalize their own SWOT analysis of the methods used so far. They will then assess and 

propose the possibility of using 2-3 other, hitherto not commonly used methods, 

justifying the factors influencing their choice. They will try to evaluate the contribution 

of these new methods to teaching in relation to students and teachers. SWOT analysis 

together with proposals of new methods with justification of their use are processed 

in writing and submitted to the course lecturer. 
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WORKSHOP 4: What is the importance of proper communication in the work of 

a university teacher for student development? How can I use e -learning in my 

subject and what are the main challenges in implementing online teaching at 

university?  

 

After completing the workshop, participants will know (V: 2, 3, 4, 5; CDO: 1, 2, 3, 

4; SO: 5, 7, 9): 

ω ǳǎŜ ǎŜƭŦ-knowledge, self-reflection and self-awareness as important prerequisites for the 

professional work of a university teacher in the field of communication, 

ω ƛŘŜƴǘƛŦȅ manifestations of activity, passivity, assertiveness, manipulation on the part of 

students and respond correctly to the above manifestations in the teaching process with an 

emphasis on respecting the limits of influencing students by university teachers, 

ω recognize sources of conflicts in communication with students, know how to prevent conflicts 

in communication and solve difficult communication situations, 

ω ŎƻƳƳǳƴƛŎŀǘŜ ƛƴ ǘƘŜ ŎƻƴŘǳŎǘ ƻŦ Ŧƛƴŀƭ ǘƘŜǎŜǎ ŀǘ ǾŀǊƛƻǳǎ ƭŜǾŜƭǎ ƻŦ ǳƴƛǾŜǊǎƛǘȅ ǎǘǳŘȅΣ ŎƻƴŘǳŎǘ 

individual consultations with students and support students in their research, research and 

research activities, which is part of the creation of final theses, 

ω ŎƘŀǊŀŎǘŜǊƛȊŜ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ Ŝ-learning and distinguish it from other concepts related to the 

use of technology in full-time or online teaching. 

Course and content of the workshop: 

Communication in the work of a university teacher - the intention of the first part of 

the workshop is to expand the theoretical knowledge of course participants about 

communication styles, processes of self-knowledge, self-reflection and self-awareness of 

university students and the limits of influencing students by university teachers. Emphasis is 

placed on diagnosing challenging communication situations and practicing their solution. Part 

of the content of education are the specifics of communication in conducting students' final 

theses at various levels of university study. 

During the workshop, mainly activating teaching methods (case studies, role-playing, 

etc.) will be used, with an emphasis on practical exercises, submitting proposals for solving 

simulated communication situations and analyzing the possible consequences of these 
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solutions on the part of students and universities. The workshop will be thematically divided 

into the following areas: 

a) communication styles - includes the following topics: 

- university teacher interaction styles, 

- self-knowledge, self-reflection, self-awareness, 

- emotions in communication, 

- examples of manifestations of activity, passivity, assertiveness, manipulation on the part of 

students and recommended approaches to them in the communication of the university 

teacher, 

- limits on influencing students by university teachers; 

b) barriers in communication - includes the following topics: 

- sources of conflicts in communication with students, 

- prevention of conflicts in communication, 

- difficult communication situations and their solution; 

c) communication in conducting final theses - includes the following topics: 

- supervision of final theses of students of various degrees of university study, 

- individual consultations with students, principles and procedures for communication related 

to the management of final theses, 

- support for the development of students' research, research and research activities, 

- communication in cooperation with partners in science and research and in economic 

practice. 

How to effectively use e-learning and implement online teaching at university? - The 

second part of the workshop will begin with a discussion of the concepts of e-learning, blended 

learning, technology-supported learning and we will discuss their relationship to the concept 

of online teaching. We will show and define massively open online courses (MOOC). Based on 

the experience and opinions of the course participants, we will work on the knowledge that a 

typical e-learning course is more suitable for short-term courses, consists of various options 

for interactive exercises and connected applications. And most importantly, it's not just a 

storage place for study materials. In e-learning courses, as in any other form and method of 
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education, the teacher has an irreplaceable role and position - in this case the creator and 

manager of the course. 

The functionalities of the e-learning course will be illustrated on illustrative examples 

of the environment of different courses within different applications and levels of education. 

At the same time, we will carry out a discussion in the form of a snowball so that the individual 

participants will state what could be part of an e-learning course in their opinion. We will also 

discuss individual didactic principles and their respect in creating e-learning courses. 

 

Transmitted output (O) related to WORKSHOP 4: 

O5: the output of the fifth workshop will focus on several issues related to the communication 

of the university teacher with the students and will have three components: 

a) Personnel SWOT analysis of the course participant - each participant will prepare his / her 

staff SWOT analysis aimed at assessing his / her communication skills broken down into 

strengths and weaknesses, as well as the risks in his / her communication skills and identifying 

opportunities to eliminate and eliminate weaknesses : 5; CDO: 1, 2, 3, 4; SO: 5, 7, 9) 

b) application of IST / SOLL analysis to a selected communication problem - each participant 

prepares an IST / SOLL analysis for a specific communication problem on the part of the 

teacher or target group of students he met in his teaching practice as a university teacher (V: 

3, 4, 5 ; CDO: 4; SO: 9) 

c) proposal of a short case study in the work of a university teacher with a difficult 

communication situation - each course participant submits a case study focused on a difficult 

communication situation with the presence of conflict between teacher and student from 

their own or observed pedagogical practice. The case study will also include questions that 

should lead to a discussion about the evaluation of the teacher's progress in a given situation 

and the search for possible alternative solutions (V: 2, 3; CDO: 3; SO: 5). 

 

WORKSHOP 5: How should I use e-learning tools effectively and efficiently in my 

teaching? How do I evaluate my subjects / courses and use the feedback to improve my 

teaching and the better learning of my students? 

 

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 

5, 6, 7): 
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¶ to create a proposal for an e-learning course taking into account the 

possibilities and features of this form of education; 

¶ use effective didactic principles (not only) when creating an online course: 

¶ to activate students, 

¶ for the sequence of taking over individual topics, 

¶ for visualization within study materials, 

¶ for clarity and a user-friendly environment, 

¶ supplementing various examples from practice with links to websites, videos or 

other resources ensuring the connection of the curriculum with practice, 

¶ for orientation to students in communication with them, 

¶ creating a comprehensive (integrated) content of education, 

¶ for respecting the individual peculiarities of individual students, 

¶ to ensure the permanence of knowledge, 

¶ on the use of diversity and interconnection of individual teaching methods 

within the course, 

¶ explicit indication of teaching objectives not only in the online course, but also 

during teaching, 

¶ emphasis on the development of individual components of education, such as 

intellectual, occupational, moral, humanistic or ecological; 

ω ŀƴŀƭȅȊŜΣ ŜǾŀƭǳŀǘŜ ŀƴŘ ŜŦŦŜŎǘƛǾŜƭȅ ǳǎŜ ŦŜŜŘōŀŎƪ ŦǊƻƳ ǎǘǳŘŜƴǘǎΣ ŎƻƭƭŜŀƎǳŜǎΣ ǎǳǇŜǊƛƻǊǎΣ ŜǘŎΦ ǘƻ 

improve their pedagogical competences with the main aim of improving the learning of their 

students, 

ω ǳǎŜ ǇŜŘŀƎƻƎƛŎŀƭ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ǿƛǘh a critical friend as a tool for self-improvement. 

