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1.0 Introduction

While policy documents suggest that quality of teaching is seen as significant for driving
innovation and transformation of society, there tends to be less interest from the higher
education institutions to driveand support teaching skills development (MacPhail, et al.,

2019). Teaching skills are therefore also relevant for those PhD students who choose a career

both inside and outside researghtensive universitiesince i is likely that some PhD students

will continue their careers in a neAhD awarding educational establishments where the
teaching quality is emphasised more than research output (Bergner et al., 2015).

The illpreparedness ofloctoral students for the teachingrole isalsolikely to be conneied

to the lack of perceived value of teaching compared to research in higher educatiamne

this latter isvalued more highly and recognised more than teaching (Marsh & Hattie, 2002).

In a study conducted by Jepsen and colleagues (2012) 65% of Phip §tutl€® & dzLJS NIJA & 2 N
reported to support the idea that their supervisees need to concentrate on their research

rather than attend teaching related courses. Similarly, in science, technology, engineering and
mathematics (STEM) education there is reported t6 S | G LISNIDIF AA @3S y20GA
0S06SSYy NBaASINOK YR GSFOKAy3a¢ O6{K2NIfAR3IS 3
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are frequently employed as adjunct teaching staff within institutions, and as quasi members
of staff, might reasonably be exped to have opportunities for professional development in

this role, where this speaks not only to their individual development but also to the integrity
of institutional teaching quality.

At the same time, even if university teachers attend pedagogmaises, the outcomes vary.
Some authors claim that formal pedagogical courses have a significant impact on conceptions
2F GSIOKAY3 YR fSIENYyAYy3A:Z YR (S OKA@iEbs a1 Af f
& Coffey, 2008 while others claim thathe impact of formal courses is minimal (Wang et al.,
1999).Nonetheless,tiis easy to envisage how certified academic development programmes
may be seen as tegown compliance measures (Harvey & Knid®96 Land, 2001; Peters,
2010) which serve to respond to a quality assurance agenda rather than a quality
enhancement agenda (Haigh, 2012)hat also needs to be considered is that the effect of
pedagogical courses may be revealedha longer term not necesarily immediately upon
O2YLX SiA2y oOohfaazy 3 wW2EAY wnanmoT t2a801 NBFT S
shape conversations about teaching that serve the purpose of informal learning about
teaching, particularly in the case of eadgreer elucators where a more directed approach,

in the form of organisedourses, is usually more effective (Gaia et al., 2003; Alhija & Fresko,
2020). With respect to this project output, thsgudy discusses thevaluation of the new
courses introduced at Univsity of Economics in Bratislava (UEB) and Comenius University
Bratislava (UNIBA) for this group of practitioners. Specifically, detail is provided on the design
of the courses, the methodological approach to evaluation, discussion on the findings of the

research and concluding remarks.

2.0 Course design
2.1 Comenius University Bratislava (UNIBA)

In September 2021, 14 participants from Comenius University in Bratislava, Slovakia, enrolled
onthe one-year coursdnnovative teaching that inspires gotahrningin the Slovak language
I OONBRAGSR o6& GKS !'YyYQa {0GFFF YR uaderdm@l GA2Y |

Professional Development Framework Named Aw&udpporting Learningrhe full course

description(English language version generated by Google Trangdate)luded ag\ppendix

1 of this document.


https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/named-awards/supporting-learning/

The course consisted of 2 semestetbe first focusing on 8 hallay-long workshops and the
second focusing on research il NI A ColvihJpeyagayial innovatiosupported by
coaches whom they selected from among the 4 workshop facilitafpastiCipants were

matchedwith one of the coaches they indicated on the preference form).

As part of the admission process, the participamere askedto submit their application
materials, which included a motivation letter, a reflection of their teaching experience, and

their CV. All applicants met the criteria and were admitted to the course.

After the selection process, 14 participants enrol@dthe course, coming from a variety o
disciplines and three differerfacultiesof Comenius University including the Faculty of Arts,
Faculty of Law, an#aculty of Medicine Their expertiseanged fromsociology, linguistics,
social anthropology, journalism and media, legal stuthesiediane. Twoof the participants
were assistant professors and 12 were PhD. students with a teachleg Some were
responsible for teaching and assessmentaoivhole course, whereas others were only

responsible for leading seminars or teaching part of the course with other PhD. students.
Semester 1

Initially, it had beenplanned to offer the course itwo modes:faceto-face at the Faculty of
Arts and online viMS Teams. Due to the outbreak of CetRipandemic (third wave), only
half of the semester (4 workshop&)ok placefaceto-face and the other 4vorkshopswere
deliveredonline via MS Team3he emphasisvason creating a meaningful online learning
experence for course participantsncluding interactive methods in the workshops, peer
learning in groups, and using channels and breakout rooms in MS Teams. As online teaching
became far more prominent than beforthe Course Team was able to leveraggerience

from the pastand included one workshop primarily focusing on teaching onlif&s
workshopintroduced recent online tools that promote interactivity as, for example, Nearpod,
Wooclap, Kahoot, Canva, and others. While responding to the current ndetihe docal
faculties,the Course Teamlso delivered an online workshop on teaching a large group of
students, where participants were prompted to bring their colleagues, and create a larger
group than the standard one on the courdderethey were introdiced to the methods of
jigsaw Kahoot and othetechnologyenhanced learning toolthat can be used to increase

active learning in groups larger than 20 students.



Course participants were made familiar with SEDA values and outcomes during the first
workshop in semester 1 through a structured presentation and question and answer (Q&A)
session. Workshop facilitators then repeatedly referred to SEDA values and outtothes

following workshops.

After participans had attended 7 haHday workshops, they designed and delivered a 15
minute microteaching demonstration for a group of their fellow course participants and
received feedback from them and the course facibratParticipants followed up on this
experience by writing a structured reflective paper integrating-ee#luation and feedback

from the others.

13 out of 14 participants completed all assignments from the first semester (written exercises
for the workslop, microteaching demonstration and pesticroteaching reflection paper).
One of these participants dropped out of the course because of getting a netinfallob

outside the university on the other side of the country.
Semester 2

Thus, in semester 23lparticipants worked to design their courses innovatively by including
principles, concepts, and methoéscountered during thdirst semester. During semest@ar

they developed and applied their own innovation to the course or part of the course that they
were responsible for. As part of the assignments, they designed a plan for innovation, at least
3 class plans for their innovative class sessiaranfor researching the outcomes of their

teaching innovations, and a final evaluation of the impacteitinnovation in SOTL.

Each of the participants was supported by a coadhom they selected from among the 4

workshop facilitators. The coach offeredgoingformative feedback during the semestén.

addition, participants received thorough written fdback from the coaclon their draft
assignments before they submitted the final version of the assignment. All assessment forms
included the criteria explicitly assessing participant progress by making links to SEDA values

and outcomes. Throughout the cae and especially at the end of the couriee Course

Teamwere able toobserve progressithe LI NI A OA LI yGaQ gl &a 2F GSIO
the way their students learn, in their teaching philosophy and especially in the critical and self
reflective approach towards themselves and their future aims focusing on studentred,

innovative teaching that inspires good learning.



To support peer learning and petgedback as one of the key elements of our course,
participants also presented some of thagsignments to their peers and coaches/facilitators
during two online workshops and received feedback from their peers and from other course

facilitators.

At the end of the semester, 12 participants met all the criteria to complete the coduseto
the extended amount of the workloah their department, 1 participant did not deliverdut

of 3 assignments of semester 2, therefdahey werenot able to finish the course successfully.

2.2 University of Economics in Bratislava (UEB)

Based on the needs analysis previously carried out at this univel@tZ,ourse Tearmied to

adapt the design of the new pedagogical courses to three different target groups of teaching
staff identified: doctoral students with no previous teaching ex@ece, junior assistant
professors with several years of teaching experience who need to further develop their
teaching skills, and experienced senior teachers whtwue practical thematic workshops
focusing on specific areas of interest related to thesathing practice and its possible
innovations.The Course Teadecided to prepare two separate courses tailored for-finie
doctoral students and junior teachers, and several independent workshops on selected up
date topics for experienced senior tdars. Thistudy will focus exclusively on the courses

designed and delivered for eartareer educators.

The first course for doctoral studentsitroduction to Teaching and Learning in Higher
Educatiorwas designed in such a way that the participantaild get a comprehensive view

of teaching and learning processedHigherEducation and the roles of teachers and students

in these processawroughtheir mutual interaction. The main focus was @studentcentred
approach to teaching and active learningethods used in constructive alignmettt meet
educational objectives and assessment methods. It tadgtarticipants withlittle or no
previous teaching experience with the aim of helping them to realise at the very beginning of
their teaching career that all teaching is done for the sake of their students in order to
maximise and optimise their learning experiendée course introdwet the participants to
basic pedagogical and didactionceptstogether with relevant literature resources so that

they were able toconsciously choose appropriate teaching and learning methods in the
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seminars they facilitatg It was envisaged thaheywould get a basic but comprehensive idea

of the main elements of teaching and learning processes in higher educatioith an
emphasis on how these elementapactstudent learning. The course congdtof activities
divided into two semesters. In treemester 1, doctoral students participatein six workshops

and worled on the assignments related to the workshops, which they le@hd as outputs
proving that the main expected learning outcomes of each workshop were achieved. The
second semester consed of individual work on two outputs and two followp joint
meetings to present and discuss the prepared outputs. Before it was piloted, the course was
successfully accredited iy K S Staff @rid Educational Development Association (SEDA)

underthe Professbnal Development Framework Named Awasdipporting Learning he full

course documen{English language version generated by Google Translatepe found in

Appendix 2of this report.

The second coursEeaching Skills Development to Improve Student Leafoirearly career
university teahers with a PhD. degree was designed for teachers who alreadipdme

teaching experience bwould notreally be considered as very experienced teachers, and who
wanted to improve their teaching skills for the benefit of their students and their leaynin
Emphasiswas placed § dzaAy 3 GKS O2dzNBS LloNdashidd addl y (i & O
learning inHigher Education, and on the possibilities of using new pedagogical knowledge in
teaching their own courses. The main intentwasnot to map the entire edcational process

in a complex way, but to focus only on the most important elements of this process with the
main goabf encouraginghe participants to reflecon their teaching regularly using the latest
knowledge from educational research. The course sumabpedagogical conversations
between the participants about their students and how to support their learning in a more
efficient way. The course also consbpf activities divided into two semesters. In the first
semester, participants atteretl five workshops followed by assignments for individual or pair

work. The second semester considbf two activities/outputs carried out by participants in

pairs with he support of an assigned mentor. The aimsi 2 RS @St 2LJ GKS LI NI A
for selfreflection about their teaching, and to support pedagogical conversations between
participants based on relevant pedagogical theories and concepts and their dgioplita

practical problems from their own teaching and learning experience. Before it was piloted, the

course was successfully accredited by SEDA under the Professional Development Framework


https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/named-awards/supporting-learning/

Named Award_earning Teaching and Assessihige full course documerfEnglish language

version generated by Google Translatahbe found inAppendix 3of this report.

In October 2021 the first two cohorts of participants enroll@dthe courses. There was no

selection procedure needed because the course for doctoral students was made mandatory

by the Dean bFacultyfor all of firstyear fulkil A YS R2O0G 2N} f aiddzRSyda ai
Faculty of National Economgnd the number of applicants for the second course did not

exceed the capacity of the course. The first cohort consisted of 12 doctoral studdéits

started the course, but only 8 of them completed all of the required outputs and graduated
successfully, which might be attributed to the mandatory character of the colursmntrast

there were 13 earhcareer teachers enrolled in the second coura&h only one of them

dropping out after the first semester because of serious health problems in the family. All the

other 12 participants graduated successfully in June 2022, having shown great interest in the
course activities during both semesters, iatihmight beattributed to the participation in this
O2dzZNARS 06SAy3a O02YLX SGSte 2y | @2tdzy il NB ol &aa
faculties, which all focus on certain areas of business, economics and management, thus

making quite a homogenousaip in terms of theimcademic discipline.

3.0 Methodology

Data for the evaluation of the course impact were collected from teachers participating in all
three courses at both institutions: Comenius University Bratislava (UNIBA; one course) and
University of Economics Bratislava (UEB; two courses). Ethical approval was sppeht{x

4) and obtained for the data collection and analygipdendix 5. The outline schedule which

was carried out aboth institutions can be seen ifable 1.

Table 1: Evaluation methodologgnd timeline

Date Method

February 2022 Survey

March-April 2022; Semistructured interview with a sample of
11 interviewees participants (1)



https://www.seda.ac.uk/professional-development-opportunities/seda-professional-development-framework-seda-pdf/what-is-seda-pdf/named-awards/learning-teaching-and-assessing/

JuneJuly 2022, Semistructured interview with a sample of

10 interviewees participants (2)

In the original research proposal it was planned to interview participants on a third occasion,
approximately 12 months after course completion. However, given the logistical issues related
to the management of this process, and the fact that many of the participants were no longer
in post at the respective institutions, a strategic decision was made to restrict the data

collection to the initial survey and the first two instances of the intemge

3.1 Administration of the survey

All course participants were asked to complete an anonymous online questionnaire survey
(Appendix § that asked them to describe their perceptions of learning in their course. The
survey specifically asked about what participant teachers found meaningful and useful in their
course, what they considered to be an inspiration for their teaching and wbat fhe course

they planned to integrate into their teaching practice. The survey respondents alece

encouragedo share any other experiences from the course they found important.

The survey was administered in the Slovak language after Semester 1,spex#ically
between two and eight weeks after attending the last workshop of the programme.
Altogether, 10participants completed the survey at UNIBA (77%) and 13 out of the 20
participants who completed the first semester at UEB successfully (65%}) imbiaded 5
doctoral students and 8 earyareer teachers. Two programme team members then
undertook thematic analysis (Braun and Clarke, 2006) of survey responses to identify salient
themes in participardt @erceptions of their learning experience. Eaelam member first
independently coded the data set and then they met to compare their codes and compile a

congruentlist of themesfrom which to develop the interview questions

3.2 Administration of the interviews

Selected participants were themterviewed to explore their perceptions in more depth.

Sampling was based on participant willingness to be interviewed and based on findings from
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the survey to provide a diversity of views. The interview questions asked about the themes
identified from the survey Appendix J. Six participants were interviewed from UNIBA and
five from UEB. The interviews were completed always by two interviewers interviewing one
participant: one interviewer took the lead in asking the questions and the otiner took
notes. The interviewers @re from the other institution than the participants, i.e. the UNIBA

programme team members interviewed the participants from UEB and vice versa.

The interviews took place online via MS Teams. With one exception, the language of
communication was Englishyhich the participants and interviewers spoke fluently. One
participant preferred to be interviewed in the Slovak language, which was respected. MS
Teams automatically generated the transcript from each interview undertaken in English,
which was then chd®d for accuracy by one of the interviewers. The interview completed in
Slovak language was transcribed manualtyl subsequently translated into English using
Google TranslateAfter finalising each interview, the interviewers sat together to discuss thei
impressions from the interview and made brief notes from the discussion. Each interview thus

resulted in two data sets: verbatim transcripts and brief nadeswn upby the interviewers.

The interviews were completed twice: first, in Maf8lpril 2022 andecond, in Junduly 2022,

after the participanthadcompleted all programme assignments. The interview subjects were
the same, again with one exception. One interviewee from UNIBA was no longer available for
an interview, which is why only five partiaipts from UNIBA were interviewed after

completing the programme.

All the data from the interviews were further analysed by two independent project members
who conducted thematic analysis of the transcripts from the first round and second round of

interviews from both universities.



4.0 Findings

4.1  The results of the questionnaire surveyogt semester 1)

The survey carriedut in both institutions after the first semester indicated themes that were
later explored in some more depth in the sestructured interviews, and which will be

discussed more fully in secti@gn2 below

4.1.i Comenius University Bratislava (UNIBA)

Participants were asked to complete the online survey where they answered questions on the
meaningfulness and usefulness of the course regarding its first, more theoretical part and the

coaching period.

The survey was completed by 10 out of p8rticipants. The answers revealed that all
respondents evaluated the course as meaningful and useful, with some individual

differentiation, as outlined below.

Participants evaluated the course as meaningful and useful in terms of:

v

0 its learning atmosphereand the notion of partnership of equality between the
facilitators and participantswhich contributed to the trust and willingness to

participate

O«

the opportunity to share their own experience aissues

O«

the many examples of good practice theduld be further used and appd in the
LJ- NI A @wnitdlachingigp@ctice

0 inspiring workshops

4.1.ii University of Economics in Bratislava (UEB)

The questionnaire survey was completed by 13 out of 20 participants. All of them confirmed
that they found thecourse both meaningful and useful for their teaching practice, but as with
the results from Comeniugniversity individuals highlighted different aspects for particular

emphasis.

10



Participants evaluated the course as meaningful and useful in terms of:

Innovative teaching in practice, particularly related to technolegynanced learning

and digital approaches
Studentcentred approach to teaching
Seltdevelopment and mutual inspiration of teachers

Workshop facilitators and organization

4.2 The results othe thematic analysis of the interview transcripts after both semesters
The analysis of thastitutional surveyserved as the basis for the questions participants were
asked in the first sermstructured interviews; the thematic analysis of these informbd

second round of interviews which sought to consolidate the overall data and conclusions.

The interviewees were either PhD or Postdoc participants from the educational courses at
both institutions. The interview questions (see Appendix 7) focusateinfeedback on the
overall course they had undertaken. Emergitiggmes Braun and Clarke, 2006) were
identified from detailed analysis of the interview transcripts, by two project partners not
involvedin the delivery of the courses.

Primary analysis athe interviews identified themes that broadly aligned with those that
emerged from the initial surveys. Secondary thematic analysis of these broader themes was

conducted and consolidated to reflect the follng three key areas of impact:

4.2.i LearningContext

Literature asserts that in order to promote deep learning for all students, it is desirable to
move from a contenfocussed, teacheled climate to learning situations which focus on what

the student does and engages students in active learniggéBand Tang, 2011; Chickering &
Gamson, 1987; Entwistle, 2009; Thomas, 2002). This focus on students acknowledges that
f SIENYAY3I Aa | 22Ay0 FOOGAQGAGES &Gl NIa FTNRY
perspective on knowledge (Mezirow, 1991po8ser and Trigwell, 1999). Learning therefore is

less about the absorption of knowledge and more about how we set the right conditions for
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conceptual change to take place. Conceptual change in this contikieisfrom the learner
perspective and the dared change relates to the ontological changes that education can
bring about. According to Biggs and Tang (20ddnditions for such a change includeer

alia: student motivation and students working collaboratively witthers, both peers and
teaches.

Both institutions approached the design of the courses as providing participants with a
supportive environment where pedagogic theory and approaches were not only introduced
as concepts, but also modelled by facilitators with the intention that paditipadopt/apply

this in their own subsequent practice. Thi®delling approactwas intended to encourage
development within a no#hreatening environment through the provision of opportunities

to experiment within a clasbased setting, such as the miteaching exercise, with feedback
coming from both coaches/tutors and peers. The value of this was gengradlively

perceived by participantss evidenced by the interview extragtsTable 2.

Table 2: Interview Extracts (1)

UEB UNIBA

The microteaching was maybe mos
important, uh, because there we
could we could learn from each
other

PBuring the course there was overall very positiy
atmosphere and friendly environment and | thin}
when | teach my students a track to keep this
atmosphereverypa A 0 A @S | a St

Probably the micro studies or the
micro cases. Because | have recei\
personal comments about, let's say
my system, how I'm teaching
students and how | can improve my
level

WL GKAY]1l Al o1 a GSNE
me as duture and present teacher, because, |
don't have pedagogical background, so in this W
| found it very helpful and | could learn more
about pedagogical approaches, activities. Befor
coming to the coursd had so many ideas and al
| struggled a lot how to put all the ideas to my
teaching. And the course helped me to look at it
better, like how can | structure it, how | can plan
so in this way | found it very helpful and
resourceful. Especially whémon't have any
pedagogical background. | think for future
teachers or present teachers like PhD students,
fA1S avYdzad KIF@Sé¢ i dz
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So | had the chance to correct my
mistakes and to see where | have
missed something so we could get
chanceto talk in between during the|
breaks, lunch breaks and so on.

| think that, overall, the steps in thg
course were directed in such a w
that we could plan it well. Becaus
the course organizers consulted wi
us about individual parts and stagd
it wasn't like | was just lecturin
something, but it was all under exps
supervision. It wasn't just that we sa
something to each other as cour
participants, but under thd
professional supervision of someo
who is an expert, it was commentg
on, which Iperceive as beneficial. -.
a facilitator as an expert supervisq
who told it from a different side

However this was not always perceived by participants as being theasamadenced by the
interview extractsin Table 3. @me respondents pointed out the diverse approaches of
different workshop facilitators. On the one hand, they appreciated the interest and
enthusiasm of some of them as well as their humility in their approach to the course
participants. On the other handome of the lecturers were not considered as inspirational
enough or did nosufficiently modelwhat they taught (e.g. a lecture part of the workshop

about active learning methods). From a logistical point of view, some also felt that the

scheduling of theD2 dzZNAS RAR y2d4 GF1S AydG2 | 002dzyi
workloads.