Course and content of the workshop: 

The aim of the first part of the workshop will be to learn to use the possibilities of 

e-learning tools in the teaching process with reference to their functionality and taking 

into account the didactic principles of online courses and to create a proposal for your 

own e-learning course, resp. module for your subject / course. We will follow up on the 

introductory discussion and demonstration instruction from the final part of the previous 

workshop. After summarizing the knowledge, the participants in pairs will prepare a 

proposal for the concept of an e-learning module on the selected topic from the subject / 

course they focused on in the preparation of O3, using appropriate functionalities and 

justifying the use of didactic principles. The workshop will also include a mutual 

evaluation of the first proposals of other pairs of course participants. The discussion will 

focus on the appropriateness of the choice of functionalities in relation to individual 
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didactic principles. Participants should perceive the modernization of teaching using 

modern technologies in e-learning as one of the ways to meet the goals of the university, 

which are, among other things, quality education, knowledge development, as well as 

creative research. 

The second part of the workshop will be thematically focused on the evaluation of 

subjects / courses, which logically completes the cycle of topics of the entire course. At 

the end of the course, participants should understand that the evaluation of a subject 

cannot be narrowed down to the evaluation of students' success in exams. It is only one 

of several indicators of the quality of teaching and learning in the subject. This aspect 

needs to be linked to a system of identifying, evaluating and using feedback from students 

as well as other relevant actors. Workshop participants will get acquainted with selected 

concepts of teaching assessment by students, make a comparison and discuss their 

advantages and disadvantages, as well as what teachers need and should use this 

feedback. They will then identify other relevant feedback groups in the discussion. For 

inspiration, they will get acquainted with the main reference of the article Consultation 

Using Critical Friends, listed in the bibliography. The importance of pedagogical 

conversations stems from the fact that they are an important element in the study and 

management of teaching and learning processes (SoTL) as a prerequisite for the 

continuous professional development of a university teacher. 

At the end of the workshop, course participants will receive more information about the 

meaning, main goals and progress of mutual observations in the second semester and agree 

on the final division of topics and assignment of mentors to process professional / scientific 

articles in pairs, which will be the main final outcome of the course joint meeting at the end 

of the second semester. 

Transmitted outputs (O) related to WORKSHOP 5: 

O6: design of the e-learning course concept, resp. module of the course on the selected topic 

of the course (following O3) - a pair of participants will propose the concept and structure of 

the e-learning course, briefly describe and justify the classification of its various components, 

types of exercises and tools (functionalities) with justification of their connection to learning 

objectives. The design of the course concept will include the teaching objectives of the course, 

a brief description of the chosen combination of educational texts or presentations, additional 

exercises, videos, tools for feedback on student learning, tools for diagnosing students for the 

needs of the teacher, communication with the teacher / course administrator. etc., including 

the justification for their inclusion in relation to the objectives of the course. The proposed 

concept should reflect the following principles: active learning, sequencing in the curriculum, 

visualization of the curriculum, overall user-friendly environment, the possibility of additional 
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resources for more demanding users of the course but also for less able users (student 

orientation), ensuring the sustainability of knowledge, adherence diversity in the methods and 

means used, indicating the teaching objectives for each topic. The concept should also comply 

with the principle of education (practical use of ICT tools, support for intellectual or work 

education, etc.). (V: 1, 2, 3, 4, 5; CDO: 3; SO: 7, 8, 9) 

O7: proposal of three relevant real goals of own professional development to improve own 

pedagogical work in the next semester on the basis of feedback from the past and their 

justification not only in relation to this feedback, but also to theoretical knowledge about the 

teaching process - each participant also with a brief justification will be submitted in writing 

as part of the portfolio of course outputs (V: 2, 5; CDO: 1, 2, 4; SO: 5, 6) 

Achieving individual values and outcomes Each learning, teaching and assessment will be 

assessed by the relevant lecturer at each output of the first semester by enrolling in the 

personal card of the participant of the course for the first semester, which is listed in 

Annex C. 

5 COMPULSORY AND RECOMMENDED LITERATURE FOR COURSE 

PARTICIPANTS 

The literature intended for individual workshops of the first semester is intended to help 

course participants to better orientate themselves in individual topics. It is also a source 

of information for expanding knowledge in those areas that interest the most participants 

in the course, respectively. for which they know how to find the greatest space in the 

teaching of their subjects. At the same time, it is a starting point for their preparation for 

the activities of the second semester. 

WORKSHOP 1 

Basic literature:t[!¢Yh±# h[9W#wh±#Σ G. ς Yha9b{Y#Σ YΦ ς Y[9a.!wh±# WΦ !ƪŀŘŜƳƛŎƪł 

ŜǘƛƪŀΥ ŀƪŀŘŜƳƛŎƪł ǎƭƻōƻŘŀ ŀ ƳŜŘȊƛƯǳŘǎƪŞ ǾȊǙŀƘȅΦ tǊŜǑƻǾΥ tǊŜǑƻǾǎƪł ǳƴƛǾŜǊȊƛǘŀΣ нлмоΦ 

5ƻǎǘǳǇƴŞ ƴŀΥ ƘǘǘǇǎΥκκǿǿǿΦǇǳƭƛōΦǎƪκǿŜōκƪƴƛȊƴƛŎŀκŜƭǇǳōκŘƻƪǳƳŜƴǘκtƭŀǘƪƻǾŀм όоΦ ƪŀǇƛǘƻƭŀΥ 

±ȊǙŀƘ ǳőƛǘŜƯ ŀ ǑǘǳŘŜƴǘ ƴŀ ŀƪŀŘŜƳƛŎƪŜƧ ǇƾŘŜύ. 

2hbYh±#Σ !Φ /ƘŀǊŀƪǘŜǊƛǎǘƛƪŀ ƻǎƻōƴƻǎǘƛ ǳőƛǘŜƯŀ ŀƪƻ ƴƻǎƛǘŜƯŀ ŀǳǘƻǊƛǘȅ Ȋ ǇƻƘƯŀŘǳ ǑǘǳŘŜƴǘƻǾ 

ǾȅǎƻƪŜƧ ǑƪƻƭȅΦ Lƴ !/!59aL!Υ ǎǵőŀǎƴƻǎǙ ŀ ǇŜǊǎǇŜƪǘƝǾȅ ǾȅǎƻƪȇŎƘ ǑƪƾƭΦ нлмтΣ ǊƻőΦ нуΣ őΦ пΣ 

s. 30 ς 39.  

.!W¢h~Σ WΦ 5ƛŘŀƪǘƛƪŀ ǾȅǎƻƪŜƧ Ǒƪƻƭȅ. 2. vyd. Bratislava: Wolters Kluwer, 2020. s. 364 ς 380. 

(12. kapitola: hǎƻōƴƻǎǙ ǾȅǎƻƪƻǑƪƻƭǎƪŞƘƻ ǳőƛǘŜƯŀ). 
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Recommended literature: 

NUGENT, T. The Impact of Teacher-student Interaction on Student Motivation and 

Achievement. Electronic Theses and Dissertations, 2004-2019Φ нллфΦ 5ƻǎǘǳǇƴŞ ƴŀΥ 

https://stars.library.ucf.edu/etd/3860/  

FISHER, D. ς FRASER, B. ς CRESSWELL, J. Using the "Questionnaire on Teacher Interaction" in 

the Professional Development of Teachers. Australian Journal of Teacher Education. 1995, vol. 

20, no. 1. http://dx.doi.org/10.14221/ajte.1995v20n1.2 

PASIAR, L. a kol. hǎƻōƴƻǎǙ ǳőƛǘŜƯŀ Ǿ ŜƪƻƴƻƳƛŎƪƻƳ ǾȊŘŜƭłǾŀƴƝ. Bratislava: Vyd. 9YhbjaΣ нлмрΦ 

311 s. 

 

WORKSHOP 2 

Basic literature:  

KUGEL, P. How Professors Develop as Teachers. Studies in Higher Eduation. 1993, vol. 18, no. 

3, p. 315 ς онуΦ 5ƻǎǘǳǇƴŞ ƴŀΥ https://www.researchgate.net/publication/ 

255662689_How_Professors_Develop_as_Teachers 

BIGGS, J. B. ς TANG, C. S. Teaching for quality learning at university, what the student does. 

4. vyd. Maidenhead: Open University Press, 2011. (4. kapitola: Using constructive alignment 

in outcomes-based teaching and learning). 

BIGGS, J. Aligning teaching and assessing to course objectives. Teaching and Learning in Higher 

Education: New Trends and Innovations. Universtiy of Aveiro, 2003. 

Designing and Teaching a Course. Speaking of Teaching. мффуΣ ǾƻƭΦ фΣ ƴƻΦ нΦ 5ƻǎǘǳǇƴŞ ƴŀΥ 

https://www.ucy.ac.cy/ctl/documents/telece/student_evaluations.pdf 

 

Recommended literature: 

FELTEN, P. Principles of good practice in SoTL. Teaching & Learning Inquiry: The ISSOTL Journal. 

2013, vol. 1, no. 1, p. 121 ς мнрΦ 5ƻǎǘǳǇƴŞ ƴŀΥ 

https://journalhosting.ucalgary.ca/index.php/TLI/article/view/57376/43149 

a)w¢9b{{hbΣ YΦ ς ROX)Σ T. ς OLSSON, T. Developing a quality culture through the 

Scholarship of Teaching and Learning. Higher Education Research & Development. 2011, vol. 

30, no. 1, p. 51 ς снΦ 5ƻǎǘǳǇƴŞ ƴŀΥ 
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https://www.researchgate.net/publication/236017392_Developing_a_quality_culture_thro

ugh_the_Scholarship_of_Teaching_and_Learning 

KRATHWOHLΣ 5ΦwΦ ! ǊŜǾƛǎƛƻƴ ƻŦ .ƭƻƻƳΩǎ ǘŀȄƻƴƻƳȅΥ ŀƴ ƻǾŜǊǾƛŜǿ. Theory into Practice. 2002, 

ǊƻőΦ 41Φ őΦ 4, s. 212 ς 218. 

BIGGS, J. Constructive alignment in university teaching. HERDSA Review if Higher Education, 

Vol. 1. 2014. s. 5 ς ннΦ 5ƻǎǘǳǇƴŞ ƴŀΥ https://www.herdsa.org.au/herdsa-review-higher-

education-vol-1/5-22 

BIGGS, J. Enhancing Teaching through Constructive Alignment. Higher Education. 1996, vol. 

32, no. 3, p. 347 ς 364. 

 

WORKSHOP 3 

Basic literature:  

B!W¢h~, J. 5ƛŘŀƪǘƛƪŀ ǾȅǎƻƪŜƧ Ǒƪƻƭȅ. 2. vyd. Bratislava: Wolters Kluwer, 2020. s. 87 ς 170. 

(4. ƪŀǇƛǘƻƭŀΥ aŜǘƽŘȅ ǾȅǎƻƪƻǑƪƻƭǎƪŜƧ ǾȇǳőōȅύΦ 

Ow.#bh±#, D. !ƪǘƛǾƛȊǳƧǵŎŜ ǾȅǳőƻǾŀŎƛŜ ƳŜǘƽŘȅ Ǿ ŜƪƻƴƻƳƛŎƪƻƳ ǾȊŘŜƭłǾŀƴƝ. 2. vyd. Bratislava: 

±ȅŘΦ 9YhbjaΣ нлмпΣ млс ǎΦ 

 

Recommended literature: 

whI[NYh±#Σ [Φ ς VEJVODO±#Σ W. ±ȅǳőƻǾŀŎƝ ƳŜǘƻŘȅ ƴŀ ǾȅǎƻƪŞ ǑƪƻƭŜ. Praha: Grada Publishing, 

2012, s. 19 ς 91. (1. kapitola: Formy a ƳŜǘƻŘȅ Ǿȇǳƪȅ ƴŀ ǾȅǎƻƪŞ ǑƪƻƭŜύΦ 

Ph5[!Ih±#, L. a kol. 5ƛŘŀƪǘƛƪŀ ǇǊƻ ǾȅǎƻƪƻǑƪƻƭǎƪŞ ǳőƛǘŜƭŜ. Praha: Grada Publishing, 2012, s. 51 

ς 76. 