Table 3: Interview extracts (2)

UEB UNIBA

| was feeling, let's say like 70% justadd |[hyf & 2yS tAGGES (KA

everything theoretical. So | was expecting

schedule and since the course aimed at tk
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have something active more, fexample to
have a simulation of a normal class and tg
teach for example.

doctoral students and postdocs in early
careers, the time schedule was sometime
NB I £ £ & Xsfuy, Buiwhéniyduare a

PhD studentyou have a lot more time,
when you are post doc, you have practica|
no free time and | sometimes found it
difficult to submit the tasks from week to
week

But, | expected something better
specifically, I havexperience with teaching
more than five years. So | expected
someone to advise me how to improve
more myself, | felt from time to time | was
feeling as a student, like just in the
theoretical lecture was listening, but | get
the benefit

4.2.ii Application of practicebased learning

The course participantwere most appreciative of the fathat the workshopshad allowed

them to learn in more deptlabout a number of previously unknown digital technologies and
online teaching tools (also in relation to the creation dkarning courses) as well as about
various useful active learning methods. They aisloedthe emphasis on goal orientation of
teaching and the need to choose teaching and learning methods in line with sound
pedagogical approaches and theories. This finding shows that the theory of constructive
alignment was rooted in several participants. The respondents particularly highlighted the
parts of the workshops with innovative approaches to teaching in higher education, where

they learnt how to use these new methods in their own teaching.
The overall benefits as described by the respondents included:

the balance between theory and pracatic

the importance of, and shift towards, a studecgntred approach
peer learning and sharing of practjce

application of pedagogy and its use to inform practice

0KS NBaLRYRSYyiaQ RS@OSt2LIYSyd 2F GKSANI (S|
the development of skills idesigning learning activities
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This is further evidenced by the interview extraictSTable 4.

Table 4: Interview extracts (3)

UEB

UNIBA

Probably like the most important thing, bu
| have learned like to move from, let's say
the general level to thacademic level. It
means that how to communicate with
students and how to teach them
academically, not just the general impulsg
was teaching. For example, before | was
teaching but not that much, let's say as a
professional, but | have got a lot of skill
how to communicate and how to teach
them academically

Woddodzi L GKAY] GKI
important things for me one and I'm sure

| have mentioned it in the previous
interview, but it's the most crucial for me.
was the aligning of learning outcomets
teaching methods and the other part of thy
course design. So this was a big wake up
for me. And I'm thinking about the other
courses, in the way | teach them not only
the one course | have innovated, so that's
the first point to have everythingligned.
Like the learning outcomes, the methods,
technigues, activities, and so on and so o
And | haven't thought about such issues
before the course. And the second most
important thing I've learned during the
second part, was that every implemented
adivity must be correctly designed, with

LJzN1J2aS oA0GK aLISOAT

| guess | know a little bit more about how
be a better teacher.

L I fNBFR& | LILXASR 3
started to take feedback from students an
attheend ofeachfc & & 2 NJ S
are able to adjust the next class according
to it like something, it was not clear to the
or they didn't understand, or if it was like
too fast or too slow and so on. So you car
adjust and then make the semester better

The first onewould be the importance of
discussion. | mean peer discussion with n
colleaguesDiscussion that results in, new
and better ways. Especiallylearned that

during the second semester when we had
our lessons observed. So it was a differen
kind of experience, because, I'm used to
talkingto my colleagues about the way |

teach, or the way they teach, or the way w
teach, but it's a whole differg new level.

(it) forced me to think about my positive
and negative sides of the teaching and wh
in which parts of my teaching or which wa
O2dz2f R A YLINR@SX
It helped me to realize a lot of things to ge
familiar with new techniques, especially vi
online teaching and to think about how to
improve different methods | could

incorporate in my teaching,

It was really helpful for me to get to know
what activities kcan do with students
because I'm student at the faculty of X at
ComeniudJniversity and we are used to
teach in the same way for years. And it wg
really helpful for me to see what can | do
different and which types of activity | can
incorporate into my teaching,
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so overall | would say it was helpful for mg
as a as a new teaehto see how to do
things better and how to how to improve.

And this Nearpod is good because it helps
me to motivate them to somehow speak u
during the lesson

Now IKI @S YI K22033 y25
every coupleseminar | have couple minute
of Kahoot and it's very active and it's
amazing where to measure and to teach
students

So, it was important for my teaching. I've
never written plans. | prefer the lesson, of
course, and | usually keep it only in my
mind. Sometimes | write just a sequence ¢
the activities, but never | never prepare lik
a proper plan with all the activitiesnd also
purpose of them. So this was a new and
good. | found it useful. So writing the plan
of the innovative sessions, | would say.

So really constructive alignment was for n
maybe opening eyes experience, let's say
because Wwas many times strugiglg with
the plans for my lessons and all of that. A
yes, this gave me much more logic for me
a teacher, to also to look not just for one
lesson, but also on a course in general an
also when it comes to learning some
activities, but also how to lookt evaluation
of students and also learning outcomes.

4.2.iii Reflective Practitioners

The third important theme which surfaced for participants was the notion of reflectielt,

development,and the emergence of a new professional identity as an educator. Several

respondentcommentedthat thanks to the course thelyadlearned to better recognize their

own strengths and weaknesses in the role of a teacher arall ofopportunities for sel

development based on the knowledge of various pedagogical theories and concepts and

sharing experiences with other teachers. Within this theme, engagement with the scholarship

of teaching and learning (SoTL) was recognised as a key factor in the refieatigss leading

to the recognition of a change in both practice and-s@fareness as a professional educator,

handin-hand with anincreasing confidence® discuss learning and teaching with colleagues.
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The key shifts in mindset and practice resultiranf participating in the courses included:

receiving and using feedback from coaches to improve teaching practice

better understanding of the role of beiran educator in higher education,

the canfidence to talk about teaching,

writing about teaching angharing practice with peers

This is further evidenced by the interview extraictsSIable 5.

Table 5: Interview extracts (4)

UEB

UNIBA

Actually there was some personal
information which | didn't know before. Fo
example, my type as a teacher. So that w
very important for being able to work with
it later on

Open eye knowledge | gained, from this
course and later. We've writte(a SOTL)
paper so it was the first time | wrote this
kind of paper in English. But also in gener
this kind of paper. It was the first time |
wrote it. So it was new experience. And
even it was very difficult for me. | think |
learned a lot, in the end, so | wouddso say
writing academic paper was one of the
takeaways.

Yeah, | really liked to learn about

psychology of myself, which was the
introduction of the course and psychology
of myself as a person and also as a teach

It will be really slow process adile deeper
and deeper into the SoTL approach.

This article which we were supposed to
write was very like enriching for myself
because | never studied before

That was very important, and the fourth
thing would be, which is much of a some
kind of mentalor mindset thing for me was
when we had a discussion, | think in
October or November about the question
why do we even have universities? Why d
we go to school? And the answer was tha
we have universities because we don't ha
answers because we dorkhow, and that
was sort of a breakthrough for me becaus
it changed my mindset in as such, not
suffering that much since then so. Yes, th

| found it inspirational because my coach
could also give me some examples or giv
me ideas what | can do. What | found very
helpful that my coach could help me to
clarify more my ideas because sometimes
can think about many things but | cannot |
very spedic or concrete. So in this way |
found coaching very good and very helpfy
think it helped me to have a better
structure e.g. for my paper when it comes
to this assignment. In this way it was very
inspirational and helpful.
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is what we should tell everyone who comg
into school in their first day and we should
repeat it all the time.

It would be great if theeourse happened 2
years earlier at the beginning of my
teaching, but still it was great. | think it
should be made compulsory, at least for
PhD students at least. Because it really di
have great impact. | think | speak for the
whole group when | say.

| started to be frustrated with the other
courses that weren't part of the innovation
because Wwas just lecturing most of the
time and | was tired of just lecturing
because | saw how activities and if you dd
in other way, how it can be helpful for
students and also for teachers. So | think
not only increased my skills in teaching ar
learning, but helpd me to broaden the
perspective on teaching and learning in
general. | think it was very instrumental fo
me, that | was able to do it in my careeryn
I OF RSYAO OF NBSNJ 0S(
thought about such issues like learning
outcomes and so on | was never thinking
about such issues. Now | will always be a
think | would make it voluntary for
everybody.

We don't have any courses or special
training. So, that's why thinking in this way
about learning and teaching, and also to g
SOTL study in scientific way to improve o
teaching and learning was new to me. An
I've evaluated very positively, and | thiits

important to think about and concentrate

more on the methods that we use and als
the concepts of our courses. So I find it is
good experience. And | also talked about
the course to my colleagues at our seming
at our institute and encourage thenisa to

attend the courses or maybe some of the
innovations that we learned we will possib
apply in the future at our Institute as well.
So, | think it's very important and it's lucky
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we are colleagues. We usually do not havj
time for that, but we do nohave any
support centre, which could offer such a
course t0.S0 | think this was a unique, and
good.

Maybe just that we should find a way to
motivate our different colleagues who use
different methods (old school methods) to
join such courses and dorsething about it
because it's still about that one little group
of very highly motivated people who want
to make things better and be modern and
be innovative and so on. And then you
come to your department and they are
like... We should find a way how gpread
it.

5.0 Concluding Remarks

The themes identified above; learning contexts, application of prattased learning, and

reflective practitioners demonstrate the key impacts of the pedagogical courses on the
participants.

From our evaluatiojthe course at both institutions hae undoubtedly had a positive impact

on participant practice andmay be alignedto Barnett & Coates (2@) who posited that

curriculum encompasses three domains of cognitive development and shift in learner
attitudes: knowing - doing - being. In this context we can see that the initial stages of the
O2dzNES& Sy Oznowihgd a BRYEK$S a g KSNBEo6& LI NIAOALI Y
ways of teaching and learning modelled by the course facilitators, underpinned by an
introduction to and growing understanding of key pedagogic constructs. As a result of this
engagement by participants in SoTL, albeit at an early stage, indicates a shift to the
incorporation of this within their own thinking and practice ( K loingé LKl &S 2 7F
development¢ in particular, adopting approaches to teaching and learning that favour a
studentcentred ethos Finally, the proactive sharing of practice with peers, both in an
immediate and wider context, together with the reflection on their oevolvingidentity as
educatorsOF y 0SS &aSSy Fa LI NIAOALI yoéicgg YRWYR yASQFYiRyY
The combination of the course design and learning context are then able to effect a cognitive

and longitudinal shift in participants, as revealediy evaluation of the two iterations of the
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interview responses. These can be mapped to Trigwell@&l o HAnnn0v Y2 RS
Teaching asutlined in Tables.
Table 6: Longitudinal shifaligned to TrigwelletaQR&a oHvHnnnv Y2RBE 27F
Teaching
Participant profile| Informed Reflection Communication | Conception
Dimension Dimension Dimension Dimension
Start of course | Uses informal Effectively None Sees teaching in
Mid-course theories of none or a teacher
End of course teaching and unfocused focused way
learning reflection
Engages with the Communicates
literature of with
teaching and departmental/
learning faculty
generally peers (tea room
conversations,
department
seminars)
Engages with the| Reflection in | Reports work at
literature, action local and
particularly the national
discipline conferences
literature
Conducts action | Reflection Publishes in Sees teaching in
research, has based on international a student
synoptic capacity, asking what | scholarly journalg focused way
and pedagogic |do I needto

content
knowledge

know about X

here, and
how will | find
out about it?

However, the authors of thistudycontend that the first theme identified learning contexts
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¢ Iscrucial to the overall success and impact of the project as whole. Clear from our evaluation

is the importance of the overall design of such a course, which needs to not only impart

information but provide opportunities for participants to engage with laertic learning

activities and assessment tasks which are deliberately integrated as part of the intended
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outcomes. Furthermore, ik impact was not only a result of how the courses were designed
and delivered but alsoame about as a consequenceloé positive, safe, atmosphere created
during the learning activities which we contend are critical to the success of the course and
the willingness to engage on the part of the participants.

This atmosphere is not necessarily something that is explicitly articulated as part of the course
design butdepends heavily on the combined attitudes and bebaxs of the course team
facilitators and coachesg and, crucially, the participants themsess/evho in recognising the
safety of the environment, adapt their own perspectives to embrace this distributed cognition
and use this to effectively progress their own professional practice.

This aspect of the learning environmentould be further aligneda a studenicentred
philosophy of learning and teaching, wherein attention is paid to the three dimensions of
WaiddzRSy (i Stfieema@ién¥ Sogrnitice,and behavioural (Kahu, 2013). Drawing on
research on these dimensions, it is suggested that a fundamental focus on the emotional
FALISOG 2F adGdzRSyd Sy3dl3ISYSyd |y Rrwhehédey G NI G A
are experiencing a sense of betpng and readiness to participatewill support and enhance

the learnersrognitive and behavioural engagement.

The recommendation coming out of these findings is that faiset of course design is
considered in depth during the course despitases; asan integral part of the overall design
strategy¢ and monitored over the duration of the course to ensure its continygdsence

andimpact.
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Appendix 1

Innovative teaching that inspires good learning A professional development
course
for PhD. students and early -career teachers
Course handbook

Academic Yeda2021-2022

FILOZOFICKA FAKULTA

Univerzita Komenského
v Bratislave

GENERAL INFORMATION

1. Purpose of the course

This course aims toontribute to improving the overall quality of learning and teaching at Faculty of
Arts (FA), Comenius University (UNIBA) by enhancing teaching competences of early career teachers
who are engaged as teaching assistants and in some cases course leaglesursh shall provide

the participants with theoretical and practical background for teaching at the univer$igycourse

expects to enroll0-15doctoral students and earlgareer teachers (PhD holderH)is offered in

Slovak language to complementdvexisting courses: Effective teaching for internationalisation and
Academic writing for publication that have English as the language of instruttiercourse is

prepared and offered as part of the HOSUED (Designing Holistic and Sustainable Educational
Development to Improve Student Learning) projéect.

1 Disclaimer: The European Commission's support for the production of this publication does not constitute an
endorsement of the contents, which reflect the views only of the authors, and the Commission cannot be held
responsible for any use which may bedwaof the information contained therein.
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Course website

https://fphil.uniba.sk/sluzby/impact/kurzako-dobre-ucit-na-vsv-slovencine
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2. Expected learning outcomes for course participants
By the end of the course, course participants are expetuduk able to:

91 prepare and facilitate classes with small and large groups of students while applying student
centred approachsand using a range of active learning methods

1 design and implement valid methods for assessing student learning outcomes irratope
with the course leader and other course facilitators and as independent assessors

1 critically reflect on the outcomes of own teaching and student learning by using student
feedback, peer feedback and outcomes of student work

91 evaluate the outcomes of own teaching and student learningSOdL research paper

3. Course accreditation

The course is accredited on national and international levels. The national accreditor is the Faculty of
Arts at Comenius University BratislavaCourse graduates who are doctoral students will be

awarded 6 ECTS credits for completing each semester of the course.

The course is also accredited internationally by the Staff and Educational Development Association
(SEDA) under the auspices offtefessional Development Framewd&EDAPDF) and th6€EDAPDF
Award Supporting Learnin@ourse graduates are awarded a certificate from SEDA.

. SEDASs theprofessional association for staff and educational
: ° " developers in the UK, promoting innovation and good practice ir|
.) (. S E DA higher education, and is seen by many as the shaper of thought
o s Initiator of action in staff and educational development, not only

DEVELOPMENT ASSOCIATION the UK but in the international domain also.

4. Course team3
a. Course coordinator
t £ Sa OK 2 @tPE HEComdhhsSUnilveEsity in BratislaBlpvakia
(gabriela.pleschova@uniba.sk)

b. Workshop leaders/coaches
502 NA |t ComsniudBniydrsEy in Bratisla\@lovakigdarina.dvorska@uniba.k

I £ I @I { ICamediudzdnivérsity in Bratisla\@lovakiahost-hlavatal @live.uniba.gk
a SROSTF 2 ¢GomeniwgUyliveSity in Bratisla@lovakiajanamedvedovauniba.sk)

t f SAa0K2 Jdt T DComdhhSriverdty in Biatidlageblovakia
(gabriela.pleschova@uniba.sk)

2 Appendix A contains the actual SEDA values and outcomes as they are represented by this course.
3To learn more about the course coordinator and session leaders, consulbthkigraphies in Appendix B.

4 Sewes as the coordinating coach.
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https://www.seda.ac.uk/supporting-learning

{ SRt t | 2 @{Masag/k UniVessiiyEzech Republic (sedlakovamark@taail.muni.cz)
{ G NI { 2 Odmeniug UnBeFsity in Bratisla\@lovakiadtrakos@fedu.uniba.sk)

Varchola, JaroslaGomenius University in Bratislaw@lovakia
(jaroslav.varchola@fmed.uniba.sk)

c. Course @ministrator
I £ I @I { ICamediudzdnivérsity in Bratisla\@lovakiahost-hlavatal @live.uniba.gk

5. Course methods, format and structure

This course uses active laearg as the key method through which participants are to develop
knowledge and skills in this arean underlying learning principle for all instruction. By active

learning it is meant that participant teachers predominantly learn through other ways tstanilig

to workshop facilitators and reading assigned materials; in other words, the course facilitators model
the nature of the instruction participants are encouraged to take up. During the course, facilitators
create a range of opportunities for parfigints to formulate their own understanding of studied
concepts, to trial new teaching and learning methods, to collaborate with peers in small groups and
to exchange feedback. Furthermore, participants are encouraged and mentored to implement active
learning in their own classes via

1) a series o8 faceto-face workshopgotalling 24 hours. The purpose of these workshops is to
help participantso become competent and confident facilitators of learning. To achieve
that, the participants learn such key conceptstudentcentred learning, reflective
teaching, constructive alignment, formative and summative assessment and scholarship of
teaching and learning, and how these can be used in course and session design, course
facilitation, feedback and assessment. The workshopslghhelp participants to increase
the repertoire of teaching strategies they can use to encourage active learning and peer
learning. The workshops are supported by tdi@ne assignments, preorkshop reading
assignments and short written exercigeemeser 1) The attendance of the workshops is
mandatory, however, if a participant can not exceptionally attend a workshop, they can
complete instead a task that is assigned by the workshop facilitator(s).

2) a course design sectignvhereby participants worto develop three or more course
sessionghat follow the principles of facilitating good learning. During this part, participants
alsodesign a plan foresearcling course outcomes. While working on both tasks, online
coaches (from among the session lead&frthe faceto-face workshops) support participants
by providing them with guidance and feedback. Duthrig period, participants meetith
their peers andacilitators to showcastheir progress with thelassand research design
During thismeetingparticipants sharédeasthat areto be implemented in own teaching and
how they intendto evaluate the impact of their new teaching design on student learning
(semester 2).

3) ateaching sectiowhere participants teach théhree or more session® a cohortof
undergraduate or graduate studentgach participant is required to invite at least one
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colleague to observe his/her class and complete an observation form provided by course
organisers (semester 2).

4) ateaching evaluation sectiowhereby participants wte a paper evaluating and reflecting
on student learning. Participants are encouraged to present their paper at the 2022 EuroTLC
(European Conference on Teaching and Learning Politics, IR and European Studies) which will
be held in Bratislava and at othevents inclding those recommended by course organisers
during at a later timgsemester 2.

6. Course fees and funding
There is no participation fee. The course is supported through an Erasmus+ grant, which covers the
costs of the course including attending the workshops and the subsequent coaching component.

7. Eligibility and application
a. Eligibility

Doctoral students fronall fields of study oFaculty of ArtsComenius University in Bratislava
including &culty membersvho already hold a PhD degrderospective participants are
expected to teach in th&pring2022 semester to be able to fulfil the requirements of this
couse. Teaching engagement3pring2022 should entail the independent teaching of at
least three sessions of a course (seminars, lectures, tutorials etc.) and, preferably,
participation in student assessment.

All applicants should have prior teaching esipace (teaching at least several course

aSaarzya Fd SAGKSNI (KliSan applicat3hings Nfedoliy e a | 4 G S NI 2
course but does not yet have a teaching experience, he/she is advised to contact the course
administrator.

Even if the carse is held in Slovak languagpplcants are expected the ableto read
assigned course materials in English language.

b. Application:
Interested applicants are required to submit the following documents:

1. Curriculum vitae (£2 pages)

¢CKS FLIX AOFyGQa /+a aKz2dzZ R KAIKEAIKG SRdzOl G
teachingrelated responsibilities, teaching and research interests.
2.1 OET OO0 OA&EI AAOEOA AOOGAU 11 OEA ApbPI EAAT 0BC

In this essay, the applicant should discuss the following questions:

1 What characterizes the course(s) the applicant has taught so far? (Name, subject,
class size, level, class composition, number of sessions per week, length of the
sessions, studentpreplS Ry Sdasx SGO0Od0 2KFG ¢+ a GKS | LI
leader, teaching assistant, independent lecturer, etc.)
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1 If the applicant has taught more than one course, it is preferredttiadter listing all
courses taugitt he/she singles out one course anideclisses that course in the rest
of the essay.

1 How did the applicant teach? (Prevalent teaching methods, experience with using
other methodg e.g. lectures, discussion, lab activities, games, simulations, etc.)

T 2KFG gta 2yS | &Ll Oling tha wdntivsll? What dfere the vy G Qa G S
biggest challenges experienced and how did he/she deal with them?

1 With whom and how frequently does the applicant usually discuss teaching? What
do these conversations on teaching entail and how useful are they for théf ap Ol y (i Q&
development as a teacher?

3. Motivation letter (400-600 words)
The applicant should address their motivation to participate in the course and their
future plans and ambitions as educators. In this, they should consider the following
guestions

1 What has been their main reason to apply for this course?

I What characterizes good teaching?

T What kind of educator does the applicant want to become? What does the applicant
currently do to improve as a teacher?

1 How does the applicant like to see himself/herself as a teacher at the end of the
course in relation to how they see themselves today? What important developments
does the applicant have in mind?

Participants are welcome to discuss their application befarbmission with the course
coordinator, Dr] dzOA | viaterhaili(sei Bbove) or over the pho82 9013 2051

c. Criteria for assessing the applications
We offer 15places for teachers frorRaculty of ArtsComenius University in Bratislava. The
following criteria will be used to select the course participants:

f aJLX AOFrydaQ tS@St 2F AyiSNBad Ay LI NIAOALI G,
teach a course (or course sessions);

 alJi AOFyiaQ tS@St 2F O2YYAUYSyY GowngacdryN] | & |
la 6Stf a GKSANI a0dzRSydaQ tSIENYyAy3a SELISNRS

1 the overall quality of the application.

8. Pre-course assignments
By25 September 202 Iparticipants are required to submit a syllabus of the course they taught
recently and a class plaifipossible(CDO: 2,3).

9. Assessment of participant progress
During the workshops, participant performance is assessed formatively, that is, they receive
feedback on their assignments so that they can identify their strengths and areas where they need
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further work.As the major assignment, participants are required to design and implement a
microteaching demonstration and submitaaitten assignment reflecting on their microteaching
experience. Successful completion of the microteaching demonstration afudléa-up assignment

is a condition for advancement to the online segment of the proglanjustified cases, the
participants can submit a different written assignment, in which they demonstrate achievement of
course learning outcomes.

During the onlinesegment, participants are tsubmitfive written assignmentsAll these assignments

I NB SELISOGSR (2 68 02YLX SGSR | O02NRAYy3 (2 GKS LI
require the submission of a first draft and a final version, submithiotitp documents is a

requirement for the successful completion of the course. Final versions should incorporate revisions
GKIFIG I RRNBaa addzadSaidizya FyR O2yOSNya NrAaSR o@
first draft.

Each of the assignmenssiould be submitted by theghdline While the course coordinator and

021 OKS&a Oly I 002YY2RIiS SYSNHSyOé aArildza diazya | yR
participants are expected to communicate any changes as soon as poSsiatdes may choose t

NEBYAYR O2dzNES LI NIAOALIYGEA 2F AYLISYRAY3I RSIRfAYS
submit assignments on time and communicate with their coaches when assistance is needed.

Coaches and course participants should consider keeping @etéctand/or printed copies of all of
their assignments and feedback so that they can consult them later.

10. Course website

Up-to-date information for course participants is to be found on theourse website while

AAOAETI AA AGAOAEOA AAOAOCEDPOEIT O AT A ET OOOOAOQEITO
home inthe UNIBA MS Teams.

THE WORKSHOP SERIES

In the first semester participants attendsaries of facdo-face workshops.

1. List of theories introduced during the workshops

a. General approaches to learning and teaching
Studentcentred learning

Reflective teaching
Scholarship of teaching and learning

Peer learning

b. Concepts
.f22YQa Gl E2y2Yeé

Constructive alignment
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Formative and summative assessment

2. Participant activities
a. Dates, topics and facilitators of workshops
Workshops start at 9:00 and finish &:30 with two short (15 min) breaks in between. The
course will take place on Fridays. For exact dates, see thelialde, which also includes
relationship of the topics to SEDA val{@$, core developmenbutcomes(CDO) and
specialised outcome (SO)

In case of university closure or restrictioos free movement of individualshe workshops
will be offered onlinevia MS Teams

A reading list for the workshop series can be found in Appen{itDO: 1,2,3)
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Nr. Topic Date Facilitator

1. |Studentcentred learning and
class planning Course
introduction and 1 October 2021
introduction to SEDA
(V:1,4,5; CDO: 1,3; SO: 7)

*ATEA - AAOAI
" AAGEAT A 01/

2. |Using active learning
methods in small group
learning I.: academic debate; 15 October 2021, OAEA (1 AOA(
gamification (V: 1,2,4,5;
CDO:4)

3. |Using active learning
methods in small group
learning Il: Oxford tutorial
(V:1,2,3,4; SO: 5,6)

29 October 2021 Jaroslav Varchola

4. |Using active learning
methods in small group
learning lll: Dialogue-based
learning, researchbased
learning and collaborative
reasoning(V: 1,2,3,4; SO: 5,6

12 November 2021$ AOET A $ O1 O¢(

5. |Using active learning
methods in large group 26 November 2021 tbc
learning (V: 1,2,3,4; SO: 5,6

6. |Using learningtechnologies.

. . 10 December 2021- AOEi OA 3 AAI
Online learning.

6. |Assessing student worl(V: 1,

4,5: CDO: 4: SO: 5.6) 17 Decembel* 1 UAZE 3 O0AEI

7. |Microteaching 10 January 2022
demonstration (CDO: 4; SO:

5,6,7) various facilitators

Microteaching written
assignment 17 January 2022

b. Assignments
The first semester ends with participants completing a written assignment, which is a

mandatory assignment that participants must complete successfully in order to pass the first
part (semester 1) of theourse.

1. Postmicroteaching written assignment (V:5; CDO: 1,2,3,4; SO:5)
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After microteaching, participants are asked to schedule at least an hour to examine and
reflect on their own teaching based on three sources of information:

a) x OEOOAT OfadlitatorifeBdbdck, AT A

b) own recall/emotional response and

c) assessment of own teaching based on the video recording.

Participants are asked to complete thevritten assignment that consists of three parts in
which they reflect on microteaching based on remembering the exercise, watching video,
reviewing learner and facilitator feedback and making overall conclusions for their

future teaching (for detailed pointers se Appendix D). They submit the written
assignment via the course VLE. Group facilitators read the assignments of those present
in their group and assess whether or not the assignment meets the course learning
outcomes (see Appendix E). If the assignment ds not meet the requirements in the first
instance, the participants may resubmit it once.

THE COACHING ELEMENT

The online segment of the course consists of a teaching and research design section, a teaching
practicum and a teaching evaluation sectimased on a series of written and oral assignments to be
completed by participais. The online part lasts from mithnuary 202 until June2022. Each

participant is assigned a coach with whom they consult about their teaching practice and from whom
they recave guidance and feedback on assignments. Completing the workshops is a prerequisite for
enrolling in the online segment. Participants sign up for the online part together with the workshops.

1. The coaching relationship
a. The coach

A coach is a type of mentavhose role is to guide, advise and support a teacher to achieve
the course outcomes. Coaches support participants through consultations and feedback.
They are all familiar with the requirements of SEDA. Consultations between the coach and
the participantteacher should mainly relate to course assignments and can be initiated by
either side. Coaches are expected to devote alluburs to guiding, advising and providing
feedback to each of their coachees. Coaches may also be consulted about any déficultie
course participants experience during their teaching practice.

b. The course participant
Each participant has the opportunity to list his or her preferred choice for a coach among
workshop leaders by no later thdr? January 202. Participants are encougad to base
their preference on professional criteria such as the nature of their learning exercise,
discipline, etc. Participant preferences are honoured as best as possible given the requisite of
equal number of participants per coach. Participants aferimed about their coach in 48
hours.

Participants are required to contact their coach to schedule a video call (via Skype, Zoom, MS
Teams or another mutually agreeable video conferencing software)eet in persorby no
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later than17 January 202to discuss the upcoming tasks and establish a routine for
communication.

The participant has the right to receive feedback on their work, i.e. the assignments that are
submitted as a draft and then a final version in a timely fashion, i.e. withays afterthe

submission deadline. If the coach is busy with other responsibilities, he or she is expected to
indicate within this timeline when the response will be given. In case the participant receives

no timely feedback, they are advised to contact their coati, lacking a response, the

course coordinator as soon as possible. This does not apply for late subntissidhis case,

0KS agATiySaa FyR RSLIK 2F GKS FTSSRol Ol RSLIS)

c. Communication
The coach and the participant can meet grgon, when this is feasible for both parts, or
communicate via email, phone and/or various online me&ash the coach and the
participant are expected to access and respond to their emails in a timely manner. When
using a video conferencing softwareistrecommended that calls are recorded so that the
participant can revisit comments from his/her coach.

The language of communication between the doesand course participants is
Slovak/Czech

2. The (virtual) classroom

The coursdnas its own dearning platform:UNIBA MS Teampon admission to the course,
participants receivehe link to this online platformvhere, after registering, they can access course
documents. Detailed assignment descriptions, templates, reading matestalsare posted to this

site. Participants (and coaches) are advised to check the site at the beginning of each week to see if
there is new information posted. Participants are required to submit all their assignments via this
platform and it is where tlir coach will post feedback on assignments.

3. Participant activities
a. Expected hours of study/work per week
On average, participants are expected to devote about 3 hours per week to course related
activities excluding their teaching hours. This is likelygainevenly distributed across the
weeks.

b. Schedule of assignments and meetings during semester
A description of assignments and their relationship to SEDA values and outcomes follows the

table.
Assignment
Assignment Tasks Due Date
Category
FFrom €mestl |Microteaching written assignment 17 January 202
-- Skype or other communication with coach 17 January 202
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a) Workshop I: Poster session 31 January2022
on class design
1. Design for b) Proposalfor the teaching 1st Draft 14 February 2022
student innovation Final Version| 28 February 2022
learning and y
research 1s Draft 14 March 2022
design c) Written research design
Final Version 25 March 2022
d) Session plans 1st Draft 1 April 2022
Final Version 8 April 2022
Teaching the course and data collection 11 April - 6 May
2022
Information session on class observation TBD
2. Teaching :
practicum Peer observation of classroom activities 11 April - 62'242/
Reaction paper on peer observation 10 May 2021
feedback
3. Coffeeand Informal meeti_ng to_discuss experier_u_:e of TBD
cake meeting teaching practice with peers and facilitators
i t
4. Schol_arshlp SOTL paper evaluating the 1st Draft 27 May, 2022
of teaching and i f student | .
learning paper outcomes of student 1earming | gina) version 10 June 2022

c. Assignments
Course participants have a series of activities and assignments to complete skmiegter

2. These include bothritten assignments, which are broken down into several tadies, t
meetings and the teaching practicum. The descriptions below give a general sense of the
nature of these assignments; detailed instructions will be distributed well ahead before the
assignment deadlineia the online course platform.

Assignments marked witan asterisk (*) below are submitted twice: as a draft version and a
revised version following feedback.

1. Design forstudentlearning and research design
This design folearning assignment consiststbe following four steps:

a) Poster session
During this workshop, participants present their ideas forteaching innovation
using a formatof a poster.As part ofthe poster presentation, participants
exchange ideas with their peers and facilitators to improve or refine their ideas
(V:1,2,3,4,5; CDO: 1; SO.

b) Proposalfor the teaching innovatiort
As part of this assignment, participants describe what teaching innovation they
wish to introduce to the classes they will teach. To count as an innovation, they
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should prepare a learning activity with students hat is not typically used in their
department and is based on active learning. It is expected that the teaching
innovation reacts to a teaching challenge that the participant identified based on
their previous teaching practice.

c) Research design to evaluatthe impact of learning*
Participants are also required to submit a 608vord essay on the research design
relating to the evaluation of the impact of their teaching innovation. This essay
should contain information on data collection instruments (surveystudent
assignment or exercise, classroom observation, etc.), proposed method(s) of
analysis (qualitative, quantitative, or mixed methods), and a justification for their
selection. If the participant introduces his/her own data collection document(s)
(for example a seHdesigned student feedback survey), this needs to be
submitted at this time as well V: 1,2,3,4,5; CDO: 5,6,7).

This research design is developed througtwo steps:

c. 1Proposal

Participants start working on their proposal after their learning design has
crystalized. The proposal is the first step to evaluate impact of their learning
design and is done through filling out a questionnaire. Participants receive
feedback on their proposal from their coach.

c. 2Written research design

After considering feedback received during the presentation, participants are
expected topresenttheir research design in a weHlwritten document that also
contain their data collection instruments.

d) Session plans*
Participants prepare a-gage outline for each of the three class sessions of their
teaching.These sssion plan(s) should be based on the good practices of session
design that course participantsdrnt about during the workshop. 1V: 1,2,4; CDO: 4;
SO5,7).

Teaching practicum and data collection

hyOS (KS O2I OK | LILINP@Sa GKS LI NIAOALIYyGQa
relevant, the data collection instrument(s), the participant has to put those into practice
during their teaching and colletite actual data in th&pring2022 semester. Unless

otherwise determined by their coach, paipants are expected to teact least three

class sessions. Similarly, data should be collected on the outcomes of teaching in at least
three classes (V: 1,2,4,6D0: 1,2,4; SO: 5,6,7).

Classroom observation

Classroom observation includes three activities. As part of the implementation of their
teaching, participants are asked to arrange a-tinee classroom visit of a fellow course
participant or another teachrefrom their institution. Although only one observation is
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compulsory, each participant is encouraged to arrange more than one colleague to visit
and observe a few of their class sessions (V: 3,5; CDO: 1,2,3,4; SO: 5,6,7).

a) Information and instruction session
We invite participants and their observersfor a brief two-hour meeting where
we discussthe principles for effective classroom observation.

b) Peer observation of classroom activities
During the actual classroom observationthe visitor shall observe andtake notes
to complete the classroom observation protocol prepared by course organizers.
The participant and the peer observer are expected to meet afterwards to discuss
OEA OEOEOI 0860 Aiii Al OOs8

c) Reaction paper on class observation peer feedback
After the observation and the talk to the observer(s), participants are asked to
submit a 406word paper where they reflect on what they have learnt from the
observation form(s) and the followp discussion with their peer(s) andvaahis will
influencetheir future teaching.

4. SOTL paper on the outcomes of learning*
The 2,408word Scholarship of Teaching and Learning (SOTL) paper describes the
teaching innovatiorand analyses the results sfudentlearning. Papers that successfully
present the outcomes of studentdening will be invited to be revised aptdesented
during the ECPR Teaching and learning conferditd,,2,3,4,5; CDO: 4; SO: 5,6,7).

d. Submission and resubmission of written assignments; appeals procedure
Participants submit all their written assignmeiigsough thecourse online platfornby the
deadlines stated in this handbook. Coaches are expected to offer feedback to each
assignment within seven days or notify the participant if this is not possible due to some
unexpected circumstances and inform tparticipant about when s/he is to receive the
feedback. In case of assignments that require participants to submit a first draft and a final
version, they are to submihe revised final version following coach feedback. If the
participant does not submihe assignment by the given deadline, s/he can onlyeltme
additional opportunity to submit it, without a possibility of resubmitting. The revised version
is assessed by the coach. In case the final version of an assignmeloiding the revised
final vasions mentioned above as well as dime submissiorns does not meet the given
criteria, the participant has an opportunity to resubmit the assignment once. Participant can
appeal against the coach assessment (a fail mark) by writing to gabriela.plesainiba@k.
The course coordinator and coordinating coach decide about the appeal in seven working
days.

OTHER ISSUES
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1. Fostering a community of practice

The course organizeddfer several opportunities for participants to engage in regular discussions
about teaching and learning and receive feedback and advice from colleagues. It is expected that this
will contribute to creating a community of practice among colleagues who consider teaching
important, work to improve student learning, and support eathes.

First, workshops offered in the first semester have been designed to stimulate collaborative learning
and exchange of teaching and learning related opinion. Second, participants meet during the second
semester to share ideasgarding theirstudentlearningdesignand to reflect orpossible concerns,
worries and difficulties encountered. Third, classroom observation is envisioned to foster dialogue
with course participants and draw in other interested members of the faculty, hoping to extend the
emergent community of practice. Finally, at the end of #t@urse participants meet in session to

discuss the experience of their teaching practicliimese meetings are informal to stimulaia
atmosphere of trust and shariny: 1,2,3,4,5; CDO: 1,2,4).

2. Contribution to course evaluation

Course participants are to fill out an online survey each at the beginning and the end of the course.

The completion of the questionnairesriequired, howeveopinions expressed thereimave no

bearing on the assessment &S LI NI A OA LI yi Q& LISNF2NXIyOSd ¢KS A
SOl tdzad GA2Yy 2F GKS O2dz2NASQa fSINYyAy3a 2dzid2ySasz |y
¢KS &dzNIBBSeée ljdzSaitAz2yyl ANBa AyOf dzRS | diattites2y a | 02 d
especially concerningpeir opinion on the course and other issues. The surveys will be available

online.

Participantanayalso be asked to take part an interviewduring the course. While participatian
theseis not mandatory, it would bgreatly appreciated by the evaluation team. Interview dates are
flexible and can accommodate the schedule of willing participeathes.
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Appendix A: SEDA values andtcomes

SEDA VALUES AND OUTCOMES

A. Values (V)
Award (certificate) recipients will have shown how their work is informed by the SEDA Values:

a s wbhPeE

Developing understanding of how people learn

Practicing in ways that are scholarly, professional and ethical

Working with and developing learning communities

Valuing diversity and promoting inclusivity

Continually reflecting on practice to develop ourselves, others and processes.

B. Core development outcomes (CDO)
Award recipients will be able to:

1.

2.
3.
4

Identify theirown professional development goals, directions or priorities
Plan for their initial and/or continuing professional development
Undertake appropriate development activities

Review their development and practice, and the relations between them.

C. Specialist atcomes (SO)
Award recipients will be able to:

5. Use a variety of appropriate approaches to enable learning
6. Use a variety of methods for evaluating their role in supporting learning

7.

Inform their professional role with relevant strategy, policy and qualitysaderations.
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Appendix B: Biographies

51 NR& Yy | wobRaNie Department of pedagogy and andragogy, Faculty of Arts, Comenius

University in Bratislava. Her main areas of interestmagagogical communication, methodology and
pedagogicatiiagnostics. She is a project leader of | will becomElraacher that uses video
NEO2NRAYy3Ia FNBY (G(SIFIOKSNARQ OflraasSa (2 AYLINRGS | dz
[ dzOA I dtutliéd@edafdgy and she is now finalising her PhD. degree in political sciendesShe

been a graduate from the ECHRufopean Consortium for Political Researbéaching and Learning

summer school and a participant in the SEDA accredited course Effective teaching for

internationalisation.

WI Yy I a SdeideS hsh@Hair tiie Departent of pedagogy and andragogy, Faculty of Arts,
Comenius University in BratislaWer areas of focus include studecgntred learning, history of
pedagogy and theories of teaching and learning.

DI 6 NR St I warks & th©Faculiytof Arts, Comeniusikénsity in Bratislava. She is a graduate
from Oxford University (20124Sc. in Education) and her studies appeared in journals such as
International Journal for Academic Developm&itdies in Educational Evaluatjdmternational
Journal of Mentoring ashCoaching in EducatioBuropean Political Scienaad Journal of Political
Science Educatio®he is the ceditor of Teacher Development in Higher Education. Existing
Programs, Program Impact and Future Trefwdsh E. Simon, Routledge, 2012). She éslélader of
the ECPR Teaching and Learning summer sdhd2019, she was awarded the Principal HEA
Fellowship by AdvanedE.

al NJ Sidl {w&lkatithe Repartment of Social Education at Masaryk University in Brno. She
has been researching projebased learning and inclusive teaching. She teaches courses on sociology
of education, reflective learning and multicultural education. She is now a participant in the SEDA
accredited course Effective teaching for internationalisation.

w21 ST workd\atFacaltpof pedagogy, Comenius University in Bratislava. He specialises on
innovative approaches in higher education learning and teaching, He has prepared two toolkits for
higher education teachers and introduced several courses for higher education teastgratislava
and in Trnava.

Jaroslav Varcholavorksat the Faculty of MedicineComenius University in Bratislava. He holds a
PhD. from Biophysi@nd previouslyhe alsostudied Philosophy of Science at Oxford University. His
research focus was originally liginduced therapy for treating cancer, nowadays, he is partially
working on human brain research and philosophy of artificial intelligereas a founder od

program aiming aenhancing the skills of critical thinkinglagh school students. Haoreover
preparesa podcast on philosophy and scierargtited Y @I y (i dgQuarituim ®Ndeasprepared in
collaboration with the dailypewspapelSME
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Appendix C: Worksbp preparatory material

Compulsory preparatorynaterial

.A33az W2KYy O6dzyRIG§SRO a! f A 3yTheHihel BllicisniAgademy§ 2 NJ O2
available fromhttps://www.advancehe.ac.uk/knowledgéub/aligningteachingconstructing
learning

Collier Amy(2013)dTheBraveNewWorld of OnlineLearning TEDxStandfordvailablefrom
https://www.youtube.com/watch?v=TRISKmpNc6A&list=PLPOz3cfWsR|fTCR_mNPD]
0ADAM1dPoa&index=4&t=446s

Delig Haris andSenad SO A Ol PHF @ONGF 6 A O aSiK2R | & EuwopdahJLINE | OK i
Researchet11(10):511-517.

DFOKFft2@t X bldtfAlF ownmy0 &/ KFLIGSNI mcd !aixy3a Iy
GSNX¥Ay2ft238 O2dz2NB3a4E N RAY INISENKNEE2 yO ITNEREMGAIO0 | RS
reflections on learning to teach in Central Eurdpendon: SEDA, 1470, available from
https://www.seda.ac.uk/Earhcareeracademicgeflectionson-learningto-teachin-Centrat

Europe

Kapp Karl(2013)dThinking about Gamification in Learning and Instrudi@maildblefrom:
http://karlkapp.com/thinkingaboutgamificationin-learningand-instruction/

Kapp Karl(2014)éGamification Separating Fact from Fictiané / KASF¥ [ SF N2y 3 hFFAO
availablefrom: http://cedma-europe.org/newsletter%20articles/Clomedia/Gamification%?20
%20Separating%20Fact%20from%20Fiction%20(Mar%2014).pdf

Madda Mary Jo(2017)Why Technology C&tFix Eduation. TEDxChicago, available from
https:/www.youtube.com/watch?v=Lgjh24ug9tM

al f K2GNF = 1 StSy o6nHnum0O a¢KS hET2NRI & dei@INRE 6 € AT
https://lwww.northeastern.edu/geo/voice/2020/03/30/oxforetutorial-systemexplaned-oxford-
students/

hQbSAftf>X DSNIftRAYS | yR-cehtfedleamiOn WhHardges ibraeandtqy 0 & { G dzR S
d0dzRSyida YR f SOGdzNENEKE Ay DSNI t RA #Fergm®2b SAf f =
issues in the practice of university learning &sathing Dublin: AISHE, 236.