 

WORKSHOP 4 

Basic literature: 

HUBBARD, L. R. YƻƳǳƴƛƪłŎƛŀΦ bŜǿ 9ǊŀΣ нлмуΦ ό!ƪƻ ǊƻȊǇƻȊƴŀǙ ƴŜǎǇǊłǾƴǳ ƪƻƳǳƴƛƪłŎƛǳύΦ 

.¦w#YΣ 9Φ YƻƳǳƴƛƪłŎƛŀ Ǿ ƪƻƴŦƭƛƪǘŜ ŀ ƪǊƝȊŜ όtǊŀƎƳŀǘƛŎƪŞ ǇǊƝƪƭŀŘȅ Ǿ ŘƾǾƻŘŜƴƝ  ᵎ  prevencia 

i terapia). Tesfo, 2017. όhŘōƻǊƴŞ ƴłȊƻǊȅ ƪǳ ƪƻƴŦƭƛƪǘƴŜƧ ƪƻƳǳƴƛƪłŎƛƛύΦ 
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PLAaNb9Y, J. Konflikty a ǾȅƧŜŘƴłǾŀƴƝΥ ¦ƳŠƴƝ ǾȅƘǊłǾŀǘΣ ŀƴƛȌ ōȅ ƴŠƪŘƻ ǇǊƻƘǊłƭΦ Praha: Grada 

Publishing, 2009. όпл ǇǊŀǾƛŘŜƭ ǌŜǑŜƴƝ ƪƻƴŦƭƛƪǘǳύΦ 

 

Recommended literature: 

ROSENBERG, M. B. bŜƴłǎƛƭƴł ƪƻƳǳƴƛƪŀŎŜ. tǊŀƘŀΥ tƻǊǘłƭΣ нлмсΦ όYƻƴŎŜǇǘ b±/ Ґ bƻƴǾƛƻƭŜƴǘ 

Communication). 

SCHARLAU, Ch. ¢ŜŎƘƴƛƪȅ ǾŜŘŜƴƝ ǊƻȊƘƻǾƻǊǳΦ Praha: Grada Publishing, 2008. όWŀƪ ȊŘƻƪƻƴŀƭƛǘ ǎǾŞ 

ƪƻƳǳƴƛƪŀőƴƝ ŘƻǾŜŘƴƻǎǘƛύΦ 

CARNEGIE, D. Wŀƪ ȊƝǎƪŀǾŀǘ ǇǌłǘŜƭŞ ŀ Ǉǻǎƻōƛǘ ƴŀ ƭƛŘƛΦ ±ȅŘŀǾŀǘŜƯǎǘǾƻΥ .Ŝǘŀ ς 5ƻōǊƻǾǎƪȇΣ нлмнΦ 

(3. őŀǎǙΥ Wŀƪ ȊƝǎƪŀǘ ŘǊǳƘŞ ƴŀ ǎvou stranu). 

Conflict and Interpersonal Communication. 5ƻǎǘǳǇƴŞ ƴŀΥ 

https://open.lib.umn.edu/communication/chapter/6-2-conflict-and-interpersonal-

communication/ 

 

WORKSHOP 5 

Basic literature: 

SHIFTELEARNING. How to Create an eLearning Course in 12 Steps. aƛŀƳƛΣ нлмфΦ 5ƻǎǘǳǇƴŞ ƴŀΥ 

https://www.shiftelearning.com/blog/how-to-create-an-elearning-course-steps 

Using Student Evaluations to Improve Teaching. Speaking of Teaching. 1997, vol. 9, no. 1. 

5ƻǎǘǳǇƴŞ ƴŀΥ https://www.ucy.ac.cy/ctl/documents/telece/student_evaluations.pdf 

HANDAL, G. Consultation Using Critical Friends. New directions for teaching and learning. 

1999, no. 79, p. 59 ς тлΦ 5ƻǎǘǳǇƴŞ ƴŀΥ 

https://www.lth.se/fileadmin/cee/Documents/Handal_1999.pdf 

Rh·)Σ T. et al. Reconceptualising student ratings of teaching to support quality discourse on 

student learning: a systems perspective. Higher Education. 2021. DOI: 10.1007/s10734-020-

00615-1 
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(8. kapitola: Assessment) 

 

6 TEAM LECTURER TEAM 

The lecturers of the individual workshops of the course in the first semester and at the same 

time mentors in creating outputs and activities in the second semester are university 

teachers of the Department of Pedagogy of the NHF EU in Bratislava 

(according to the schedule in the teaching schedule). Contacts and brief 

information about the members of the teaching team are available at: 
https://nhf.euba.sk/katedry/katedra -pedagogiky/clenovia-katedry . 

 

7 TEACHING SCHEDULE 

The teaching schedule will be compiled for each course according to the current 

organizational conditions in the relevant academic year and supplemented in the 

form of a brief tabular overview for this place.  

https://nhf.euba.sk/katedry/katedra-pedagogiky/clenovia-katedry
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Annex  A 

How to fulfill the values and outputs of the Learning, Teaching and Assessment 

Award 

Mapping the underpinning Values 

 

Participants must show how their 

work is informed by: 

Where in your programme do participants 

develop and demonstrate this Value? 

Developing understanding of how 

people learn (V1) 

The syllabus of the programme is based on 

student-centred approach to teaching and 

learning. The participants will be encouraged to 

think about their students and the way they learn 

in all workshops of the first semester as well as in 

the activities and tasks of the second semester. The 

first workshop will start with finding answers to the 

question why it is important for teachers to 

interact with their students in a discussion that 

should focus mostly on university students and 

their relationships with teachers. In the following 

workshops, the participants will gradually learn 

how to design courses, choose appropriate 

methods of teaching, learning and assessing as well 

as suitable digital technologies and communication 

techniques for the benefit of their students. In the 

second semester, the observers will be encouraged 

ǘƻ ǿŀǘŎƘ ŀƴŘ ŎƻƳƳŜƴǘ ƻƴ ǘƘŜ ƻǘƘŜǊ ǇŀǊǘƛŎƛǇŀƴǘȰǎ 

ǘŜŀŎƘƛƴƎ ƛƴ Ŏƭŀǎǎ ǇǊƛƳŀǊƛƭȅ ŦǊƻƳ ƘƛǎκƘŜǊ ǎǘǳŘŜƴǘǎȰ 

point of view. The following discussion and the 

reflective essay that the observed participant will 

write should include his/her explanation of why 

he/she has chosen the particular methods of 

teaching, learning and assessing and how they 

helped his/her students learn more deeply and 

efficiently. 

 

Practising in ways that are scholarly, 

professional and ethical (V2) 

In the workshops of the first semester, the 

participants will be guided through the required 

and/or recommended reading lists, which should 

cover relevant educational theories and provide 

them with appropriate theoretical background to 



 

all the topics covered. The workshop facilitators 

should direct the course participants to the 

resources that are of greatest interest to each of 

them and can help them with the problems they 

face in their own teaching. The reflective essays 

written in the second semester should prove that 

each course participant can use arguments from 

relevant literature to explain the way he/she 

taught his/her students in the observed lesson. 