Reida NIIAYy ST X2 YIFI{GKFItSSy YR [AYRI 5® DNRB2Y& O6HAMY U
In Encyclopedia of Information Science and Technology, Fourth Et&ldalobal pp. 2588598
available from
https://digitalshowcase.oru.edu/cgi/viewcontent.cqi?article=1000&context=recent fac pubs

wWSGiA20t T 1 EAO0AL OoHnmMy O G feidepdidertleammgramong rdidart S S R o
d20A2ft 238 &aGdzRRSyilazé Ay DIOSRARIE OF SBOKRBOI R
reflections on learning to teach in Central Eurdpendon: SEDA, 18%1.

e
R
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https://www.advance-he.ac.uk/knowledge-hub/aligning-teaching-constructing-learning
https://www.advance-he.ac.uk/knowledge-hub/aligning-teaching-constructing-learning
https://www.youtube.com/watch?v=TRl9kmpNc6A&list=PLPOz3cfWsRjfTcR_mNPDj--oADAM1dPoa&index=4&t=446s
https://www.youtube.com/watch?v=TRl9kmpNc6A&list=PLPOz3cfWsRjfTcR_mNPDj--oADAM1dPoa&index=4&t=446s
about:blank
about:blank
http://karlkapp.com/thinking-about-gamification-in-learning-and-instruction/
http://cedma-europe.org/newsletter%20articles/Clomedia/Gamification%20-%20Separating%20Fact%20from%20Fiction%20(Mar%2014).pdf
http://cedma-europe.org/newsletter%20articles/Clomedia/Gamification%20-%20Separating%20Fact%20from%20Fiction%20(Mar%2014).pdf
https://digitalshowcase.oru.edu/cgi/viewcontent.cgi?article=1000&context=recent_fac_pubs

Optional material

Kapp, Karl (201$WNhat Research Sagbout GamificatioZ ¢ | @+ Af 1 6f S FNRY
https://www.youtube.com/watch?v=KdnQhMD3HCw

al NIAYyXZ DN}IKFY ' ® FyR WSNBYE ad 52dzofS omdphyo a5
OKNRdzZaK LISSNJ 20aSNII (A 2lghovatiprik in @Bducafion an@ THdining S NB T
International35(2):161170.

Recommended reading on improving studel@arning experience

Higher Education Academy (2012) strategies to engage students with feedbhactrk: HEA.

Pickering, James (2050w to start using technology in your teachiiv@rk Higher Education
Academy.

Race, Phil (2009) at the Deep EndStarting to Teach in Higher Educatideeds: Leeds
Metropolitan University.
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https://www.youtube.com/watch?v=KdnQhMD3HCw
https://www.heacademy.ac.uk/system/files/resources/10_strategies_to_engage_students_with_feedback.pdf
https://www.heacademy.ac.uk/system/files/how_to_start_using_technology_in_your_teaching.pdf
https://phil-race.co.uk/download/5622/

Appendix D:Postmicroteaching writen assignment

Microteaching self -assessment form (using video)
Participants are asked to reflect on their experiebgecompleting

1 Part Abefore watchinghe recording

1 Part Bwhile watchinghe recording
9 Part Cafter having finished reviewing and reflecting on the recording

Then, participants will be asked to analyse eS| Ny SN FSSRol O1 olt&aSR 2y {f
Finally, they will look across the different information sources to draw conclusions and set goals for
the future teaching.

1. Guided self-reflections
Part A. Before watching the recording, answer these guestions

1. How successful do you feel you wereaithieving your learning outcome? On what basis do
you make this judgment?

2. Has anything gone differently than planned? Do you know why?

3. What have you learnt while watching others teach?

Part B. As you watch the recordjng

1. Make notes about anything that you found important, interesting or surprising about your
teaching.

2. Review your notes and try to conclude if you have achieved your planned teaching
outcomes.

A. After you watch the recordinganswer these questions.

1. Compare gur initial impressions with your responses from reviewing the recording. In what
ways, if any, were your initial responses different from your responses during the recording?
Why do you think this happened?

2. What conclusions do you draw from watching teeording?

2. 2AO0PT T OA O 1 AAOT AOOGG AT A EAAEI EOAOT O EAAAAAAAE
1. What have the learners and the facilitator appreciated in your teaching?
2. What have the learners and the facilitator noted as things that did not go well enough or
should be changed?
3. WhatO2y Of dziA2ya R2 &2dz RN} g FNBY fSINYSNARQ y2i

3. Integrated response
Drawing on your reflections above, summarise 4 garagraphs what you have learnt from the
microteaching demonstration for your future teaching. What are the strengths of your own
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teachirg? What are the three main things you are going to change next time? What other smaller
things do you plan to change?
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Appendix E: Posiicroteaching written assignment, assessment form

CHOAtAGEFG2NRA yI YSY
t F NHAOALI yiQa yIYSY

Manifestation of Coursdearning outcomesIn the table, say if the participant has achieved the
course learning outcomes in the written assignment. Please use the following expressions for your
judgement:yes, partially or no Then circle the appropriate expression for the olleasessmenin

the comment section below, provide formative assessment by explaining the marking in the rubric.
Where relevant, offer suggestions for improvement. Use as much space as necessary.

Program Goals Achieved Comments

Prepare and facilitatelasses with small
and large groups of students while
applying studententred approach and
using a range of active learning metho
(SO: 7)

Design and implement valid methods f
assessing student learning outcomes i
cooperation with the course leadand
other course facilitators and as
independent assessors (SO: 5)

Critically reflect on the outcomes of ow
teaching and student learning by using
student feedback, peer feedback and
outcomes of student work (V: 2,5; CD(
4; SO: 6,7)

OverallAssessment: Pass Resubmit Fail

Overall Comments:
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Handbook for course participants

INTRODUCTION TO THENIG ANDLEARNING INIGHER
EDUCATION

(for first-year fuliltime doctoral students)

¢
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- In 2021,EUBA has applied faccrediation of this course to the UK

*\o
(" S E DA professional organization Staff and Educational Development Association
vnomin msaamon - (SEDAdgainst theSupporting Learning Award.
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1 PURPOSE ANMAIN FOCUS OF THE COURSE

This course is intended for beginning internal doctoral students of afaculties of the
University of Economics in Bratislava, who, in addition to their study duties, also provide
part of the teaching of bachelor's or partime students on engineering degree programs.
In most cases, they enter university classes for the firéime in the role of teachers and
begin to look at the pedagogical process from a new perspective. The main goal of the
course is to help them to get better acquainted with the main tasks of both subjects of
the teaching process at universities (teachersmal students) and their mutual relations
and ties. Graduates of the course should be fully aware that the main role of university
teachers is to help students in their learning so that their knowledge is deep and lasting
and that they are able to apply itm solving problems and performing tasks in their

future work.

The course is a basic pillar of the system of pedagogical education and professional
development of university teachers at the University of Economics in Bratislava.
Graduates will later be ableo expand and deepen their knowledge of it within the
framework of the other two pillars of educational activities organized regularly for
teachers who will work in higher education even after completing their doctoral studies.

After completing this course, participants will be able to:

1 analyze the educational needs and learning style of their students,

1 continuously adapt the teaching process to them so as to lead to and support
students' in-depth learning,

1 set and correctly formulate relevant teaching ofectives for individual lessons
(seminars / exercises),

7 to orientate in a wide range of teaching methods, organizational forms and means
of teaching, including modern digital technologies, and to assess the suitability of
their usability for the fulfillmen t of the set goals of teaching,

1 choose and use the right teaching and learning methods for individual exercises,
choose appropriate communication techniques and presentations when working
with students,

1 use appropriate methods of student assessment and thieegree of achievement of

the set learning objectives,

use feedback from students for regular selfeflection on their pedagogical work,
plan and implement measures within their own professional development
leading to a higher quality of students' learningand continuously evaluate their
adequacy.

= =
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2 INTERNATIONAACCREDITATION OF TdIJRSE

The course is designed to meet strict international standards for professional
development systems for university teachers. In 2021, EUBA has applied fo

accreditation of this programme to the UK organization SEDA (Staff and Educational
Development Association), whose main mission is to improve higher education(HE)
through the professional development of HE teachers for the benefit of students, staff
andthe general public. In addition to research, support and educational activities in this
area, the organization has created a SEBA$ & | 3 %$!J O 001 £ZAOOEIT 1T Al  $
Framework), which provides recognition to institutions, accreditation of their

professional development programs and recognition of individuals who are successful.
The framework created includes a number of awards for accreditation of different types

of professional development, all awards are based on the fulfillment of five SEDA values
(hereinafter "S", SEDA Values) and four basic outputs of professional development
(hereinafter "CDQ"). Core Development Outcomes). At the same time, each type of award
also requires the fulfillment of additional specialized outcomes (hereinafter "SO"). More
detailed information on the SEDA professional development framework is available at:

- https://www.seda.ac.uk/professionalevelopnent-opportunities/sedaprofessionaidevelopment

frameworksedapdf/what-is-seda pdf / .

By successfully completing this course accredited under the Supporting Learning Award,
its graduates should demonstrate the fulfillment of the following valesand related
outcomes:

a) SEDA values:

V1 = developing understanding of how people learn

The course provides several opportunities to explore different theories, models and
learning styles, and participants will learn how their knowledge can be useid support
students' learning.

V2 = practicing in ways that are scholarly, professional and ethical

Course participants will demonstrate that they can use recommendations from the
literature and examples of good practice in their own teaching.

V3 = working with and developing learning communities

In the course, participants will work together on the development of their own teaching
practice in several assignments, and will also demonstrate that they know how to design
and use different ways to support stuénts' learning with and from others.

V4 = valuing diversity and promoting inclusivity

All course participants should have secure access to learning opportunities, while
demonstrating that they can appreciate the diversity of their students and are able to
tailor their teaching to their individual needs.

V5 = Continually reflecting on practice to develop ourselves, others and processes.
The course provides several opportunities to compare the initial goals of professional
development and gradual evaluation btheir fulfilment and reassessment of new goals
of seltdevelopment. Within the individual outputs, participants should demonstrate

that they can also identify opportunities to support the development of other people and
the processes with which they coma into contact.

b) Core Development Outcomes = graduates of the course know:
CDO1 = identify their own professional development goals, directions or priorities
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Course participants will demonstrate that they are able to set appropriate, relevant
goals fortheir own professional development.

CDO2 = plan for their initial and / or continuing professional development

Course participants will demonstrate that they can plan their own professional
development based on the set goals.

CDO3 =undertake appropriate d evelopment activities

Several outputs of the course are focused on the design and implementation of suitable
development activities by course participants (individually or in pairs / groups).
CDO4 = review their development and practice to develop ourselve s, others and
processes

Course participants will demonstrate that they are able to evaluate their professional
development in relation to their own pedagogical practice.

c) specialst outcomesfor the area ofstudent learning support = course graduates know:
SO5 = usa variety ofappropriate approaches to enable learning

The participants of the course will demonstrate in several outputs that they can suggest different
ways to support théearning of students, e.g. by choosing and using various adequate teaching
methods or means, communication techniques, digital technologies. Participants must be able to
justify how their suggestions facilitate the learning process, lead-tiepth learnhg and respond to
the educational needs of individual students.

SO6 = usa variety ofmethodsfor evaluating one's own role in supporting learning

In close connection with SO5, course participants must demonstrate that they can identify the
educational neds of individual students and use various concepts in their work to support and
enable indepth learning.

SO7 =nform their professionalrole with relevant strategies, policies and qualityonsiderations

The course participants will demonstrate that thegn evaluate students in a meaningful way in a
constructive manner in accordance with the aims and methods of teaching and that they can use the
feedback from the evaluation of teaching to further professional development and improvement of
their teachingin accordance

A general description of how to achieve the stated valmes oucomesof the Student Learning
Support Award in this course is given in the original version from the accreditation file of the course
in Annex A.
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3 ORGANIZATION OF COBRETIVITIES DURING THE ACADEMIC YEAR

The course is divided into two semesters (ideally during the first year of doctoral studies), in which
the individual outputs of professional development are gradually achieved through various activities.
In the first semester, teaching takes place in the form of six joint workshops, which place great
emphasis on the activity of participants and the creation of the required outputs within the individual
workshops, respectively. individual work, but espédgigint work in pairs or groups in the period
between individual workshops. To successfully complete the course, each participant must actively
participate in at least four of these workshops. Even in the case of absence from a workshop, they
must demonstate the achievement of related professional development outcomes by elaborating
and submitting the related required outcomes. There are a total of nine (01 to O9) for the entire first
semester and each participant must process and submit all these olitpthie required quality
(according to the assignment individually / in pairs / in groups).

The second semester of the course consists of the preparation of two individual outputs of individual
course participants and subsequent joint meetings with thdipgration of several members of the
teaching team for the presentation and mutual evaluation of the prepared outputs. Each participant
must process both outputs at the required quality level and actively participate in both joint
meetings. These are thautputs / activities:

a)individual professional and methodological preparation for mieaching (elaboration of

a methodical analysis of a part of the chosen lesson from the subject taught by the course
participants- its basic structure is given in Annex B). Subsequently@jdint meetings,

each will carry out micreeaching according to their preparation in the range ofZ8)

minutes, and in the following joint discussion, its output will be analyzed and evaluated
(approximately 510 minutes). The micrteaching itself wilbe recorded and each participant
will receive his / her video at the endased on it and based on the results of the discussion,
he / she will evaluate whether he / she managed to teach in accordance with the preliminary
methodological analysis and idéfy and justify the differences in writing. As an output of

this activity, each participant submits their original methodological analysis together with a
brief evaluation essay comparing the plan with the real course of rtéaohing

(recommended scopef the evaluation essay: approx. 20000 words)V: 1, 2, 3, 4, 5; CDO:
1,2,3,4,S0:5,6,7);

b) individual preparation of a case study describing the chosen situation related to teaching
at the university (each course participant will have a meassigned according to their topic
from the team of lecturers, with whom they will be able to consult the prepared case study in
case of questions)target group to solve the case. studies will be his classmates from the
course. The chosen situation caa &n inspiring example of good practice or a problem that
according to the course participant needs to be solved. The recommended length of the text
of the case study is about 2 pages (5800 words). At the two final joint meetings, all
prepared case sidies will be gradually analyzed, always under the guidance of their author
(approximately 30 minutes to analyze the described situation and discuss it, including a final
summary and evaluation of the results of the discussion by the aufiWog, 3, 5; DO: 4;

SO: 7).

Compliance with the individual requirements for both outputs of the summer semester
will be assessed by the assigned mentor according to the related evaluation criteria set
out in the form in Annex C, including in relation to the relevattesand outputs of the
Student Learning Support Award.
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4 TEACHING OBJECTIVEROCESFNDMAIN OUTPUT®OF WORKSHOPS

Individual workshops lasting 8 teaching hours will take place with the main goal of searching together
and finding answers to the follving questions (title of each workshop):

WORKSHOP 1: Why am | on this course? What are my students like and how do | approach them?

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6):
w OKI NI GdanSeyth df tBaching &nd learning in their interrelationships,
w RSEAONAROGS (KS LRaAGA2Y YR AYUSNNBfIGA2yaKALA

w RAa0AY33dzA & Koriéntedi aShihg and iealAieRightéd teaching and analyze their
advantages and disadvantages from the point of view of both teacher and students,

w 02 Y LdeptRearhinfy and superficial learning and give examples of situations from one's own
experience with higher education that have led to each of them,

w & dzYevte Nibst important didactic principles and explain the benefits of their use in teaching to
increase its effectiveness,

w Fyrtel S FyR RAIFIy2asS GKS INRdzZ) 2F &aidzRRSyia (GKS

preferred learning stylesognitive needs, etc.,

w aasSaa GKS AYUSNFSNBYOS 0SiGs6SSy 2ySua 2¢y GSIC

w 348fS800 FYR FRILI GSFOKAY3 YSGK2RE YR LINAYOA LX

generally suits the majority, but in these of interaction with one student's individual learning style,

w LI & RAFFSNBY(d sleada 2F Y20AQFGA2y Ay (S OKAYS3

different areas of motivation are met,

w SELXFAY GKS AYLR NI I nyabdthe2eficheF 418 wed it faD dedfldcBoNand KS a G d

seltregulation in further pedagogical activities.

Course and content of the workshop:

The first workshop will start with active group work in search of an answer to the question: What
happens to unigrsity students during their five years of bachelor's and engineering studies? After
mutual discussion, each group summarizes the main conclusions in the graph, wheraxisewtll

show the passage of time in the years of university studies and #pasywill be the "variables”
identified by the group the curves show their expected development over time. They will then explain

it to the rest of the group and, based on the results of the discussion in the whole class, adjust their
chart if necessary analdd a clear legend / brief explanation.
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University teachers do their job for their students. Therefore, they should constantly think about
what individual lessons should look like, through the lens of their students' needs. In the joint
discussion, the awrse participants will get acquainted with the individual valaESEDA (V: 415),

the expected outcomes of the whole course (CD&4;1SO: 5 7) and their relationship to the

essence and individual activities of the course, which is accredited &r timelStudent Learning

Support Award The whole course is designed to gradually guide the participants through the various
components of the teaching process and make it easier for them to reflect on its preparation, course
and evaluation so that they cdretter adapt it to their students and stimulate their learning. The

whole organization, selected topics and requirements for successful completion of the course (active
participation, portfolio of 9 outputs in connection with the topics of workshops afitst semester

as well as activities and outputs of the second semester) are aimed at fulfilling this goal.

Teaching versus learning, the position of the teacher and the student in the teaching process:
teaching is not a onsided activity of the teachebut a process that is mainly intended to support
students' learning. Mutual discussion on the roles of teacher and student as two subjects (manager
and managed) in this process is a starting point for the following topics.

Studentoriented teachingrersus teacheoriented teaching, irdepth learning versus surface
learning: case study solution and discussion of selected passages from scientific / professional articles
on the issue with conclusions:

a) the teaching process takes place for the berddfihe students and should therefore be adapted to
their educational needs and learning style,

b) the orientation of the chosen teaching strategies to stimulate students' active learning supports in
depth learning, which not only develops their creativeomomic thinking, but also supports the
sustainability of their knowledge and skills by better stimulating memory processes.

Didactic principles: regardless of the specific subject, goals and content of the curriculum, pedagogical
theory distinguishes seval principles, the observance of which leads to better learning outcomes of
students and thus to a more effective teaching procatiscussion of individual principles and possible
ways to apply them in economics at university.

In the second part of thevorkshop, emphasis will be placed on the use of a humanistic approach to
learning, originally based on the psychotherapeutic approach of C. R. Rogers, which was later applied
to education. This style assumes that there is a natural tendency for a persmugjtiire new

knowledge and learning is effective when the personality is in a stimulating environment. Part of this
environment at the university is a teacher who is to be a facilitator of the development of the

student's personality from a professionadipt of view, but also from a personality point of view.

Within this part of the workshop, an integrated thematic method of teaching will be used, which will
connect the areas, resp. topics related to knowledge of cognitive and other personality
characteistics of students (abilities, knowledge, skills, cognitive needs, learning style, motivation,
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attitudes, interests ...) and knowledge in the field of learning psycholagys of motivation,

providing feedback, knowledge transfer. During the workshotivaiing teaching methods will be
applied, which will allow to deal in an interesting and active way with the problems that course
participants themselves encounter in pedagogical work, and will also demonstrate how teaching can
be revived in each professial topic. Specifically, they will be used: group discussion, work in small
groups, work in pairs, individual work, brainstorming, filling out a questionnaire, role playing. Using
these methods, we will be looking for answers to the following questiotistive course

participants:

1 What are my students like and what do | expect from them? Am | happy or dissatisfied with
them? Why?

1 Do I remember what | expected from my teachers a few years ago? Do | know what
students expect from me? Am | even interest&ifly yes / no? (individual completion of
the feedback sensitivity questionnaire and evaluation of the result)

1 How do | teach? How do students learn? Do | respect students' different learning styles?
(examples of methods for diagnosing learning styles)

1 How b students behave in my classes? Are they active? Are they passive? When? Why?
What affects this?

T How do I activate and motivate my students?

1 How do I know that the students understood the topic? What do | do to make my students'
knowledge deep, compreheive and lasting? (positive specific and rgpecific transfer,
activity, clarity, adequacy, science, repetition, control)

1 When do | feel good / bad about exercise? What feedback do | get from students? What did
| decide to change in my way of working andriy approach to students based on the
workshop? How do | do that? (se#flection and selevaluation- setting two personal
goals)

Transmitted outputs (O) related to WORKSHOP 1.

O1:graphical representation of the development of identified variables in the development of
students during university studies with special emphasis on those that the university teacher can
influence at least to some extent (prepared and discussed by gifyparticipants + supplemented
by a brief legend and explanation after presentation in front of the whole §\4sk 4, 5; CDO: 4;
SO: 6)

02:a proposal for a system of motivating students prepared by the participants for a specific lesson
and in generbduring the semester with regard to the cognitive, social and performance(steh 3,
4, 5; CDO: 1, 2, 3; SO: 5a8yording to the following dispositions:

a) each participant chooses a specific topic / lesson and shows which incentives he / she will
use to motivate students. At the same time, it identifies which areas of motivation were
represented, e.g. cognitive motives (uncertainty, difficulty, clarity of information, etc.), social
motives (group work, competition, etc.), performance motives (allmn of points, etc.).
Attention will be paid to the diversity of motives to suit different types of students and their
different learning styles and needs;
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b) the participant proposes a system of continuous motivation of students throughout the
semesterin the subject he / she teaches. It is important to continuously monitor the work
and performance of students with precisely defined criteria, which will affect the overall
evaluation of the student in the subject at the end of the semester.

WORKSHOP Btow do | set learning objectives? How will | teach? (Brief introduction)

After completing the workshop, participants will kn¢w: 1, 2, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7):

w use the chosen taxonomy of teaching goals for the correct formulation of adequaaies for
the selected lessons,

w plan the appropriate goals of the lesson and adapt to them the appropriate way of working in
the lesson and the way of verifying the achievement of the set goals,

w characterize the essence of selected teaching methods ayhdidn the teaching process at
the university,

w explain the relationship of the teaching method to other elements of the didactic system,

justify the importance of activating teaching methods in the teaching process at the university,

w assess theffectiveness and pedagogical effectiveness of teaching methods with regard to the
specific pedagogical situation.

€

Course and content of the workshop:

Aims of education and training, taxonomy of specific teaching gadtisough the teacher should
adaptthe teaching to the needs of students, the responsibility for the teaching process and its results
lies with him. In order to evaluate the success of teaching, it is necessary to set appropriate teaching
goals "tailored" to students. The taxonomies of sifie goals are a suitable starting point for the
formulation of specific goals in the teacher's work to be correct and to enable the teaching process
to be implemented effectively. The participants of the course will get acquainted with selected
theoretical starting points on the topic by using peer teachiegeryone in the group will be given

the task to study the essence of another taxonomy and then explain it to others in the group. The
joint discussion in the classroom will then be aimed at findimggers to how knowledge of goal
taxonomies can help the teacher in his pedagogical work.

Goal setting and lesson planningourse participants practice in pairs the right choice and
formulation of goals (each pair for a selected topic of exercise frolosa @conomically oriented
subject- such as the one they teach). Then they present and defend their geaGstéaching goals)

in front of the second pair within ashember group and adjust them to the final form on the basis of
feedback and joint disce®n. They will submit this in writing as an outg@3)to the portfolio,

which will prove the fulfillment of several required course outputs.

Basic elements of the teaching process, constructive harmonization of teaching goals, teaching /
learning methals and evaluation of students within the lessdnllowing the goals set by each pair,
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they will be given the task of discussing how to work on the exercise individual goals to be achieved
and whether it is possible to meet all the goals of the topic wWithactivities they have suggested in

a given time of the exercise. At the same time, they will discuss appropriate options for verifying
whether the individual objectives have actually been achieved. The task emphasizes the importance
of the theory of caistructive harmonization of teaching goals, teaching / learning methods and
student assessment for a more efficient and effective teaching process supportiegtin student
learning. They will approach this theory through a-sélidy of an assigned acte on a given topic

and a short discussion of its reference (main ideas).

Overview of teaching methods suitable for economic education at universiteshing methods

form a key part of the teacher's pedagogical communication with students and pramidaswer to

how to proceed in the teaching process based on thought operations in order to achieve its goals.
Within the interaction between teacher and student, it is a mutual cooperation in which the
university teacher accepts the psychological, sarial somatic individual peculiarities of the student
and the student identifies mainly with the set goals of teaching, mainly on the basis of his personal
activities. Teaching methods provide an answer to how to proceed in the teaching process in order to
achieve the set educational goals. With them, the teacher tries to focus students' attention, activate
their interest, perception, observation and thinking, and also organize their practical activities. Their
task is also to consolidate and control the fiyaand quantity of acquired knowledge. Therefore, it is
important that every teacher knows their essence and knows how to use them properly. Several
experts compare the teaching method to the tools needed to perform different professions, and see
it as me of the most important tools for teachers to achieve educational goals. Knowledge of
different methods is very important for the work of a teacher at a university, because teaching
methods transform and interpret the content of education in a specifechéng process and through
them teachers lead students to learn new things.

The university teacher chooses teaching methods from a set of methods that he knows and can apply
them didactically in teaching. It is therefore necessary for him to get to khewtand verify the
possibilities of their application in his own teaching. To do this, he needs to know the characteristics
of the basic groups of teaching methods, as well as the criteria for their choice. The classification of
methods is important becaesit allows the teacher to orient himself in their quantity and at the

same time shows him the way to his own creative search and verification of optimal teaching
methods. By mastering the classification of methods, the teacher is convinced that he catirzoty

of them the best or the worst, but each, if creatively and properly applied, brings quality results

under adequate conditions.

Knowledge of a wider range of teaching methods is also important because different topics
(objectives and content of eaation) require the use of different teaching methods and different
students are satisfied with different ways of working. The importance of mastering and using
different methods also stems from the knowledge that the ability of {ergn concentration is

limited in time for students and the teacher can extend it if he meaningfully alternates several
teaching methods in the teaching process. When choosing them, he should also take into account
the performance curve of students, which fluctuates during thg.drhe teacher should think about
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the most suitable teaching method already when planning and preparing the lesson based on its
goals and determining factors. Together with the course participants, we will look for answers to the
following questions:

What teaching methods do | have available when choosing them?

w s the portfolio of teaching methods | know sufficient? (division of methods into traditional and
activating, characteristics of selected groups of teaching methods in terms of teaching at the
university)

w What factors influence the teacher in choosing teaching methods?

w What are the relationships between teaching methods and other elements of the didactic
system? (relation of teaching method to teaching goals, teaching content, didactic principles,
teacher, students, organizational form of teaching, teaching style, teaching style, material
teaching aids, etc.)

w What are the advantages and disadvantages of different teaching methods? (pedagogical
effectiveness of teaching methods, SWOT analysis oftedlgaditional and activating teaching
methods)

Transmitted output (O) related to WORKSHOP 2:

O3:formulation of 5- 10 teaching goals suitable for the selected topic of the exercise of an
economically oriented subject (processing in pairs and discussion about thememéber groups:

the final form is given after comments from the discussidh)s important to observe the formal
correctness of the formulation and criteria for correct goal setting, as well as the content relevance
and adequacy of the set goals in terms of topic, exercise time and target (Wo@p5; CDO: 4, SO:
5,7)

WORKSHOP Btow will my students learn?

After completing the workshop, participants will know @, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6):

w state activating teaching methods suitable for use in seminars and exercises,

w explain what to focus on when applying dial@jiteaching methods, t. j. discussion,
conversation, dialogue: e.g. questions encouraging students to think, developing lower and
higher order thinking through questions in the discussion, types of discussion, self
assessment of the ability to moderate &sclission (using a test), advice for successful
dialogue and discussion, etc.,

w make appropriate use of problessolving methods, e.g. black box method, brainstorming,
brainwriting (creative application of knowledge and acquired practical skills, including
independent selection of already established algorithms of various solutions, shift in
students' intellectual development manifested by their complete independence in
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researching and solving assigned problems, lateral thinking in their use, creativedhimkin
solving problems),

w appropriate use of the project teaching method (solution of complex theoretical or practical
problems based on the active activity of students, SWOT analysis of pooieated
teaching),

w appropriate use of situational, researchdaresearch teaching methods (case studies, action
research),

w appropriate use of other activating teaching methods (eg cooperative learning, simulation
and staging teaching methods, etc.),

w apply various activating methods in their own seminars and exercises

Course and content of the workshop:

Activating teaching methods and their use for the development of students' ability to acquire
knowledge and learning independentlthe use of selected methods of active learning in lessons
with a smaller number oftadents (exercises, seminars).

When choosing methods of active learning, we will be based on the requirement that the teaching
methods used in exercises and seminars support the activity of students up to the research and
creative level. One of the preretgites for a teacher's success is to understand what methods
contribute to students being active and cooperating with each other in seminars and exercises.
Through activating methods, the teacher should give students enough space for presentation and
professional discussion. Their goal is also for students to learn critical thinking, argumentation,
cooperation, interpretation of facts, to learn different ways of solving problems. The course
participants should learn to choose the methods by which studeanitesspecific study tasks,

applying various logical and thought procedures, such as analysis, synthesis, comparison, analogy,
generalization, concretization, induction, deduction.

In the course, we focus on conducting seminars and exercises, and thenefateoose their

teaching method based on their essence. We will point out the advantages of a stable group of
students, which will also influence the selection and implementation of teaching methods (with
some teaching methods in an anonymous team, studeme not interested in participating in
activities). The choice of teaching method will also be influenced by the nature of the given form of
teaching:

a) in the case of a seminar follows up on the lecture and its aim is to deepen and apply the
theoretical knowledge gained in the lecture or during selfdy. When choosing methods,

the teacher should therefore assume that the seminar should be focused on intellectual
activitiesand student presentations (not to replace the lecture with a smaller number of
students). It should also be borne in mind that during the seminar, students should learn to
use language resources appropriately to the communication situation and thus detelop
communication skills. In seminars, with the active participation of students, theoretically and
methodologically develop and deepen knowledge of subjects. The basic characteristic of the
seminar is the activity of students, so we will focus on mdthtihat enable their activation;
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b) in the exercises, compared to the semjrihe practical activities of students, the training

of skills and the application of theoretical knowledge acquired in the lecture to specific
phenomena are more represented. 8tnts' knowledge gained during lectures and
independent study is consolidated and deepened here. Exercises should be an opportunity
for students to practice intellectual skills (eg in solving economic tasks and examples),
creative and interpretive skillsommunicative skills.

In seminars and exercises, similar teaching methods can be used to activate students. However, it
should be remembered that the practical activities of students should prevail during the exercises.
From the teaching methods used irezcises and seminars, we will focus on dialogical methods
(discussion, interview, dialogue), problesnlving methods, project solution, collaborative and
cooperative learning, situational, research and research methods, simulation methods, staging
methods etc. Together with the course participants, we will look for answers to the following
guestions:

w How and where can | use specific teaching methods? (regulation anetgelation of
learning through teaching methods)

w What teaching methods would | choof a particular lesson? (proposal and justification of
the choice of teaching methods for a specific lesson / topic)

w Do | support sufficiently divergent thought processes of students? (how to produce ideas,
alternative solutions, developing the studentssponsibility for divergent production)

w How to make teaching at seminars / exercises more effective?

w How to increase students' willingness to participate in active teaching? (group atmosphere
techniques supporting the use of activating teaching methods)

Transmitted output (O) related to WORKSHOP 3:

O4:proposal and defense of the use of selected activating teaching method applied at the seminar /
exercise in the selected topic of the subject taught by the course participgatgicipants in pairs

follow up on O3 from the previous workshop and prepare a proposal to use a specific activating
teaching method suitable to meet one of . They will prepare it in terms of content (eg a brief concept
of the content focus of the case study assignment, problem, tasiks for group work of students,
formulation of the topic and goals of the discussion, etc.), briefly justify its link to the goal and
describe the methodological use of it in class. Each pair will present their proposal for about 5
minutes in front otthe other participants with an emphasis on a clear justification for their choice.
Participants discuss the presented proposal. The presenting couple takes a position on the feedback
and on the basis of it finalizes their proposal, which they submit itingriV: 1, 2, 3, 4, 5; CDO: 1, 2,
3,4;S0:5,6,7)

WORKSHOP 4: How to effectively organize work on exercises and with what toMbat
technologies can | use to increase the effectiveness of teaching and better student learning?
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After completing the workshop, participants will kn¢w: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7):

w define the concepts of organizational forms of teaching and teaching aids;
w evaluate the advantages and disadvantages of various organizational fornsaaihg aids
used in higher education;
w assess the suitability of their specific use in the chosen exercise / seminar;
w propose measures to increase the effectiveness of school teaching and students' home
preparation,;
w use the principles of differentiatedparoach to students;
w to design and assess the suitability of the use of teaching aids for specific subjects taught at
the university;
w identify various possibilities of using digital tools to streamline the teaching process,
specifically for:
0 to promote leaning, facilitate the understanding of the curriculum,
0 to support the participation of students in teaching, the activation of students,
0 creating a positive attitude of students to the curriculum, subject and teacher,
0 to obtain feedback from participants,
o0 information retrieval;
w identify different possibilities of using digital tools to facilitate the fulfillment of teaching goals
in the context of taxonomies of teaching goals in all phases of the teaching process;
w adhere to the principles of scaffoldinghen using digital technology tools and to link several
technologies during teaching, as well as to link digital technology tools with different teaching
methods.

Course and content of the workshop:

Organizational forms and teaching aids in economic efitutat universities organizational forms

of teaching, ie the arrangement of conditions, are more or less given at the university. The teacher
has either a lecture or a seminar / exercise. During the first part of this workshop, we will focus on
the adeqiate use of time in these forms to make teaching as effective as possible. The course
participants will use previous knowledge, especially about teaching methods. In the next part we will
evaluate the possibilities of using work in other forms of teachinidpe university of economics,

such as. excursions, homework and tutoring students, resp. individual interviews during the teacher's
consultation hours.

As part of planning the organization of teaching at the university, we will also analyze the s$yitabili
of the teaching aids used and the teacher's options in selecting them. The design and evaluation of
the possibilities of using selected teaching aids will be the result of the portfolio of each course
participant, who will design them for their subjedtey teach. In this part of the workshop we will

use the following teaching methods:

w brainstorming, dialogical methods in the motivational phase,

w heuristic, dialogical methods in the exposure phase,

w group work (assessment of readability of selected ursiigitextbooks), diagnostic methods
(to provide feedback) in the fixation phase.
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Use of digital technologies to increase the effectiveness of teaching and better learning of students
the aim of the second part of this workshop is to identify varioussiimifties of using digital

technology tools to support learning in individual subjects taught at university. Another goal is to
analyze the possibilities of using technology in the teaching process to support the involvement of
students in teaching. Incesed involvement of students in the teaching process leads to active
learning, and thus to a more effective teaching process. Through the tools of digital technologies,
students can gain a positive attitude not only to the topics covered, but also taithjects

themselves, as well as to the teacher. The tools of digital technologies can thus lead to increased
motivation and activity of students. One way to streamline the teaching process and engage students
in class is to enhance interactivity with intetive digital tools that make it easier to work with
feedback. In this workshop, we also identify the possibilities of using tools to determine feedback
and ways to incorporate them into teaching.

An important part of this workshop will be discussionshom digital technology tools contribute to

the achievement of learning objectives in relation to the taxonomy of learning objectives. Although
these tools usually speed up teaching processes and make it more flexible, we also point out that
they cannot bean adequate replacement for a teacher's personality. We will define and discuss
together the concept of scaffolding in the teaching process. The effectiveness of the teaching process
is also ensured through digital technologies in that they can helptédeithe understanding of the
content explained. In the current information age, information is becoming more and more available
and its amount is constantly growing. Therefore, we will also outline the possibilities of effective
information retrieval, wok with information in terms of information literacy standards. In this

section, we will also present some examples of the use of digital tools in different phases of the
teaching process: motivational, exposure, fixation and diagnostic. The last ardadession will be

the interconnection of digital technology tools and different teaching methods, as well as the
complementarity of several digital technology tools.

After a brief instruction and demonstrations of the use of selected applications in tegchi

participants will be given the space to create short demonstrations of the application of individual
tools of digital technologies with a link to various teaching methods of their choice. In this part of the
workshop we will use the following teachingethods and approaches:

w flipped classroom after getting acquainted with a specific application, participants will be
given space to acquaint the audience with the use of this application in the teaching process,
w demonstration- demonstrations of the proess of creating individual content in selected
applications with respect to the individual peculiarities of participants (teaching materials in
the form of presentations, texts, videos and other demonstrations will be added to the
individual parts)
w interview and discussion about the effects of using individual digital tools, their
interconnection with other tools or teaching methods.
The discussions will also lead to the acquaintance of the participants with the mission and goals of the
university, whichare, among other things, quality education, knowledge development, as well as
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creative research. Graduates of the course should be able to contribute to their fulfilment by using
modern teaching technigques, teaching aids in electronic form and digithhtdogies in general.

Transmitted outputs (O) related to WORKSHOP 4:

O5:a portfolio of possibilities for the use of teaching aids at a university, including an analysis of their
suitability in a specific subjeeparticipants are divided into groups according to the subjects they
teach, resp. focus of the departments in whithey operate. Using the method of group work, they

will develop a portfolio of all available teaching aids, including teaching aids, which they can use in
their teaching in connection with the teaching objectives of the chosen subject and the

characteritics of students. In each of them, they briefly assess the suitability (both positives and
possible limitations) of using these teaching aids. At the end of the first part of the workshop, each
group will present their proposals and defend them in a jdistussion with other participant¥: 1,
2,3,4,5;CD0O: 1, 2,3,4;,S0:5,6,7)

O6: creation of a sample of the exercise in the selected applicatiba created exercise should be
usable within the teaching process in the subject taught by the gipetit, lasting 5.0 minutes. The
participant must be able to include this exercise in the phase of the teaching process (motivational,
exposure, fixation, diagnostic) and explain to which teaching goal he would use this tool. The
participant will also expin how the technology used supports students' learning and what teaching
methods can be associated with the use of this tool in teaching. It will briefly state the context within
the content of teaching and the possibility of connection with other tadldigital technologiegV:
1,2,3,4,5;CDO: 1, 2, 3,4;S0:5,6,7)

WORKSHOP 5: How will | communicate with studenthat are the possibilities of using the
presentation in communication with students?

After completing the workshop, participantsiikknow(V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7):

w apply the principles of effective communication in the work of a university teacher,

w interview students, actively listen, ask questions, paraphrase, convincingly argue, summarize
knowledge, accepbbjections and criticism, provide feedback,

w appropriately moderate the presentation used in teaching,

w use current effective and ethical approaches to online communication with students, identify
their own shortcomings in the field of online communicationdaeliminate the identified
shortcomings,

w communicate in the supervision of bachelor's theses and support students in their research
and research activities, which is part of the creation of bachelor's theses.

Course and content of the workshop:

The aim dthis workshop is to expand and deepen the existing knowledge and skills of course
participants (internal doctoral students) as beginning university teachers in the field of oral and
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written expression as part of communication. They should also acquiveknewledge, skills and
competencies in the practical application of selected communication techniques in interaction with
students during and outside the classroom. Emphasis is placed on increasing the ability to engage
individuals and the entire group sfudents with relevant communication techniques and on the
practical training of selected communication techniques in the context of selected topics of

economic education. The added value is the current issues of online communication in the context of
the development of online communication skills of beginning teachers, as well as their
communication with students in conducting bachelor's theses, associated with the support of
research, research and research activities of students.

The workshop will be calucted exclusively by activating methods (problem teaching, case studies,
brainstorming, icebreaking, group activities, etc.), which we plan to motivate participants to
constantly think about how they communicate with their students and how they can clevieéir
communication skills within their continuous professional development. Emphasis will be placed on
the activity of participants in the direction of developing proposals for the application of appropriate
communication techniques in working with skents, which will be the subject of evaluation. The
workshop will be thematically divided into the following areas:

a) effective communication and communication techniquéwludes the following topics:

w principles of effective communication of higher edtion teachers in interaction with
students during and outside teaching,

w interview model, discussion model, active listening, asking questions, paraphrasing,
persuasion, argumentation, objections, summarizing, feedback, giving and accepting
criticism in university teacher communication,

w moderation of presentation in teaching,

w practical application of appropriate nererbal communication (facial expressions, visual
contact, gestures, haptics, proxemics, posturics, kinesics, adaptation of the university
teacher's appearance), paralinguistic aspects of oral communication;

b) online communicationincludes the following topics:

w specifics of email communication with students,

chatting, instant messaging, social networks,

the principles of the electronicode of ethics,

analysis of frequent errors in online communication with students with emphasis on
email communication;

¢) communication in conducting bachelor's theséwxludes the following topics:

€ g €

w individual consultations with students, principles ggrdcedures in communication
connected with the supervision of bachelor's theses,

w support for the development of research, research and research activities of students in
relation to the mission and main objectives of the university,

w specification of commuication in finding resources and communication with partners in
science and research and economic practice;
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d) possibilities of involving the presentation in communicatitime aim of this part of the
workshop is to create a basis for further discussiabgut the functions of presentations in
communication. After analyzing the opinions and recommendations from selected authors
dealing with the position and possibilities of presentations in communication, participants
will discuss and propose basic framas for creating effective presentations. The
discussion will focus in particular on the following issues:

- deviation from expected,
- communication as a transfer of emotions,
- the position of the presentation in creating the overall impression of tdgymance,
- presentation function during presentation,
- perception of several types of verbal communication at the same time,
- gradual dosing of information,
- empathy for the participants of the presentation,
w -gradual increase of performance efficin
The aim is to create information gaps at the end of the workshop, which will be filled in the next
workshop, where the possibilities, procedures and importance of individual steps of preparation
of an effective presentation will be gradually answered.

€ g€ €€ ¢€E¢E

Transmitted output (O) related to WORKSHOP 5:

O7: the output of the fifth workshop will focus on solving several issues related to the
communication of the university teacher with the students and will have three components:

a)design of the applicatiorof appropriate communication techniquem working with

students in the chosen topic of economic educati@ach participant chooses a specific

topic in the subject he teaches and describes the communication techniques that will be
applied in the teachingrocess. At the same time, it justifies the choice of given
communication techniques so that it proves that it is oriented in the offer of communication
techniques presented in the course and can assess the suitability of choosing specific
communication €chniques in teaching the chosen topic of economic educdtion, 2, 4;

CDO: 3, 4; S0: 5, 6)

b) an audio recording of the presentation moderation with an optional topic of educational
content in connection with O&this part will be created only after pcessing the O8 output
and submitted together with this output)the course participant prepares a short

PowerPoint presentation on the selected topic in the subject he teaches, according to the
instructions inO8and make an audio recording of his owrtampanying moderation of this
presentation. Emphasis will be placed not only on the content of moderation and the use of
so-called presentation language, but also on phonetics and work with voice, t. j. articulation,
phrasing, etc. when moderating a Poweiit presentation(CDO: 2, 3; SO: 5)

c¢)design of an algorithm for conducting consultations in the management of bachelor's
theses in individual phases of bachelor's thesesach course patrticipant will develop a clear
algorithm for conducting consultatits with students in various stages of bachelor's theses
(create a schedule of consultations with students as authors of bachelor's theses
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communication techniques for individual phases of bachelor's the€ses), 4; CDO: 2, 3; SO:
6,7)
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WORKSHOP 6: Hodlo | engage students with my presentation? How to meaningfully evaluate
students?