Moreover, the working paper/article that the 

couples of participants will produce and defend in 

the final meeting at the end of the second 

semester will need to include relevant literature 

review on the chosen topic used to support and/or 

discuss their conclusions. 

 

Working with and developing 

learning communities (V3) 

The participants will be encouraged to mutual 

discussions in the workshops and they will work in 

pairs or groups on some of the outputs during the 

workshops. One of the main goals of the whole 

programme is to support pedagogical 

conversations between the participants in an 

informed way, based on related literature review 

and sharing relevant experience. Both tasks of the 

second semester will be done in pairs, which 

should help to build stronger connections between 

the participants and teach them how to 

communicate about educational topics in the 

future. The workshop facilitators/mentors will 

encourage the participants to discuss the problems 

ǘƘŜȅ ƛŘŜƴǘƛŦȅ ƛƴ ǘƘŜƛǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎȰ 

learning not only with the other participants in the 

programme, but also with their colleagues at their 

departments. We believe that together with the 

other planned measures at EUBA within the 

HOSUED project, this will gradually lead to 

formation of communities of practice where 

pedagogical conversations will become a usual part 

of everyday working life of university teachers. 

Having understood the importance of student-

centred approach to teaching and learning, we 

believe that the graduates from the programme 

they will start using more active learning and 



 

cooperative learning methods in their own classes, 

making their students become part of learning 

communities instead of being isolated learners. 

 

Valuing diversity and promoting 

inclusivity (V4) 

In the first workshop, the participants will analyse 

different aspects of teacher-student interaction. In 

the discussions, they will uncover how it 

differences between their students can influence 

this interaction and how they should exploit this 

diversity among their students in their teaching. In 

the following workshops and in the outputs of the 

second semester, the participants will design 

teaching methods, teaching aids, communication 

techniques, e-learning concepts, assessment 

methods etc. in a way that is appropriate for the 

students in their courses and in compliance with 

their needs. They will be asked to explain how they 

will include the students with specific needs and 

how they will approach them individually in class 

and facilitate their learning. 

 

Continually reflecting on practice to 

develop ourselves, others and 

processes (V5) 

All the assignments in the programme will be 

adjusted to the specific needs of each participant 

or each pair/group of participants in case of 

pair/group assignments. Most of the outputs they 

will hand over should have the potential to help 

them improve their own teaching. They will be 

encouraged to incorporate the results in their own 

teaching and to discuss new approaches and 

possible changes in the processes related to 

teaching and learning in the courses offered by 

their departments with their colleagues. The 

practical orientation of all the assignments should 

ensure that the participants reflect their own 

practice and use the new knowledge and shared 

experience to develop themselves as well as their 

colleagues and the related processes at their 

departments. 

 

 



 

Mapping the Core Development Outcomes 

 

Core Development Outcomes 

Award participants will be able to: 

Where in your programme do participants 

develop and demonstrate this Outcome? 

Identify their own professional 

development goals, directions or 

priorities (CDO1) 

During the first two workshops, the participants 

will analyse teacher personality and its influence on 

teacher-student interaction. They will discuss what 

a good teacher should be like and how university 

teachers develop over the course of their careers 

and they will identify their actual stage of 

professional development. They will discuss 

possible ways of burnout prevention and 

treatment. The last workshop will help them 

summarise what types of feedback and in what 

ways they can regularly use to improve their own 

teaching for the benefit of their students. All the 

other assignments in the first semester as well as 

the task/activities in the second semester should 

directly reflect their own practice and help them 

with their professional development via 

identification of problems related to teaching and 

learning in higher education (preferably in their 

own classes) and finding solutions to those 

problems based upon relevant knowledge in the 

area of pedagogy, psychology, didactics and 

educational research. This way the participants will 

demonstrate that they are able to set their own 

professional development goals and priorities in an 

informed way. 

 

Plan for their initial and/or 

continuing professional 

development (CDO2) 

 

 

As described above, most of the activities and 

assignments in the programme are designed in a 

ǿŀȅ ǘƘŀǘ ǿƛƭƭ ŦƻŎǳǎ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎȰ ŀǘǘŜƴǘƛƻƴ ƻƴ 

their own teaching and problems they have 

identified in their own classes/courses. They will be 

asked to find possible solutions to those problems 

using relevant literature resources and the 

facilitators/mentors will encourage them to 

implement the proposed changes/initiatives in 

their classes. This way, the participants should 

understand how important their continuous 



 

professional development is for student learning 

enhancement. The feedback they will receive from 

the other participant observing their teaching in 

ǘƘŜ ǎŜŎƻƴŘ ǎŜƳŜǎǘŜǊ ŀƴŘ ǘƘŜ ƳŜƴǘƻǊȰǎ ŎƻƳƳŜƴǘǎ 

on the reflective essay should help each participant 

to uncover the areas they had trouble with in their 

own classes and plan professional development 

activities to improve in those areas. We also 

believe that the discussion in the final meeting at 

the end of the second semester where pairs of 

participants will present and defend their working 

papers/articles will be a great source of mutual 

inspiration for their continuing professional 

development upon successful completion of the 

programme. 

 

Undertake appropriate 

development activities (CDO3) 

 

The whole programme will make the participants 

reflect on their own practice and look for possible 

improvements in several areas, including (re-

)designing courses for university students taking 

into account the philosophy of constructive 

alignment, suggesting appropriate methods of 

teaching and learning for small groups as well as 

larger audiences, creation of relevant teaching 

aids, using e-learning modules and online teaching 

to enhance student learning, improving their 

interaction with students via suitable 

communication techniques, using various types of 

relevant feedback for the benefit of their students 

etc. The participants will hand over the required 

outputs after each workshop to prove that they will 

be able to undertake development activities 

related to their teaching on completion of the 

programme. 

 

Review their development and their 

practice and the relations between 

them (CDO4) 

Theoretical background of the whole programme 

(based on the required and recommended reading 

lists) should provide the participants with a solid 

base of resources with relevant knowledge that can 

be used to review their development and identify 

their specific developmental needs. The activities 

and assignments of the programme focus on 



 

ŀǇǇƭƛŎŀǘƛƻƴ ƻŦ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ƛƴ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎȰ 

common practice. Thus, the participants will 

understand from their own experience in the 

workshops and other activities that educational 

and didactic theories are very useful for their 

professional development and they will see them 

as a powerful tool to improve their teaching 

practice. The assignments will teach them how to 

assess their performance as teachers and how to 

use theories to make it more efficient. After the 

programme, they should be able to review their 

development and identify new development 

directions on a regular basis. 

 

 

Mapping the Specialist Outcomes for this named award 

 

Specialist Outcomes 

Participants will be able to: 

Where in your programme do participants 

develop and demonstrate this Outcome? 