After completing the workshop, participants will kn¢w: 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO: 5, 6, 7):

use the most important design principles when creating individual skide¢he presentation,
apply visualization in images with respect to the principle of simplicity,

explain the difference in attracting attention and detachment from importance,

gradually dose the information in the presentation so as not to overwhelm taéeace,
distinguish between summative and formative assessment of students and compare the
advantages and disadvantages of these two approaches to assessment,

incorporate selassessment and mutual evaluation of students into the assessment system
in the subject,

use student assessment to support theirdapth learning,

w to propose a suitable combination of methods of evaluating students in the subject taught in
relation to the set teaching goals and content of teaching, as well as in accordance with the
methods used by students during the semester.

eeegeeg

€
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Course and content of the workshop:
How do | interest students with my presentation?

The aim of the first part of the workshop is, following the previous workshop, to develop the
knowledge and skills of courgarticipants about creating presentations. We will point out the
importance of keeping the audience's attention for as long as possible, to remember as much
information as possible from the presentation. These principles are an important prerequisite for
effective presentation. Overall, we will analyze the principles of effective presentation broken down
into: principles worthy of consideration before presentation (during the preparation of slides of the
presentation), during presentation and after presation.

Following the general principles needed to create slides of the presentation, we will move on to the
design of the individual slides. On illustrative examples we will show the main principles of design,
the possibility of using elements in the slidef the presentation to enhance the overall effect of the
presentation. Finally, we will emphasize the necessary additions to the presentation in the form of
appropriate textual materials or other supporting materials for the presentation and after it.

Inthis part of the workshop we will pay attention to the active learning of the course participants,
whom we will invite to discuss the individual principles and procedures of creating a presentation
based on their own experience of presentation and pgstition in various presentations. The

discussion will be continuously supplemented and stimulated by a demonstration method

(illustrative examples and demonstrations of individual positive as well as negative phenomena in the
slides of presentations). In éhfinal phase of selissessment, resp. The mutual principles of speech

and design will be emphasized in the mutual evaluation of presentations.

How to meaningfully evaluate students?
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This topic completes the cycle of topics of the whole course by focosigw to evaluate the

results of the teacher's work in terms of whether he succeeded in fulfilling the teaching goals
(completing one cycle in a constructive harmonization of teaching elements in a particular subject
and study group). Course participastsould understand that this is an important basis forself
reflection and the search for opportunities to improve their own teaching in the coming semesters.

Although the evaluation of the degree of fulfillment of teaching goals is only one of the withas

the comprehensive evaluation of the teaching process and the work of the teacher, for doctoral
students who are at the beginning of the career of a university teacher, it is important to manage this
activity first. The evaluation of the fulfilmenf teaching goals is practically reflected in the

evaluation of students and their learning outcomes. By solving the case study and joint discussion,
the course participants themselves identify the basic differences between the summative and
formative assesment of students, as well as summarize the main advantages and disadvantages of
each approach. We will then direct the discussion to find answers to the question of which method
of assessment is more appropriate to supportigpth learning of studentdVe will discuss the
possibilities of using students' s@l§sessment and their mutual (peer) assessment during or after the
semester. Discussion of their advantages and disadvantages will result in their perception as an
important part of supporting irdepth student learning.

At the end of the workshop we will summarize the essence of individual workshops throughout the
semester and course participants will be given instructions for the following activities in the summer
semester, during which they shoul@mhonstrate their ability to apply knowledge and skills gained
from all workshops in their own teaching and analysis of their chosen problem. related to higher
education.

Transmitted outputs (O) related to WORKSHOP 6:

O8:preview of created slides of thegpared presentation each participant will create slides for the
presentation lasting 57 minutes. Images should follow the principles of designing an effective
presentation according to J. Maed (http://lawsofsimplicity.com/): 1. Reduction, 2. Orgmmiza.

Saved time, 4. Knowledge, 5. Differentiation, 6. Context, 7 Emotions, 8. Confidence, 9. Awareness of
mistakes. Individual slides should display various options for displaying information (diagrams,
graphs, photographs, illustrations, text, tableEhey will add an audio recording of its moderation to

the prepared presentation, which they will submit as part of the O7 oufgu®, 3, 4, 5; CDO: 1, 2, 3,
4;S0:5,6,7)

09 proposal of a system of evaluation of students in the chosen subject & &fitlBjustification of

the tools used and their constructive alignment with the teaching goals and methods of teaching and
learning during the semester. The proposal must also be in accordance with the valid EUBA Study
Regulations the written final vergon will be submitted only after mutual opposition in pairs, or also

in larger groupgV: 2, 3,4, 5; CDO: 1, 2, 3,4, S0: 5,6, 7)
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Achieving the individual values and outcomes of the Supporting Learning Award, students will be
evaluated at each output dhe first semester by the relevant lecturer by enrolling in the personal
card of the course participant for the first semester, which is listed in Annex D.

5 COMPULSORY AND RECOMMENDED LITERATURE FOR COURSE PARTICIPANTS

The literature intended for indidual workshops of the first semester is intended to help course
participants to better orientate themselves in individual topics. It is also a source of information for
expanding knowledge in those areas that interest the most participants in the coesgmatively.

for which they know how to find the greatest space in the teaching of their subjects. At the same
time, it is a starting point for their preparation for the activities of the second semester.

WORKSHOP 1
Basic literature:

BIGGS, J. BTANGC. S. Teaching for quality learning at university, what the student does. 4th ed.
Maidenhead: Open University Press, 2011. (Chapter 2: Teaching according to how students learn).

~[h{#WhzWP¥>X WD ¢ NI RS dzyA2y RARI Ofak & Applicaidn i A &t | O
of didactic principles in teaching economic subjects).

Ywt #[ Yhx# YwO[ hzx#3X Y® [SIFENYyAy3a atetsSa +FyR (SI OKA
Teacher's Teaching Style).

A 4oA

V[ Yh+BE. YOI ad / 2YLI NR a2 ywatiénn uavesity il (e 1LJSa 27T
Academy. 2016, no. 4, p-36. Available at: https://www.cvtisr.sk/buxus/docs//ACADEMIA/ 2016 /
4-2016_ACADEMIA_web.pdf

Recommended literature:

RAMSDEN, P. Learning to teach in higher education. 2nd ed. LétulatedgeFalmer, 2003.
(especially Chapter 4: Approaches to learning).

SHAARI,A.S.et@lKS wSf I IA2yAKAL 6SG6SSy [ SOGdzZNENEO ¢S+ O
Engagement. Proceduresocial and Behavioral Sciences 118. 2014, p2@0Availablet:
https://core.ac.uk/download/pdf/42979934.pdf

Effective Teaching Strategies. Availablentps://www?2.le.ac.uk/offices/Ili/developingearning
and-teaching/enhance/strategies

WORKSHOP 2

Basic literature:
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https://www2.le.ac.uk/offices/lli/developing-learning-and-teaching/enhance/strategies
https://www2.le.ac.uk/offices/lli/developing-learning-and-teaching/enhance/strategies

TUREK, I. Didactics. 3rd ed. Bratislava: Wolters Kluwer, 2014. (section 2.4: Taxonomy of educational
goals).

BIGGS, J. BTANG, C. S. Teaching for quality learning at university, what the stuoest4th ed.
Maidenhead: Open University Press, 2011. (Chapter 4: Using constructive alignment in outcomes
based teaching and learning).

whil [ NYR&$#W+HB8h+#3 W ¢Sl OKAy3d YSGK2Ra |G dzyA dSNA
19-91. (Chapter 1:dfms and methods of teaching at the university).

Recommended literature:

Yw! ¢l 2hl[Z 5dwd | NBGAAAZY 2F .f22YQa {(lFE2y2YeY
no. 4, p. 212 218.

.1 Weh~X Wo 5ARIFOGAOE 2F | KawSrS22 piisg1@0. (Chaper &R . NI
Methods of higher education).

WORKSHOP 3
Basic literature:

.1l Weh~ Wod 5ARFOGAOCA 2F ! YADSNEA (2-R70HGhBpteS4AR & . NI |
Methods of higher education).

hw. #bh+#3 5 deaching infetlods] ik yénomic education. 2nd ed. Bratislava: Vyd.
ECONOMIST, 2014, 106 p.

Recommended literature:

wWhl [ NYR#$HW+ H5h +#> Wod ¢SFOKAYy3 YSUK2RA G dzyA OSNA
-91. (Chapter 1: Forms and methods ddi¢hing at the university).

ths5[!'1h+#s [® SG fd 5ARFOGAOE T2NI dzy A-@SNEAGE (S

WORKSHOP 4
Basic literature:

TUREK, I. Didactics. 3rd ed. Bratislava: Wolters Kluwer, 2014,482®2ZChapter 8, 9: Orgaational
Forms of the Teaching Process, Teaching Aids and Didactic Techniques).

CHURCHES, A. Blosypn  digital taxonomy. 20009. Available at:
http://edulibpretoria.files.wordpress.com/2009/05/bloomdigitattaxonomy. pdf
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{ ! # WAUBRRERO, QLLORET ! ¢ ! [ #NMENGUBL b5w: { 2 {® ¢Sl OKSND&a t §
Digital Transformation of the Classroom through the Use of Tablets: A Study in Spain. In
Communication. 2016, vol. 49, no. XXIV, p- 8L Available at: https://doi.org/10.3916/C48016-08

Recommendediterature;

{Y!'[Yht#3X W DSYySNIf RARI2IT (Cnjtar 9, 1ONOruizatdnalFbinR | = H
of Teaching, Didactic Resources in the Teaching Process)

DONOVAN, A. A Comparison of Organizational Structure and Pedagogical Approaehvedsilis
Faceto-face. The Journal of Educators Online. 2011, vol. 8, no. :43.1

WORKSHOP 5
Basic literature:

/[!',.,¢hbX tod .2Re& [Fy3ddza 3ISY ,2dz NBFTR 3ISaiddNBax aL
2003. (Chapter: Presentations, lectusasd speeches).

REYNOLDS, G. Presentation Zen: Simple ideas on presentation design and delivery. New Riders. 2011.

A 2 4 A x

IV {! WhtshW! [ @! bhHAD2NY@@ ! & { St SOGSR / KIFILIISNA FTNRY
+20FGA2YLEFE 9RdzOF (A 2 yesity DurR920. Availalyle-alR http: /fwkne dfi.8k/ datsl A &
/ files / file-1610955187600539b400ce8.pdf (section 1.6: Effective communication and its principles).

KOHOUT, J. Rhetoric. The art of talking and dealing with people. Prague: Management Press, 2002.
(Chapter: Spoken, Written and Seen Speech).

ALLEY, M. The Craft of Scientific Presentations, Critical Steps to Succeed and Critical Errors to Avoid.
New York: Springer. 2003. 245 p. Available at: http://sharif.edu/~namvar/index_files/ Scientific
Presentaton.pdf

Recommended literature:

CARNEGIE, D. Communication as a way to success. Bratislava: Nature, 2013. (Chapter: Learn to speak
so that people listen).

Principles of Communication. Verbal Communication Skills:\obal CommunicatiorAvailable at:
https://www.skillsyouneed.com/ips/whats-communication.html

How to Improve Your Communications Skills. Available at:
https://corporatefinanceinstitute.com/resources/careers/segkills/communication/

ATKINSON, C. Impressive presentations in PowerPoirit Bd@o: Computer Press, 2008, 334 p.
Available at: https://www.cliffatkinson.com/; https://www.slidegenius.com/blog/ckitkinsonfirst-
five-slides
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ATKINSON, C. Beyond bullet points: Using Microsoft PowerPoint to create presentations that inform,
motivate, and inspire. Pearson Education, 2011.

PRESENTITY. 10 ways to avoid death by bullet points. presentitude.com. Available at:
https://bit.ly/2WVFMNO

WORKSHOP 6
Basic literature:

MAEDA, J. The Laws of Simplicity. Cambridge, MA: MIT Press, 2006, 128 |ghleAai
https://designopendata.files.wordpress.com/2014/05/lawsofsimplicity_johnmaeda.pdf;
http://lawsofsimplicity.com/

GIBBS, G. Making feedback on effective assignments: principles and guidance for tutors. 2015.
Available at: https://www.testa.ac.uk/iex.php/resources/bespracticeguides?download = 3:
feedbackguidefor-lecturers

The Higher Education Academy. 10 Strategies to engage students with feedback. 2012. Available at:
http://teche.ltc.mg.edu.au/wpcontent/uploads/2016/08/10_strategies_to_
engage_students_with_feedback.pdf

Recommended literature:

AGAMONI, G. How to Improvise When Your Presentation Does Not Work. Irvine, CA: Entrepreneur
Media, 2017. Available at: https://www.entrepreneur.com/article/300794

ATKINSON, C. Impressive presentatinr@owerPoint 2007. Brno: Computer Press, 2008, 334 p.
Available at: https://www.cliffatkinson.com/; https://www.slidegenius.com/blog/chiftkinsonfirst-
five-slides

ATKINSON, C. Beyond bullet points: Using Microsoft PowerPoint to create presentationfothg
motivate, and inspire. Pearson Education, 2011.

DUARTE, N. Slide: ology: The art and science of creating great presentations (Vol. 1). Sebastapol, CA:
O'Reilly Media. 2008.

RUST, C. Purposes and principles of assessment. Learning and TeaefimggH2mpers Series. Oxford
Brookes University, 2002.

ELMGREN, MHENRIKSSON, A. Academic Teaching. 2nd ed. Lund: Studentlitteratur AB, 2015.
(Chapter 8: Assessment)

6 THE COURSE TEAM

The lecturers of the individual workshops of the course in the first semester and at the same time
mentors in creating outputs and activities in the second semester are university teachers of the
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Department of Pedagogy of the NHF EU in Bratislava (acgaalthe schedule in the teaching
schedule). Contacts and brief information about the members of the teaching team are available at:
https://nhf.euba.sk/katedry/katedrapedagodky/clenoviakatedry.

7 TEACHING SCHEDULE

The teaching schedule will be compiled for each course according to the current organizational
conditions in the relevant academic year and supplemented in the form of a brief tabular overview
inserted here
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Annex A

How to fulfil the valuesand outputs of the StudentLearning SupporAward

Mapping the underpinning Values

Participants must show how their work
is informed by:

Where in your program do participants develop and
demonstrate this Value?

Developing understanding of how
people learn(V1)

This value is one of the priorities of the whole
program.lts syllabus ibased on studententered
approach to teaching and learningherefore, the
participants of the program will be encouraged to thif
about their students and the way they learn in many
activities designed for the workshops (mostly
workshops | to IV)The frst workshop will start with
group discussions about what the students are like g
how teachers can help them with their learning and
personal growthAnalyzing a case study, they will
compare teachecentered and studententered
approach to teaching anie@arning in higher education
in relation to the main differences between deep
learning and surface learning of their studerits.
workshops Il to 1V, the participants will learn how to ¢
appropriate educational objectives based on a
thorough analysisaf KSANJ a i dzRSy G40
align teaching and assessment methods with those
objectives in order to help students leaffhe
participants will demonstrate that they are able to
formulate appropriate educational objectives for the
courses they teachral to design teaching methods ar
teaching aids for their students to help them achieve
the set objectives and learn better.

Practicing in ways that are scholarly,
professional and ethicgV?2)

In the activities during all the workshops in the first
semester of the program as well as in the preparatior
for microteaching and creation of case studies in the
second semester, all the participants will be required
apply their knowledge of selected educational theorig
and the results from related educatiahresearch
articles they have studiedhey will have to
demonstrate they are able to apply the gained
knowledge in their own teaching in a meaningful
way.Moreover, they will be required to defend all the
choices and assignments they hand over either i
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writing or in discussions with the other doctoral
students and the workshop facilitators based on the
literature review they have done.

Working with and developing learning
communities(V3)

The participants will work in pairs or groups on most
the outputs they will produce and defend during the
workshopsOne of the main goals of the whole
program is to support pedagogical conversations
between the participants in an informed way, based
related literature review and sharing relevant
experienceWhat is more, the program is intended to
be the first milestone in the continuous change of the
overall culture at EUBAhe facilitators will encourage
the participants to discuss the problems they identify
GKSANI GSIFOKAY3 | YR tangSA
with the other participants in the program, but also
with their more experienced colleagues at their
departments.This should be strengthened in the
second program that we have designed for junior
teachers when they become regular assistant
professas at EUBA after completing their

PhD .studies.We believe that together with other
planned measures at EUBA this will lead to the
formation of communities of practice where
pedagogical conversations will gradually become a
usual part of their everyday wking life of university
teachers As teachers usually reflect their own habits
and valuesn their teaching, we believe they will start
using more active learning and cooperative learning
methods in their own classes, making their students
become part ofearning communities instead of being
isolated learners.

Valuing diversity and promoting
inclusivity(V4)

In the first workshop, the participants will analyze
different theories of learning, they will become
acquainted with common learning styles atiey will
learn how to diagnose group of their students from
different aspectsThey will discuss how their students
may differ from each other and how they should
exploit this diversity in their teachinghey will have to
demonstrate that they are abl adapt their teaching
methods and principles to different types of students
learning styles and apply different ways of motivating
their students.In workshops Il to VI, the participants
will design teaching methods, teaching aids,
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communication techigues, presentations, assessme
methods etcin a way that is appropriate for the
students in their courses and in compliance with thei
needs.They will be required to explain how they will
include the students with specific needs and how the
will appraach them individually in class and facilitate
their learning.

Continually reflecting on practice to
develop ourselves, others and
processegVb)

All the tasks and assignments in the program will be
adjusted to the specific needs of each participant or
each group of participants in case of group
assignmentsEach group will consist of doctoral
students from the same or similar study program (s)
department (s) who teach similar courses with similal
type of students, and thus probably encounter
comparabé problems in their teachinddost of the
assignments they will hand over should have the
potential to help them improve their own
teaching.They will be encouraged to incorporate the
results in their own teaching and to propose the new
approaches to teadhg their course to their colleague
at the departmentsThe practical orientation of all the
assignments should ensure that the participants refle
their own practice and use the new knowledge and
shared experience to develop themselves as well as
their colleagues and the related processes at their
departments.

Mapping the Core Development Outcomes

Core Development Outcomes

Award participants will be able to:

Where in your program do participants develop and
demonstrate this Outcome?

Identify their own professional
development goals, directions or
priorities (CDO1)

During the first workshop, the participants will learn {
diagnose their students and adjust their own teachin
atetsS G2 GKSAN aRutlzg Stydénis
inthecenBNJ 2F (SFOKSNBO i
focus their professional development activities on
student feedbackAfter the workshop, the participants
should be able to use feedback from students for-se
reflection and selfegulation in their future
pedagaical activitiesAs a direct output, each of the
participants should identify at least two developmen

75



goals or priorities, and focus on them in the following
activities of the program.

Plan for their initial and / or continuing
professional developmdr{CDO2)

The participants are absolutely new to teaching in
higher education and they have a very limited conce
2F sKI G GSI OK 3 pkhing td<@tN]
appropriate educational objectives for their students
and align teaching and assessmerdthods with them
should help them greatly when they will plan the
lessons that they will teach in their own cours&éhey
will demonstrate the ability to do so when they
prepare for microteaching and hand over a written
didactic analysis of the preparedskon.The feedback
they will receive after the microteaching session frorn
the other participants and the program facilitators
should help uncover the areas they had trouble with
and plan professional development activities to
improve in those areas.

Undertake appropriate development
activities(CDO3)

Workshops Il to VI will offer many opportunities for
professional development of all the participanidost
activities are designed so as to make them reflect of
their own practice, and improve in sevemkas,
including design and use of appropriate methods of
teaching and learning, creation of relevant teaching
aids, use of digital technologies to enhance student
learning, improvement of communication and
presentation skills, design oflearning module
complementary to facgo-face inclass activities,
development of their skills of formative assessment
the benefit of their students etcThe participants will
hand over the required outputs after each workshop
prepared either individually or in p&i/ groups, to
prove that they will be able to undertake developme
activities related to their teaching on completion of
program.

Review their development and their
practice and the relations between
them (CDO4)

Although the workshops have thedireal background
based on the required and recommended reading lis
the activities will focus on the application of the
1y26t SRIAS Ay G(KS LI NITHD
the participants will understand from their own
experience in the workshops thatlucational and
didactic theories are very useful for their professiong
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development and they will see them as a powerful tq
to improve their teaching practic&.he assignments
will teach them how to assess their performance as
teachers and how to usééories to make it more
efficient. After the program, they should be able to
review their development and identify new
development directions on a regular basis.

Mapping the Specialist Outcomes for this named award

Specialist Outcomes

Participantswill be able to:

Where in your program do participants develop and
demonstrate this Outcome?

Use a variety of appropriate approach
to enable learningSO5)

The patrticipants will develop their ability to use vario
approaches to enable learning in mastthe activities
during the workshops (WShhey will demonstrate it in
the outputs they will be required to produce either
individually or in pairs / groups, such as:

a) formulation of appropriate educational objectives f
a chosen topic in a course theéeach or know well
prepared in pairs and defended within larger grou
of participants (O3: WS Hjhe emphasis will be on
explaining how the objectives fit their students
educational needs and how they are related to de
learning enhancement

b) design of a chosen active learning method that car
be applied in a seminar with their students with a
detailed description of the methodological approa
to its application in class (O4: WSHthe designed
methods and approaches will be defended in fron
of the whole class focusing on how the method cz
help students learn and understand the subject
matter

c) creating a portfolio of teaching aids with a clear
definition of their use in the chosen courses that t}
participants are familiar with (O5: W81 1)

d) demonstration of an exercise / task / assignment
etc. for students created in a selected software
application (O6: WS IV / 2)he participants will
need to explain how the used digital technology a
software application enhances student feang
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e) design of several slides for a presentation with an
audiorecording of the presentation moderation (O
+8: WSV +VI)

f) design of a system of assessment methods suitabl
for a course the participant is familiar with (09: W
VI)-the defen will focus on how it is aligned with
the educational objectives (and methods of
instruction) in that course

Moreover, the participants will be required to prepare
their microteaching in the second semester of the
program in a way that stimulates ledng and prove
that with a didactic analysis focusing on the impact o
the teaching methods and teaching aids they have
chosen and prepared on the depth of student learnin

Use a variety of methods for evaluatin
their role in supporting learnin506)

One of the outputs from the first workshop will be
graphs (O1) created by groups of participants showir
how they think their students develop over the coursg
of their university studiesThe discussions within
groups while creating the graphs as weltlaes defense
of their graphs in front of the whole class should resy
Ay oKFEG NRtS GSIFOKSNE LM
development and how they can support their learning
in the courses they teacfihey will discuss the
differences between students in diffaneyears of
study, and analyze how these differences should
influence the choice of teaching methods so that
students in various stages of their development are
encouraged to learn with the most suitable methods
chosen and suggested by their teachdrke
participants will propose a motivation system (02) fo
their students in a chosen course (or for a particular
lesson)with regard to the cognitive, social and
performance areas, all leading to supporting student
learning.

Inform their professional rolevith
relevant strategy, pdicy and quality
considerations (SO7)

The Slovak accreditation agency for higher educatio
sets standards for the internal systems of all universi
in Slovakia and their study prograni$iey are based o
the general requiremets of Act N0269/2018 Collon
Quality Assurance of Higher Educatigipresent, all
universities are taking measures to adjust their interr]
systems to the new quality requirements, which mak
them shift to studenicentered learning, teaching and
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assesment.This is a change that some of the teache
may have problems with because of their teaching
habits from the pastDoctoral students, who are the
target group for this program, should become agents|
change not only in their classes, but also at the
departments.The program is based on the same valy
as the new accreditation process requires from all
Slovak universitiesSince the participants in the
program have very limited or no teaching experience|
they will become a first group of teacherswig trained
in compliance with the new policy documents that
EUBA has prepared in the new accreditation procesg
lately. The facilitators will make sure that they are
aware of this fact and encourage them to help sprea
the new principles and approacheslaarning, teaching
and assessment among their more experienced
colleagues.
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AnnexB

Structure of methodological analysis preparation for micreteaching

1. Teaching goals setspecific goals appropriate to the chosen topic, the target group of
students and thdime range of micreteaching( expressed ierms of student performance, the
achievement of which is controllab)e

2. General content of the curriculuma brief summary of the structure of the selected lesson
andrelated basic concepts

3. Didactic principles a list of dominant didactic principles and&ef description of how to
apply them in micreteaching

4. Teaching methods andchethodological proceduresa brief description of theselected
teaching methodsindmethodological procedres, including theationaleandreasons for their
use in micreteaching

5. Teaching aids identification of suitable teaching aids andb@ef description
andjustification of the way they are used in mieteaching

6. Student evaluation methods a brief description of themethods that could be used to
evaluate the degree of achievement of the set teaching goals

Notes:

a) Preparation for microteaching need to be conceived so thihinee demonstrate fulfilment of
individual values andiesired outcanesAwards encourage the learning of studentsee Chapter
2).

b) When formulating teaching goals, the requirements for setting specific goals of the teaching
process must be respected abdsed orselected taxonomies of teaching goals.

c) All other parts of the methodological analysis (2 tesBpuldbe aligned with the set teaching
objectives, which should be clearly pointed out when justifying the chafiteaching methods
andmeans used, as well as thecommendednethods of student assessmien
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AnnexC

Form for evaluation of second semester outcomes by mentors

Course participant
year:

Name of assigned mentor:

nameAcademic

The mentomwill briefly evaluate both outputen the basis of the pesfmed micreteaching, the
submitted methodological analysésd therelated reflective essay, as well as on the basis of the
submitted case studyit evaluates the degree of fulfilment of requirements for individual outputs in
words:yes, partially or no . In thecase of a "partial” or "no" rating, he shall attach a reasoning

comment.

Description of the evaluation criterion

Fulfilled

Mentor's comment

Teaching goals are set correctlye relevant in relation
to the topic andappropriate in relatiorto the target
group and thetime of teaching

The chosen teaching methods astdident
assessmenarein line with theteaching
objectivesand support the students' learning

With a reflective essay,

the courseparticipantdemonstrated theability to think
critically and identify suitable opportunities

for self improvementwithin their professional
development.

By preparing a case study asgmmarizing the results
of the discussionthe course participant demonstrateq
the ability toanalyze anatvaluateselected aspects

of higher education.

With both outputs trainee demonstrate fulfilment of a
required values andutputs Awards encourage the
learning of studentsvithin the meaning othe third
chaptersGuide
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Annex D

Personal card of the participant of the course Introduction to teaching
and learning at university

to assess the compliance of the outputs submitted infiret semester

with the valuesand outcomesof the Supporing LearningAward

Course pdicipant name:

Academic year:

SEDAPDFvalues
and outputs

Outpu
tO1

Qutpu

02

Outpu
t O3

Outpu
tO4

Outpu
t O5

Output
06

Out
put
o7

Outpu
t O8

Outpu
t 09

V1

V2

V3

V4

V5

CDO1

CDO2

CDO3

CDO4

SO5

SO6

SO7

Date

Lecturer'ssignat
ure
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1 PURPOSE AND MAIN FOCUS OF THE COURSE

This course is intendedfor beginning professional assistants with completed doctoral
studies from all faculties of the University of Economics in Bratislava, who participate in
the teaching of students of bachelor's and engineering study programs. Course
participants already have some experience of teaching in college, but at the same time
they should feel room to further improve their teaching skills to help students learn
better. The main purpose of the course is to teach its participants to think regularly about
the teachingprocess using the latest knowledge in the fields of educational research,
learning psychology, university pedagogy and didactics of economic subjects. The main
emphasis is on developing the seffeflection of the university teacher and on supporting
pedagayical conversations between teachers, focused on students and supporting their
learning.

Graduates of the course should be fully aware that the main role of university teachers is
to assist students in their learning so that their knowledge is deep and lasg. They should
be able to apply the acquired knowledge and skills in solving problems and fulfilling tasks
in their pedagogical work so that they can continuously and meaningfully manage and
support their own professional development.  This course follows on from the course
intended for internal doctoral students in the first year of study, ie it represents the
second pillar of the system of professional development of university teachers at the
University of Economics in Bratislava. The first course dragvthe attention of internal
doctoral students as beginning teachers to their students and helps them to orient
themselves in basic concepts, theoretical background or recommendations from
examples of good practice for a quality teaching process at the ueisgity. In this second
course, professional assistants can expand and deepen their knowledge, but above all
confront them with their own experience from previous pedagogical practice. Its aim is to
teach participants to think well and discuss each other'pedagogical practice on the basis
of relevant educational theories in order to develop their pedagogical skills for the benefit
of their students.

After completing this course, participants will be able to:

- analyze their interaction and relationships with students in relation to their own
personal assumptions as well as the personality characteristics of their students,

- use selfknowledge, selfreflection and selfawareness as important prerequisites for the
professional work of a university teacher,
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- distinguish the individual phases of the teaching profession, their advantages and
disadvantages, determine their own goals of professional development in relation to their
own developmental stage and related needs,

- to propose a new course / subject or ppropriate modifications to an existing course /
subject for the study program in which they are active, ensuring that the teaching
objectives and learning outcomes are in line with students' teaching and learning methods
as well as student assessment metials in the course / subject,

- compare adequate teaching methods in lessons with a smaller number of students
(exercises / seminars) and in lessons with a larger number of students (lectures),

- to choose appropriate teaching and learning methods for diffent pedagogical
situations within one's own teaching,

- recognize the sources of conflicts in communication with students and also manage
difficult communication situations in the university environment,

- create a proposal for an dearning course or edwational module and effectively apply
appropriate digital technologies in fulttime and online teaching,

- use feedback from students, graduates, colleagues, superiors, etc. for-selfection and
searching for possibilities to improve one's own pedagogat work,

- to initiate and actively engage in pedagogical conversations in the sense of the concept
of a "critical friend" with the aim of continuous selfimprovement,

- plan and implement measures within their own professional development leading to a
higher quality of students' learning and evaluate their effectiveness and efficiency.

2 INTERNATIONAL ACCREDITATION OF THE COURSE

The course is designed to meet strict international standards for professional
development systems for university teachers. 12021, it was successfully accredited by
the British organization SEDA (Staff and Educational Development Association), whose
main mission is to improve higher education through the professional development of
higher education teachers for the benefit of tsdents, staff and the general public. In
addition to research, support and educational activities in this area, the organization has
created a SEDA $& § 3%$!'J O 001 £ZAOOET T A1l $AOGAITT PiI AT O
recognition to universities, accreditationof their professional development programs and
recognition of individuals who successfully completed. The framework created includes a
number of awards for accreditation of differenttypes of professional development, all
awards are based on the fulfillmenof five SEDA valueéhereinafter "S", SEDA Values) and
four basic outputs of professional development (hereinafter "CDQO"). Core Development
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Outcomes). At the same time every kindThe valuation also requires the fulfillment of
additional specialized ouputs (hereinafter "SO", from the English Specialist Outcomes).
More detailed information on the SEDA professional development framework is available
at: https://www.seda.ac.uk/professional -development-opportunities/seda -
professionaldevelopment-framework -seda-pdf/what -is-sedapdf/ .

By successfully completing this course accredited under the Learning, Teaching and
Assessing Award, its graduates should demonstrate the fulfillment of the following values
and related outcomes:

a) SEDA values:

V1 = developingan understanding of how people learn

The course provides several opportunities to explore different theories, models and
learning styles, and participants will learn how their knowledge can be used to support
students' learning.

V2 = ability to teach in ways that are scientific, professional and ethical

Course participants will demonstrate that they can use recommendations from the
literature and examples of good practice in their own teaching.

V3 = development of learning communities and work with them

In the course, participants will work together on the development of their own teaching
practice in several assignments, and will also demonstrate that they know how to design
and use different ways to support students' learning with and from others.

V4 = vauing diversity and promoting inclusivity

a) All course participants should have secure access to learning opportunities, while
demonstrating that they can appreciate the diversity of their students and are able
to tailor their teaching to their individual needs.

V5 = Constant thinking about the possibilities of selflevelopment, the development of
others and processes

The course provides several opportunities to set appropriate goals for professional
development of individual participants, subsequent evaluatin of the degree of fulfillment
and reassessment of new goals of seatevelopment. Within the individual outputs,
participants should demonstrate that they can also identify opportunities to support the
development of other people and the processes with wth they come into contact.

b) basic outputs of professional development = graduates of the course know:

CDO1 = identify goals, directions and priorities of one's own professional
development
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Course participants will demonstrate that they are able to sedppropriate, relevant goals
for their own professional development.

CDO2 =to plan initial and / or continuing professional development

Course participants will demonstrate that they can plan their own professional
development based on the set goals.

CDO3= implement appropriate development activities

Several outputs of the course are focused on the design and implementation of suitable
development activities by course participants (individually or in pairs / groups).

CDO4 = evaluate one's own professional development and pedagogical practice and
the relationships between them

Course participants will demonstrate that they are able to evaluate their
professional development in relation to their own pedagogical practice.

c) specialized outputs for the field of learning, teaching and assessment = course
graduates know:

SO5 = use different methods to evaluate one's own teaching

Existing formal quality management systems are the primary source for employee
evaluation. Course participants should demonstrate thatey can use other appropriate
techniques to evaluate individual lessons, such as. feedback from selfaluation, from
evaluation from colleagues or students. Monitoring and evaluation of teaching should
build on their own records of the teaching processjn which participants should
demonstrate the ability to think and evaluate their own teaching practice and use the
conclusions to set their own goals of professional development.

SO6 = align their teaching practice with relevant strategies, policies and qu ality
requirements

Course participants will demonstrate that they are able to guide their pedagogical practice
based on the results of selfeaching evaluation in accordance with the mission of the
university and its main goals in the field of education, awell as the main principles of
guality improvement system in higher education.

SO7 =use different teaching methods and support students' learning, including the

use of appropriate technologies, as well as different assessment and feedback
methods - adequate to their students, the subject and the educational context

Course participants must demonstrate that they are able to use a wider range of
appropriate teaching methods, assessment and feedback to students to support their
learning. They should also bable to justify their choice of adequate methods in relation
to the aims and content of the curriculum, the specificities of students in each study group,
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as well as the available technologies and the possibilities of their use in the teaching
process.

S8 = participate in the design, planning and evaluation of courses / subjects,
their modules or study programs

Course participants will demonstrate that they are able to propose and justify
appropriate changes in the design of study programs, courses / swwts or their

modules (in their objectives, content, method of implementation, evaluation, etc.) at the
university, including in the wake of feedback and the results of the evaluation of the
teaching process to date. At the same time, they should be abder¢spect the legislative
basis and conditions for their creation and implementation in higher education.

SO9 = create a learning environment that includes support and assistance to
students

The content of this output is activities related to the support bstudent development in a
broader context. Of particular importance are borderline situations and problems and
the ability to formulate recommendations to address them, while it is important to
follow ethical practices. Participants should also demonstrat knowledge of therelevant
problem -solving process related to support and assistance to students in selected
specific situations at their university.

A general description of how to achieve the stated valuesd outcomes of the Learning,
Teaching and Asessment Award in this course is given in the original version from the
accreditation file of the course in Annex A. In other parts of the manual

3 ORGANIZATION OF COURSE ACTIVITIES DURING THE ACADEMIC
YEAR

The course is divided into two semesters, in whitthe individual outputs of professional
development are gradually implemented through various activities. In the first semester,
teaching takes place in the form of five joint workshops, which place great emphasis on
the activity of participants and the ceation of the required outputs during individual
workshops or individual work, respectively. joint work in pairs or groups in the period
between individual workshops. To successfully complete the course, each participant
must actively participate in at least three of these workshops. Even in the case absence
from a workshop, they must demonstrate the achievement of the relevant outputs of
professional development by elaborating and submitting the related required outputs.
There are a total of seven (O1 t®7) for the entire first semester, and each participant
must process and submit all these outputs in the required quality (according to the
assignment individually / in pairs / in groups).

The second semester of the course consists of two activities camlieut by the participants
in pairs with the support of an assigned mentor from the teaching team. The course will
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end at the end of the second semester with a joint meeting of all participants with the
participation of mentors for the purpose of presentaton and mutual opposition of the
prepared second output (professional / scientific article). Each participant must actively
participate in the implementation of both activities, participate in the final defense and

submit both outputs within the sedeadline and at the required of quality level.

These are the activities and outputs of the second semester:

a)

b)

realization of mutual observations of course participants on real teaching two
hour lessons (exercises / seminars / lectures} each participant will visit another
participant of the course and, on the contrary, will be hospitalized by other
participants in their own teaching according to their mutual agreement (may, but
it does not have to be mutual observations within one pair of participants). Adr
each observation, the participants should discuss the goals and course of the
observed two-hour course, including in relation to the goals of the subject and the
methods used to verify the degree of achievement of the expected learning
outcomes in it. They should jointly assess the compliance of the objectives set with
the teaching and assessment methods and, if necessary, analyze the possibilities
for increasing this compliance. Based on this discussion, the supervised participant
will write a self-reflective essay on the given twdhour course in the recommended
range of about 23 pages (600- 1000 words) and submit it to the attending
participant for a brief evaluation of its content (he will complete his view of the
essay to the hospitalized twehour textbook, as well as to the content of the essay
itself with a concise but concise text in the range of about 1015 lines). Both
participants should comment in particular on the aims and methods of teaching
and their coherence, as well as their alignmentith the student assessment system
in the subject, in relation to the principles of studerntcentered teaching that
supports in-depth student learning. The selreflective essay together with the
statement of the attending participant will be submitted by he attending course
participant in writing for assessment to the assigned mentor among the course
lecturers. He will provide him with feedback and, if necessary, may request editing
of the submitted text. The final version of this document will become panf the
portfolio of course participant outputs and will be one of the two outputs of the
second semestefV: 1, 2, 3,4, 5; CDO: 1, 2,4; SO:5,%,8, 9);

preparation of a professional / scientific article focused on the chosen problem
related to teaching in higher education, in pairs according to the agreement of
the course participants approved by the course guarantor (each pair will have a
mentor assigned according to their topic from the team of lecturers if necessary,
consult the content of the prepared article) - the article does not have to take the
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form of the final version submitted to a professional / scientific journal, it is
enough to process it as a working version. From a formal point of view, however,
it should have the structure common tcsuch articles and should also fully respect
and adhere to the rules and ethics of citation. The pair will process the article in
the recommended range of approx. 912 pages (approx. 3006 4000 words) and
submit it to the assigned mentor for comment ndater than one month before the
set date of the joint final meeting. In line with his comments, he finalizes the article
before this meeting and submits it as part of his portfolio of outputs. At the same
time, he will prepare a presentation of the articlefocused mainly on the results
obtained and the resulting recommendations in the range of about 15 minutes. At
the final meeting, each pair will jointly present the content of their article and in
the ensuing discussion will respond to questions and commes from other
participants and mentors (the total duration of each presentation together with
the discussion will be approximately 30 minutes). The active participation of all
participants in the defense of individual articles is an important prerequisitefor
successful completion of the courséV: 2, 3, 5; CDO: 2, 3, 4; SO: 5, 6).
c) Compliance with the individual requirements for both outputs of the summer semester
will be assessed by the assigned mentor according to the related evaluation criteria set
out in the form in Annex B, including in relation to the relevant values and outputs of the
Learning, Teaching and Assessment Awards.

4 TEACHING OBJECTIVES, PROCESS AND MAIN OUTPUTS OF WORKSHOPS

Individual workshops lasting 8 teaching hours will take placewith the main goal of
searching together and finding answers to the following questions (title of each
workshop):

WORKSHOP 1: How do | optimize my interaction with students? How to be an ever
better teacher?

After completing the workshop, participants  will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3,
4; S0:5, 6, 9):

s o~ N s oA ~ N s N s ~ A

possible positive and negative consequences in the process of interaction with students
and use this knowledgein positively influencing the relationship between teacher and
student,
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E OOAOA OEA OAOEI OO OOAEAAOEOA AOEOAOEA OEAC
which may not be relevant from an objective point of view,

Z AEAOAAOQOAOE U Ae dévEldpmental hdiedaEeary) adultioddad take into
account the fact that their students are in many respects, especially in cognitive processes,
equal partners in real interactions,

and respond more appropriately on the basis of knowledge from discussions and personal
experience of roleplaying,

Z AEAOAAOAOEUA OEA x1 OE 1T &£ OEA OAAAEAO 11 OE
his rights and obligations

E Al OxAO OEA NOAOOEITd O7EI EO A CiIT A OAAA
requirements placed on him and characterize his characteristics, methods of work, key
competencies,

E EAAT OEAU 1T AOOAATI AO AT A DPOI Al Al l©&meduresdE A OAA
eliminate them,

E AAZEZET A ET AEOEAOAI OUPAO 1T £/ BAAAEAOO AT A OE
Z EAAT OEZU OEA OOACAO T &£ OEA OAAAEEI C POI £AO
E EAAT OEAU OEDPO 11 EI x O Ai 1 OEI1 dhdr éndhedn Ei DOI
ever better teacher.

Course and content of the workshop:

Optimal interaction between the university teacher and the studentits prerequisite is an
understanding of the causal relationships between the psychological characteristics of a
person and its external manifestations behavior. Therefore, the workshop will gradually
focus on the seHknowledge and selireflection of the teacher, knowledge of the
developmental period of early adulthood, which is experienced by university students,
and then on the specifics of their interaction and specific factors that affect it. In this part
of the workshop, activating teaching methods will be used, which will allow to deal in an
interesting and active way with the problems that course participants recounter in
pedagogical work, and will also show how to revive teaching when taking over
professional economic topics. Specifically, the following methods will be used: group
discussion, work in small groups, work in pairs, individual work, brainstormingfilling in
and analyzing questionnaires, role playing. We will be looking for answers to the following
guestions with the course participants:
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- What type of personality am I? What are my characteristics and how do they influence
my behavior¥reflectionon one's own personality and behavior towards students: the
starting point will be the findings from the psychodiagnostic method "Eysenck's
personality questionnaire® the results will indicate to the course participants their
strengths and weaknesses lielation to their pedagogical work and interaction with
students)

- What are my students like? What do | like about them and what do | not(hest

a group discussion of various student characteristics that may affect a teacher's
perception of a succa$ul student, course participants identify specific characteristics
that positively or negatively affect their relationship with students. Course participants
also focus on stereotypes and prejudices and reflect subjective criteria into judgment.
about thestudent.)