Use a variety of methods for 

evaluating their teaching (SO5) 

Both outputs produced by the participants in the 

first workshop are connected with evaluating their 

own teaching. As output 1 (O1) the participants 

will hand over the results of a short survey carried 

out among the students in their actual classes. 

These should focus on the factors and types of the 

ǇŀǊǘƛŎƛǇŀƴǘȰǎ ōŜƘŀǾƛƻǳǊ ǘƘŀǘ ƛƴŦƭǳŜƴŎŜ ǇƻǎƛǘƛǾŜƭȅ 

and negatively his/her interaction with students. 

The results should become a source of inspiration 

for the participant to improve his teaching and the 

quality of his/her interaction with students. 

Moreover, these results, together studying 

relevant theoretical background on teacher 

personality and the profession of a teacher should 

be a good starting point for producing output 2 

(O2) ς a short reflective essay summarising the 

ǇŀǊǘƛŎƛǇŀƴǘȰǎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ƻƴ Ƙƻǿ ǘƻ ōŜ ŀ 

good teacher. 

In the fourth workshop, each participant will 

prepare his/her personal SWOT analysis focusing 

on their communication skills as part of output 5 



 

(O5). Output 4 (O4) produced in the third 

workshop will also start with a brief SWOT analysis 

related to the methods of teaching and learning 

that each participant has used most of the time in 

his/her seminars/lectures so far. 

The final output of the first semester of the 

programme  (O7) should be based on a thorough 

analysis of various types of feedback that each 

participant has gathered from their students, 

colleagues, heads of departments, the programme 

facilitators etc. They should produce and hand over 

as output 7 a proposal of 1 ς 3 personal goals to 

improve their teaching in the next semester, which 

should reflect the priorities of their professional 

development according to the results of the 

feedback evaluation. They should also support the 

choice of the particular goals with arguments 

based on the theoretical background form relevant 

literature. 

 

Inform their practice with relevant 

strategy, policy and quality 

considerations (SO6) 

The Slovak accreditation agency for higher 

education sets standards for the internal systems 

of all universities in Slovakia and their study 

programmes. They are based on the general 

requirements of Act No. 269/2018 Coll. on Quality 

Assurance of Higher Education. At present, all 

universities are taking measures to adjust their 

internal systems to the new quality requirements, 

which make them shift to student-centred 

learning, teaching and assessment. This is a change 

that some of the teachers may have problems with 

because of their teaching habits from the past. 

Therefore, the participants of this programme 

should become agents of change not only in their 

classes, but also at their departments. The 

programme is based on the same values as the 

new accreditation process requires from all Slovak 

universities. The participants of the pilot course of 

the programme will become a first group of 

teachers newly trained in compliance with the new 

policy documents that EUBA has prepared in the 

new accreditation process lately. The facilitators 



 

will make sure that they are aware of this fact and 

encourage them to help spread the new principles 

and approaches to learning, teaching and 

assessment among their colleagues. 

 

Use a range of methods of teaching 

and supporting learning, assessment 

and feedback, appropriate to the 

learners, subject and context, 

including use of appropriate 

technologies (SO7) 

The third workshop will focus on various methods 

of teaching and learning. The participants will 

compare suitable methods for seminars with 

methods appropriate for teaching larger audiences 

in lectures. Based on a brief SWOT analysis of the 

methods each participant uses most often in 

his/her seminars/lectures, they will be asked to 

prepare a proposal of a new method and the 

concept of its use in a particular situation/topic in 

one of his/her courses, explaining how it will help 

to support student learning and why it should be 

better in that situation compared to the previously 

used methods. This proposal together with the 

initial SWOT analysis will form output 4 (O4) of the 

programme. 

In the fourth and fifth workshops, the participants 

will compare traditional in-class teaching with 

online teaching and they will discuss how they can 

incorporate e-learning modules in their regular 

teaching after the COVID-19 pandemic when most 

of the courses will be taught in classes again. They 

will be required to prepare a concept of an e-

learning module that could be used to support 

student learning within a selected course and hand 

it over as output 6 (O6) of the programme. 

Moreover, the participants will demonstrate their 

ability to use a range of methods of teaching, 

learning and assessment in their own 

seminar/lecture where they will be observed by 

one of the other participants. They will prove that 

they are able to defend the methods and 

technologies used in an informed way in the 

reflective essay that they will hand over in the 

second semester. 

 



 

Contribute to the design, planning 

and evaluation of courses, modules 

or programmes (SO8) 

Although assistant professors (junior university 

teachers) are normally not fully responsible for 

designing whole courses or even study 

programmes, their role in their design, planning 

and evaluation will grow in the new system of 

university accreditations in Slovakia. It puts more 

emphasis on the quality of outputs that each 

university teacher produces than on the titles they 

have acquired. So even assistant professors with a 

certain number of high-quality publications in their 

fields will be directly included in the teams of 

teachers who will design or re-design study 

programmes and courses they include. Junior 

teachers will be mostly responsible for the design 

of individual courses and should be able to do it in 

a meaningful way. That is why we will focus on the 

theory of constructive alignment and its 

application in course design in the second 

workshop. Working in pairs (to learn how to co-

operate and discuss pros and cons of their 

proposals with colleagues), the participants will be 

required to produce a written proposal of changes 

in the design of a course they are both familiar 

with using arguments based on the theory of 

constructive alignment to prove that the proposed 

changes will lead to higher quality of teaching and 

learning. This proposal will be handed over as 

output 3 (O3) of the programme. 

 

Create a learning environment that 

includes student support and 

guidance (SO9) 

Besides the outputs from the first workshop (O1 
and O2) which we have already described as part 
of the first specialist outcome, output 4 (O4) will 
also focus on how a teacher can support student 
learning and provide them with guidance in 
specific difficult situations. Based on each 
ǇŀǊǘƛŎƛǇŀƴǘȰǎ ǇŜǊǎƻƴŀƭ {²h¢ ŀƴŀƭȅǎƛǎ ƻŦ 
communication skills, they will apply the so-called 
ist/soll analysis to a chosen communication 
problem in higher education and describe it in a 
form of a simple case study. They will propose 
solutions of the described problem, which should 
contribute to creating a learning environment that 
includes student support and guidance. 



 

Annex B 

Form for evaluation of second semester outcomes by mentors 

 

Course participant name:            Academic year: 

Name of assigned mentor: 

Based on the studied reflective essay, article and its presentation, as well as on the basis of a personal interview with the relevant pair of 

participants, the mentor will assess the fulfillment of the required criteria for both outputs. The degree of fulfillment of the requirements for 

individual outputs will be evaluated separately for each participant in a pair of words: yes, partially or no. In case of a "partial" or "no" rating, he 

shall attach a reasoning comment. 

Description of the evaluation criterion Fulfilled Mentor's comment 

By writing a self-reflection on his own lesson, the course 
participant demonstrated the ability to identify relevant areas 
for self-improvement within his / her own professional 
development and to use the feedback from the attending 
participant. 

  

The course participant is able to analyze and evaluate the 
observed lesson, formulate relevant comments and defend 
them with the help of selected knowledge from the psychology 
of learning, pedagogy and didactics of economic subjects. 

  

By participating in the preparation of the article, the course 
participant proved that he / she is able to analyze the chosen 
problem related to higher education and recommend its 

  



 

solution on the basis of relevant theories, resp. results of own 
action research 

In both outputs, the course participant demonstrated the 
fulfillment of all required values and outputs of the Learning, 
Teaching and Assessment Award in accordance with Chapter 3 
of the Handbook. 

  



Annex C 

Personal card of the course participant  

Development of pedagogical skills to improve students' learning to assess the compliance 

of the outputs submitted in the first semester with the values and outputs of the Learning, 

Teaching and Assessment Awards 

Course participant name: Academic year: 

SEDA-PDF values and 
outputs 

Output 
O1 

Output 
O2 

Output 
O3 

Output 
O4 

Output 
O5 

Output 
O6 

Output 
O7 

V1        

V2        

V3        

V4        

V5        

CDO1        

CDO2        

CDO3        

CDO4        

SO5        

SO6        

SO7        

SO8        

SO9        

Date        

Lecturer's signature        

 

  



 

Appendix 4 

Meaningful and useful. What teachers take from their teaching development course 

Research proposal for O3: A study assessing the impact 

of newly introduced ED initiatives, project: Designing 

Holistic and Sustainable Educational Development to 

Improve Student Learning (HOSUED) 2020-1-SK01-

KA203-078299 (Erasmus+)  

Prepared by Gabriela Pleschov§ (Comenius University in Bratislava), Jarom²r Nov§k 

(University of Economics in Bratislava) and Rois²n Curran (Staff and Educational 

Development Association), 18 December 2021 

The purpose of research 

The purpose of this research is to explore perceived outcomes from new educational 

development (ED) courses introduced at Comenius University in Bratislava (UNIBA) and 

University of Economics in Bratislava (EUBA) 

Sources of data collection 

1. All course participants will be asked to complete an online survey which will comprise 

of descriptive accounts of their perceptions of learning in their ED course. These will 

be anonymous by completing an online form. The language of the survey will be 

Slovak. Data will be collected: 

 

a) between 2 and 8 weeks after attending the last workshop of the course (Jan 2022 ï 

Feb 2022) 

 

2. Selected participants will be interviewed to explore in more depth their perceptions. 

Sampling will be made based on participant willingness to be interviewed and based 

on findings from written accounts in the survey. We will do thematic analysis of the 

written accounts to identify key themes. We will then select several representatives to 

be interviewed based on the themes. 

a. Data will be collected in March 2022. 

b. Data will also be collected in June 2022 (post-course). 

 

Interviews will be carried out by two interviewers interviewing one course participant. 

Interviewers will be individuals outside the course team. UNIBA course team 

members will interview EUBA course participants and vice versa. UNIBA course is 

attended by 15 participants, so it is assumed that EUBA course team members will do 

some 6 interviews. Due to making this research feasible, it is also suggested that 

UNIBA course team members undertake similar number of interviews with EUBA 

graduates. The language of the interviews will be Slovak. 

 

While interviewing, one person will be asking questions and another one will be 

observing noting down the issues that catch their interest. After the interview, both 

will sit together, talk about the interview and note down the key findings from the 

interview. Interviews will also be recorded and transcribed verbatim. This implies that 



 

each interview will result in two data sets: verbatim transcripts and brief 1-2 page 

notes of the interviewers. 

 

Online Survey Questions (written accounts) 

1. As a university teacher can you describe how meaningful you found the workshops 

(the course)?  

Hodnot²te svoju ¼ļasŠ na kurze/workshopoch ako zmyslupln¼? Ak §no, pros²m pop²ġte, ļo 

v§m d§valo najvªļġ² zmysel, resp. v ļom ste videli najvªļġ² vĨznam. 

2. As a university teacher what did you find most useful from the workshops (the course) 

for your teaching? 

Bol podŎa v§s kurz/workshopy uģitoļn®? Ak §no, uveŅte, pros²m, ļo povaģujete za 

najuģitoļnejġie pre svoju vĨuļbu. 

3. Can you describe any inspirations for your own teaching from the approaches and 

methods used by facilitators?  

Povaģujete pr²stupy a met·dy, ktor® vyuģ²vali lektori, za inġpirat²vne pre svoju 

pedagogick¼ prax? Ak §no, pop²ġte, ļo V§s najviac inġpirovalo. 

4. From what you have learnt in the workshops (course), what are you going to use in 

your teaching practice? 

Ktor® veci z tĨch, ktor® ste sa nauļili poļas workshopov (kurzu), pl§nujete vyuģiŠ vo 

svojej pedagogickej praxi? 

5. Is there anything else that you would like to share about your experiences on this 

course? 

Ak chcete dodaŠ eġte nieļo, ļo sa tĨka Vaġich n§zorov a sk¼senost² s¼visiacich s tĨmto 

kurzom, m¹ģete to uviesŠ tu. 

6. Would you be prepared to share with us your views in an interview? If yes, can you 

please leave your email here? 

Boli by ste ochotn² zdieŎaŠ s nami svoje n§zory podrobnejġie prostredn²ctvom interview? 

Ak §no, pros²m, uveŅte svoju kontaktn¼ emailov¼ adresu. 

 

Protocol of the semi-structured interview: after the workshops/course 

1. The survey to participants revealed several themes. Could you please elaborate more 

on X? 

V dotazn²kovom prieskume sme zistili niekoŎko hlavnĨch t®m s¼visiacich s tĨm, ļo ste sa 

ako ¼ļastn²ci na kurze nauļili. M¹ģete, pros²m, konkr®tnejġie porozpr§vaŠ oé? 

2. As you wrote this XX as your view on what you found useful when attending the 

workshops/ course. Can you please elaborate more on that? 



 

V prieskume ste uviedli XX ako s¼ļasŠ toho, ļo ste z workshopov/kurzu pokladali za 

uģitoļn®. M¹ģete, pros²m, svoju odpoveŅ rozviesŠ? 

3. Can you tell us more about what inspired your own teaching practice? (asking about 

how facilitators role modelled teaching practice) 

Mohli by ste n§m povedaŠ nieļo viac o tom, ļo z pr²stupu alebo met·d lektorov kurzu ste 

pokladali za inġpirat²vne pre svoju pedagogick¼ prax? 

4. You wrote you plan to use this XXX in our teaching practice. Can you please explain 

why? 

V prieskume ste uviedli, ģe pl§nujete vyuģiŠ XXX vo svojej uļiteŎskej praxi. M¹ģete, 

pros²m, vysvetliŠ d¹vody, preļo tak pl§nujete? 

Aside from completing the above-mentioned interviews in the mid-way through the course 

and after the course, the same participants will be interviewed: 

b) 6-7 months after graduating from the course (January 2023) 

c) 12 months after graduating from the course (June 2023) 

 

Protocol of the semi-structured interview: 6/12 months after the workshops/course 

1. Can you describe any changes you made when teaching your own course as a result of 

participating in the educational development course? 

M¹ģete, pros²m, pop²saŠ zmeny, ktor® ste uskutoļnili v sp¹sobe vyuļovania niektor®ho v§ġho 

predmetu ako vĨsledok vaġej ¼ļasti na kurze rozvoja pedagogickĨch kompetentnost²? 

 

2. How has the course changed your perception of you as an educator? 

Ako tento kurz rozvoja pedagogickĨch kompetentnost² zmenil sp¹sob, akĨm premĨġŎate o 

svojom vyuļovan²? 

3. Can you describe your effort and time spent since graduating from the ED course on 

enhancing your practice?  

M¹ģete, pros²m, pop²saŠ ¼silie a ļas, ktorĨ ste po absolvovan² kurzu venovali zlepġeniu svojej 

pedagogickej ļinnosti?  
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Appendix 6 

Online Survey Questions (written accounts) 

1. As a university teacher can you describe how meaningful you found the workshops 

(the course)?  

IƻŘƴƻǘƝǘŜ ǎǾƻƧǳ ǵőŀǎǙ ƴŀ ƪǳǊȊŜκǿƻǊƪǎƘƻǇƻŎƘ ŀƪƻ ȊƳȅǎƭǳǇƭƴǵΚ !ƪ łƴƻΣ ǇǊƻǎƝƳ ǇƻǇƝǑǘŜΣ 

őƻ ǾłƳ ŘłǾŀƭƻ ƴŀƧǾŅőǑƝ ȊƳȅǎŜƭΣ ǊŜǎǇΦ Ǿ őƻƳ ǎǘŜ ǾƛŘŜƭƛ ƴŀƧǾŅőǑƝ ǾȇȊƴŀƳΦ 

2. As a university teacher what did you find most useful from the workshops (the 

course) for your teaching? 

.ƻƭ ǇƻŘƯŀ Ǿłǎ ƪǳǊȊκǿƻǊƪǎƘƻǇȅ ǳȌƛǘƻőƴŞΚ !ƪ łƴƻΣ ǳǾŜřǘŜΣ ǇǊƻǎƝƳΣ őƻ ǇƻǾŀȌǳƧŜǘŜ Ȋŀ 

ƴŀƧǳȌƛǘƻőƴŜƧǑƛŜ ǇǊŜ ǎǾƻƧǳ ǾȇǳőōǳΦ 

3. Can you describe any inspirations for your own teaching from the approaches and 

methods used by facilitators?  

tƻǾŀȌǳƧŜǘŜ ǇǊƝǎǘǳǇȅ ŀ ƳŜǘƽŘȅΣ ƪǘƻǊŞ ǾȅǳȌƝǾŀƭƛ ƭŜƪǘƻǊƛΣ Ȋŀ ƛƴǑǇƛǊŀǘƝǾƴŜ ǇǊŜ svoju 

ǇŜŘŀƎƻƎƛŎƪǵ ǇǊŀȄΚ !ƪ łƴƻΣ ǇƻǇƝǑǘŜΣ őƻ ±łǎ ƴŀƧǾƛŀŎ ƛƴǑǇƛǊƻǾŀƭƻΦ 

4. From what you have learnt in the workshops (course), what are you going to use in 

your teaching practice? 

YǘƻǊŞ ǾŜŎƛ Ȋ ǘȇŎƘΣ ƪǘƻǊŞ ǎǘŜ ǎŀ ƴŀǳőƛƭƛ Ǉƻőŀǎ ǿƻǊƪǎƘƻǇƻǾ όƪǳǊȊǳύΣ ǇƭłƴǳƧŜǘŜ ǾȅǳȌƛǙ Ǿƻ ǎǾƻƧŜƧ 

pedagogickej praxi? 

5. Is there anything else that you would like to share about your experiences on this 

course? 

!ƪ ŎƘŎŜǘŜ ŘƻŘŀǙ ŜǑǘŜ ƴƛŜőƻΣ őƻ ǎŀ ǘȇƪŀ ±ŀǑƛŎƘ ƴłȊƻǊƻǾ ŀ ǎƪǵǎŜƴƻǎǘƝ ǎǵǾƛǎƛŀŎƛŎƘ ǎ ǘȇƳǘƻ 

ƪǳǊȊƻƳΣ ƳƾȌŜǘŜ ǘƻ ǳǾƛŜǎǙ ǘǳΦ 

6. Would you be prepared to share with us your views in an interview? If yes, can you 

please leave your email here? 

.ƻƭƛ ōȅ ǎǘŜ ƻŎƘƻǘƴƝ ȊŘƛŜƯŀǙ ǎ ƴŀƳƛ ǎǾƻƧŜ ƴłȊƻǊȅ ǇƻŘǊƻōƴŜƧǑƛŜ ǇǊƻǎǘǊŜŘƴƝŎǘǾƻƳ ƛƴǘŜǊǾƛŜǿΚ 

!ƪ łƴƻΣ ǇǊƻǎƝƳΣ ǳǾŜřǘŜ ǎǾƻƧǳ ƪƻƴǘŀƪǘƴǵ ŜƳŀƛƭƻǾǵ ŀŘǊŜǎǳΦ 

  



 

Appendix 7 

Interview questions 

Q1 - Can you summarize the most important things you have learned while attending this 
course? 
  
Q2 - Did you find the activities and assignments of the second semester meaningful for you 
as a teacher? 
 
Q 3- Did you use the chance, to communicate with your coach while preparing the 
assignments of the second semester? If so, do you find the communication inspirational for 
the production of your assignments or for your teaching practice? 
 
Q4 - Did the course support you to talk with the other course participants about learning and 
teaching? 
 
Q5 - What is your overall view of the course regarding its impact on your learning and 
teaching? 
 
Q6 - Do you enjoy your teaching similarly as you experienced it in the course you attended? 
 
Q7 - What about atmosphere at your lessons? How would you describe the atmosphere that 
you created in your lessons? 
 
Q8 - Were there any differences between the semesters of this course regarding its 
usefulness for teaching? 
 
Q9 - Did you share something from what you have learnt in the course with any of your 
colleagues outside the course, for example, from your department? 
 