- What influenced you personally in building a relationship with teachg@rsihg
brainstorming, various characteristics of the teacher will be identified, which can
influence the students' relationship with him and the quality of their mutual
interaction)

- How are we equal with students and how are we r{otiurse participants will create

a psychological characteristic of a university student's personality by selecting relevant
information from a number of prepared cards with various informati@lated to
mental development based on its analysis will understand the peculiarities of early
adulthood, which must be taken into account

- What are the specifics of the interaction between a university teacher and a student?
Which factors influence by the teacher and the studenf@ased on a group discussion

on specific pedagogical situations that teachers encounter in practice, specific
manifestations and effects in the interaction between teacher and student will be
specified, such as Pygmalioffeet, Golem effect, halo effect, preferential attitudes
activation attributes,unsuccessfupersonality syndrome, etc. Then we will use role
playing, where one participant will be in the role of a student and the other in the role
of a teacher, to present various situations at the university, e.g. in a test where a
specific effect is manifestedCourse participants take turns playing roles. Others
observe the scenes and after each of them discuss the situation, suitability,
unsuitability or alternative solutions)

Following the psychological aspects of the teacher's personality and the mutual
interaction between him and the students, in the second part of the workshop we will
focus on the teacher from a pedagogical point of view. Through discussion, group work,
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individual work or brainstorming, course participants will gradually look for answers to
the following questions:

I -Where do | see problems in the teacher's wdgtibedding the teaching profession
in law and other documents, such as the European Teacher's Charter or the Code of
Ethics for Teachers. do we see in the behavior of students at university? A joint search
for possible solutions to the identified problenmsthe work of a teacher at university)

I -What does it mean to be a good teacher and what is the professional equipment of a
teacher?(with the course participants we will look for answers to what are the formal
and informal demands placed on the teachimgpfession and how they can be met,
what are the key competencies of a teacher, how a teacher can improve in his work,
etc.)

I - What types of teachers do we knodurse participants will analyze and evaluate
selected typologies of teachers known from pgdgical theory with a focus on which
teacher approaches to students are appropriate)

- What are the teacher's teaching stylgs® will evaluate the individual teaching styles of

the teacher, their suitability in terms of teaching efficiency and apprderépproach to

students)

- What are the stages of the teaching profession and how to avoid burnout in a teacher's
job? (Course participants will get acquainted with the individual phases of the teaching
profession, evaluate their current phase and varicagpects of their satisfaction /
dissatisfaction in it.

- How can the "Golden Rules" of a university teacher help meRiflition to the "Golden
Rules" of a university teacher offered by pedagogical theory, course participants will
suggest further measuresnd tips on how to be a good teacher)
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Transmitted outputs (O) related to WORKSHOP 1:

O1: a survey carried out by the course participants focused on finding out the factors,
resp. teacher behaviors that positively or negatively affect the interaction beteen the
university teacher and the student (V: 1, 2, 4, 5; CDO: 1, 2, 3, 4; SO: 5a&ording to the
following dispositions:

a) each participant of the course chooses any group of students whom he / she teaches in
a given semester (preferably a groupin which he / she subjectively feels that the
interaction with them is not satisfactory and needs to be optimized),

b) the participant will create a questionnaire aimed at identifying factors that positively /
negatively affect the interaction between teaker and students (he can be inspired by the
article Using the "Questionnaire on Teacher Interaction” in the Professional Development
of Teachers, mentioned in the recommended literature),

c) the results of the questionnaire filled out anonymously by the gen group of students
will be part of the portfolio of outputs and will serve to inspire the course participant and
improve his work with students - each participant will submit a summary of main
findings as well as related goals of their own development

0O2: making recommendations in the search for an answer to the question How to be a good
teacher? At the end of the workshop, participants will be divided intoetnber groups
according to their preferences. Using the method of group work, they will de\aelop

portfolio of suggestions and recommendations on how to be an ever better teactleat

to do and what to avoid. At the end, each group will present its proposals and submit the
final list in writing after joint assessment with the other participantsviiting (V: 2, 3, 5;

CDO: 1, 2,3,4;S0:5,6,9)

WORKSHOP 2: How do university teachers develop during their careers? How do | properly
design a new subject / course or modify an existing subject / course?

After completing the workshop, participantslifinow (V: 1, 2, 3, 4, 5; CDO: 1, 2, 4; SO: 5, 6,
7,8, 9):

wcharacterize the philosophy "Research and management of teaching and learning processes"
(free translation from the English Scholarship of Teaching and Learning = SoTL) and its
contribution tothe professional development of higher education teachers and improving the
quality of higher education,
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w 2dzAaGATFe (GKS O2yiNROdziA2Y 2F 28y | OUA2y NB:
activity,

wcharacterize selected theories of learningwthe main focus on constructivism and describe

how to apply their knowledge in higher education

w SELXIFIAYy (KS S$3aSy0S 2F GKS GkKS2NeB 2F O2y
assessment methods with the expected learning outcomes,

w 2 anevaslibeyt/ course / module, resp. modifications of an existing subject / course

/ module in accordance with the recommendations of the theory of constructive
harmonization.

Course and content of the workshop:

In this workshop, participants should beaware that as university students develop, so
does the university teacher. Although this development is individual, it is possible to
generalize certain phases that most individual teachers go through. The workshop will
begin with a study of selected partf the article How professors develop as teachers,
listed in the bibliography for this workshop. Each group shall study and jointly discuss
one stage of the development of a university teacher in accordance with this Article, and
then its representative sall present it to the other participants. In the joint discussion,
the course participants will look for answers to the following questions:

- What does the teacher learn in the various stages of his development?
- Are the individual development phasestbeor worse than others?

- How can this knowledge help us to improve our teaching in order to improve the
learning of our students?

One of the starting points for ensuring the continuous improvement of teaching at universities
is the active research andanagement of teaching and learning processes (from the English
Scholarship of Teaching and Learning). Under this term we mean systematic research of self
teaching focused on identifying related problems and finding solutions using appropriate
theories inthe fields of learning psychology, pedagogy or didactics of economic subjects,
which leads to continuous improvement of students' own pedagogical practice and learning
outcomes. An important part of this approach is the continuous sharing of experiente fro
one's own teaching and knowledge from related action research with other colleagues in
informal pedagogical conversations, as well as public presentation / publication of findings or
building a common knowledge and experience portfolio.
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The discussion atihe importance of active research and management of teaching and
learning processes should be the main starting point and rationale for the final output of the
whole course- a joint professional / scientific article on own action research carried out in
pairs. Therefore, course participants will receive initial information about this output at this
stage and will choose pairs to look for common topics (final pairs and topic proposals should
be approved by the course guarantor, at the latest at the entheflast, fifth workshop).
Course participants will further discuss with the facilitator how this output and other activities
/ outputs passed on in the course contribute to the acquisition of the values and outputs
required in the Learning, Teaching anssAssment Awards.

The second part of this workshop will be mostly practical. After a brief reminder of the
relationship between teaching and learning, we will introduce the participants to selected
theoretical approaches to teaching, focusing mainlyconstructivism. We will bridge from it

to the theory of constructive harmonization of teaching goals, teaching / learning methods
and student assessment methods. Subsequently, participants will work in pairs (ideally
arranged according to the relationshigf the subjects they teach). Their task will be to
evaluate the current system of teaching the chosen subject, which is close to them, and to
come up with suggestions for improvement, which they will be able to justify by using the
theory of constructive &rmonization. At the end of the workshop, each pair briefly presents
the essence of their proposals and will defend them in front of other participants. For the
"homework", the participants in pairs will develop and complete their proposals on the basis
of the results of the discussion during the presentation, as well as on the basis of other findings
gained at the third and fourth workshops. The result will be handed over to the lecturer in
writing as part of the portfolio of course outputs at the lastthfiworkshop.

Transmitted output (O) related to WORKSHOP 2:
Q3: a written summary of the proposed changes to the subject / course and their
justification based on the theory of constructive alignment the participants will start

developing this output in pairs during the second workshop. However, they will not
complete it until the results of the joint discussion have been incorporated at the end of
the workshop and on the basis of further findings from the third and fourth workshops.
They will submit their proposals with a justification in writing to the lecturer of the
course at the fifth workshop. The scope of this output should be at least®pages of
text. (V: 1, 2,3,5;CDO: 1, 2,4,S0:5,6,7,8,9)
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WORKSHOP 3: What are the main challenges in teaching larger groups of students
compared to teaching small groups? What teaching and learning methods are
suitable for lectures and how do they differ from the methods of conducting
seminars or exercises?

After completing the workshop, participants will know (V: 1, 2, 3,4, 5; CDO: 1, 2, 3,
4;S0:5,6,7,9):

A 7 A

w adldsS GKS GSIFIOKAY3 YS(iK2R&a dzalofS Ay (KS

w O2YLI NB (KS LRaaArAoAftAGASAa 2F dzaay3a | OGAODI
forms of teaching, evaate their advantages and disadvantages,

w RSUGSNX¥YAYS (GKS FFOG2NAR SylofAy3dr NB&LD LINJ
AY OFNRAR2dza F2N¥xa 2F (SFOKAy3 4G GKS dzyA @S
F1{GADAT dz2g OS JeNBRWI ORISORKSIASRRY YNR QKK ODA 6 Sy

Course and content of the workshop:

Every teacher should know as many teaching methods as possible that he can use
in the teaching process so that he can apply them functionally and creatively to the specific
content of education, in different pedagogical situations, and especially for different
students. This requirement raises the need for continuous improvement of the teacher,
his active approach to the innovation of his work, experimentation in teaching, searching
for the most effective way of teaching. An important factor in the choice of teaching
methods is the organizational form of teaching. At the university, we meet mainly with
lectures, seminars and exercises.

In this workshop we will focus on the comparison of@éaching methods applicable
in smaller and larger groups of students in various organizational forms of teaching. When
choosing teaching methods, we start from their function. While the main function of
lectures is to mediate a systematic theoretical intergetation of a given discipline, its part
or problem on which the discipline is focused, seminars and exercises focus on deepening
and applying theoretical knowledge gained in lectures or seltudy, critical thinking,
learning argumentation , cooperationjnterpretation of facts, mastering different ways of
solving problems. In the workshop we will point out the advantages of permanent groups
in seminars and exercises, which can have a positive effect on the use of activating
teaching methods, in contrast¢ a large, often anonymous, volatile group of students in
lectures..
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We will also analyze the possibilities of making lectures more attractive at a time when the
importance of lectures in their classical understanding decreases due to the availability of
information - we will emphasize the importance of an interactive lecture. We will focus on a
new understanding of the lecturethe transition from a traditional, monologue lecture by a
university teacher to dialogue, with the inclusion of student actisitiiring its course. The
teaching methods used should be a reflection of the pedagogical erudition of the teacher, his
interest in students, their learning and intellectual development, which is reflected in the
growing independence of students in solviagsigned problems, developing their lateral,
creative and critical thinking.

At the workshop, we will be looking for answers to the following questions with the course
participants:

- What teaching methods can | use in the lecture and what are suitablééoseminar or
exercise?

- Is the portfolio of activating teaching methods | know suffici€nt2 of dialogical teaching
methods, problemsolving methods, etc. mutual exchange of experiences from the use of
activating teaching methods in the above ongaational forms of teaching)

- What are the differences in the use of activating teaching methods in small and large groups
and why?(SWOT analysis of the use of activating teaching methods in lectures and seminars
| exercises)

- How can | streamline tehing during the lecture? Do | support sufficiently diverse thought
processes in my student&pplication of activating teaching methods in the lecture, elements
of students' activity in teaching in large groups)

- Are activating teaching methods alwaysnaeans of increasing the effectiveness of the
teaching process(&ctivating teaching methods and Dr. Fox effect)

- What model solutions through activating teaching methods can replace traditional teaching?
(comparison of the use of traditional and activagiteaching methods on the same topic,
discussion of the benefits and negative aspects of individual methods with respect to
individual elements of the didactic system)

Selected teaching methods will be applied by course participants in selected topseveral
activating teaching methods will be directly used in the work of course patrticipants at the
workshop.

Transmitted output (O) related to WORKSHOP 3:
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0O4: SWOT analysis of the most frequently used teaching methods so far on their own
lectures, seminas or exercises prepared individually by each course participant. Proposal
for the use of other teaching methods and methods of active learning of students on the
basis of acquaintance with a wider portfolio of these methods, taking into account the
persondity characteristics of the course participant and other aspects influencing the
choice of appropriate method. This output will be prepared by the course participants
according to the following dispositions (V: 1, 2, 3,4, 5; CDO: 1, 2, 3, 4; SO: 5% 7,

a) During the workshop, participants will be invited to identify the strengths,
weaknesses, opportunities and threats of the teaching methods they use most often.
They will present their conclusions to the other participants and discuss with them the
initial views presented,;

b) by a joint discussion on the advantages and disadvantages of individual teaching
methods, the participants come to the conclusion about the suitability of their use in
lectures, seminars or exercises. They will use the knowléage the discussion to
finalize their own SWOT analysis of the methods used so far. They will then assess and
propose the possibility of using-2 other, hitherto not commonly used methods,
justifying the factors influencing their choice. They will trgt@luate the contribution

of these new methods to teaching in relation to students and teachers. SWOT analysis
together with proposals of new methods with justification of their use are processed

in writing and submitted to the course lecturer.
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WORKSHOP4: What is the importance of proper communication in the work of

a university teacher for student development? How can | use e -learning in my
subject and what are the main challenges in implementing online teaching at
university?

After completing the workshop, participants will know (V: 2, 3, 4, 5; CDO: 1, 2, 3,
4;S0:5,7,9):

w dza Knowdlefide Fselfeflection and selhwareness as important prerequisites for the
professional work of a university teacher in the field of communication,

w A R $ghnifestatidns of activity, passivity, assertiveness, manipulation on the part of
students and respond correctly to the above manifestations in the teaching process with an
emphasis on respecting the limits of influencing students by university teachers,

wrecognize sources of conflicts in communication with students, know how to prevent conflicts

in communication and solve difficult communication situations,

w O02YYdzyAOFGS Ay GKS O2yRdzOG 2F TFAYyIlf GKS&S
individual consultations with students and support students in their research, research and

research activities, which is part of the creation of final theses,

w OKI NJ Ol SN I-8arnindadd ddingulBISiLiom @her céhcepts related to the
use of echnology in fultime or online teaching.

Course and content of the workshop:

Communication in the work of a university teachéne intention of the first part of
the workshop is to expand the theoretical knowledge of course participants about
communication styles, processes of detbwledge, selfeflection and selawareness of
university students and the limits of influengirstudents by university teachers. Emphasis is
placed on diagnosing challenging communication situations and practicing their solution. Part
of the content of education are the specifics of communication in conducting students' final
theses at various leVe of university study.

During the workshop, mainly activating teaching methods (case studiesplepteng,
etc.) will be used, with an emphasis on practical exercises, submitting proposals for solving
simulated communication situations and analyzing thessible consequences of these
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solutions on the part of students and universities. The workshop will be thematically divided
into the following areas:

a) communication stylesincludes the following topics:
- university teacher interaction styles,

- seltknowledge, selfeflection, sefawareness,

- emotions in communication,

- examples of manifestations of activity, passivity, assertiveness, manipulation on the part of
students and recommended approaches to them in the communication of the university
teacher,

- limits on influencing students by university teachers;

b) barriers in communicationincludes the following topics:

- sources of conflicts in communication with students,

- prevention of conflicts in communication,

- difficult communication siiations and their solution;

¢) communication in conducting final thesescludes the following topics:

- supervision of final theses of students of various degrees of university study,

- individual consultations with students, principles and proceduoesdmmunication related
to the management of final theses,

- support for the development of students' research, research and research activities,

- communication in cooperation with partners in science and research and in economic
practice.

How to effectvely use dearning and implement online teaching at universitylhe
second part of the workshop will begin with a discussion of the conceptseairring, blended
learning, technologsgupported learning and we will discuss their relationship to thecepi
of online teaching. We will show and define massively open online courses (MOOC). Based on
the experience and opinions of the course participants, we will work on the knowledge that a
typical elearning course is more suitable for shéetrm coursesgconsists of various options
for interactive exercises and connected applications. And most importantly, it's not just a
storage place for study materials. IHearning courses, as in any other form and method of
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education, the teacher has an irreplacealtde and position in this case the creator and
manager of the course.

The functionalities of theearning course will be illustrated on illustrative examples
of the environment of different courses within different applications and levels of education
At the same time, we will carry out a discussion in the form of a snowball so that the individual
participants will state what could be part of adearning course in their opinion. We will also
discussndividual didactic principles and their respectdreating elearning courses.

Transmitted output (O) related to WORKSHOP 4:

O5: the output of the fifth workshop will focus on several issues related to the communication
of the university teacher with the students and will have three components:

a) Persnnel SWOT analysis of the course participagdch participant will prepare his / her

staff SWOT analysis aimed at assessing his / her communication skills broken down into
strengths and weaknesses, as well as the risks in his / her communicatioarskiltgentifying
opportunities to eliminate and eliminate weaknesses : 5; CDO: 1, 2, 3, 4; SO: 5,7, 9)

b) application of IST / SOLL analysis to a selected communication probéah participant
prepares an IST / SOLL analysis for a specific communigmbblem on the part of the
teacher or target group of students he met in his teaching practice as a university teacher (V:
3,4,5;CDO: 4; SO: 9)

c) proposal of a short case study in the work of a university teacher with a difficult
communication situabn - each course participant submits a case study focused on a difficult
communication situation with the presence of conflict between teacher and student from
their own or observed pedagogical practice. The case study will also include questions that
shauld lead to a discussion about the evaluation of the teacher's progress in a given situation
and the search for possible alternative solutions (V: 2, 3; CDO: 3; SO: 5).

WORKSHOP 5: How should | uséeaning tools effectively and efficiently in my
teaching? How do | evaluate my subjects / courses and use the feedback to improve my
teaching and the better learning of my students?

After completing the workshop, participants will know (V: 1, 2, 3, 4, 5; CDO: 1, 2, 3, 4; SO:
5,6,7):
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1 to create a propsal for an dearning course taking into account the
possibilities and features of this form of education;

1 use effective didactic principles (not only) when creating an online course:

1 to activate students,

1 for the sequence of taking over individual topics,

9 for visualization within study materials,

1 for clarity and a usefriendly environment,

1 supplementing various examples from practice with links to websites, videos or
other resources ensuring the connection of the curriculum with practice,

i for orientationto students in communication with them,

1 creating a comprehensive (integrated) content of education,

1 for respecting the individual peculiarities of individual students,

1 to ensure the permanence of knowledge,

1 on the use of diversity and interconnection aofliwidual teaching methods

within the course,
1 explicit indication of teaching objectives not only in the online course, but also
during teaching,
1 emphasis on the development of individual components of education, such as
intellectual, occupational, moralumanistic or ecological;
w Fylrtel Sz S@lrtda GdS yR STFSOUAOSt e dzaS FSSF
improve their pedagogical competences with the main aim of improving the learning of their
students,

w dza S LISRI 32 3 A O afcriticafriémd Gd\aktdol ok s@itffpiovemdni]

Course and content of the workshop:

The aim of the first part of the workshop will be to learn to use the possibilities of
e-learning tools in the teaching process with reference to their functionality at taking
into account the didactic principles of online courses and to create a proposal for your
own e-learning course, resp. module for your subject / course. We will follow up on the
introductory discussion and demonstration instruction from the final part of the previous
workshop. After summarizing the knowledge, the participants in pairs will prepare a
proposal for the concept of an dearning module on the selected topic from the subject /
course they focused on in the preparation of O3, using apprdate functionalities and
justifying the use of didactic principles. The workshop will also include a mutual
evaluation of the first proposals of other pairs of course participants. The discussion will
focus on the appropriateness of the choice of functiotities in relation to individual
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didactic principles. Participants should perceive the modernization of teaching using
modern technologies in elearning as one of the ways to meet the goals of the university,
which are, among other things, quality educatio, knowledge development, as well as
creative research.

The second part of the workshop will be thematically focused on the evaluation of
subjects / courses, which logically completes the cycle of topics of the entire course. At
the end of the courseparticipants should understand that the evaluation of a subject
cannot be narrowed down to the evaluation of students' success in exams. It is only one
of several indicators of the quality of teaching and learning in the subject. This aspect
needs to be Inked to a system of identifying, evaluating and using feedback from students
as well as other relevant actors. Workshop participants will get acquainted with selected
concepts of teaching assessment by students, make a comparison and discuss their
advantages and disadvantages, as well as what teachers need and should use this
feedback. They will then identify other relevant feedback groups in the discussion. For
inspiration, they will get acquainted with the main reference of the article Consultation
Using Critical Friends, listed in the bibliography. The importance of pedagogical
conversations stems from the fact that they are an important element in the study and
management of teaching and learning processes (SoTL) as a prerequisite for the
continuous professional development of a university teacher.

At the end of the workshop, course participants will receive more information about the
meaning, main goals and progress of mutual observations in the second semester and agree
on the final division of topicand assignment of mentors to process professional / scientific
articles in pairs, which will be the main final outcome of the course joint meeting at the end
of the second semester.

Transmitted outputs (O) related to WORKSHOP 5:

OG6: design of the dearning course concept, resp. module of the course on the selected topic
of the course (following O3)a pair of participants will propose the concept and structure of
the e-learning course, briefly describe and justify the classification of its various comgzmne
types of exercises and tools (functionalities) with justification of their connection to learning
objectives. The design of the course concept will include the teaching objectives of the course,
a brief description of the chosen combination of educatl texts or presentations, additional
exercises, videos, tools for feedback on student learning, tools for diagnosing students for the
needs of the teacher, communication with the teacher / course administrator. etc., including
the justification for thei inclusion in relation to the objectives of the course. The proposed
concept should reflect the following principles: active learning, sequencing in the curriculum,
visualization of the curriculum, overall usieiendly environment, the possibility of adobnal
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resources for more demanding users of the course but also for less able users (student
orientation), ensuring the sustainability of knowledge, adherence diversity in the methods and
means used, indicating the teaching objectives for each topicc@heept should also comply

with the principle of education (practical use of ICT tools, support for intellectual or work
education, etc.). (V: 1, 2, 3, 4, 5; CDO: 3; SO: 7, 8, 9)

O7: proposal of three relevant real goals of own professional developmemhpsove own
pedagogical work in the next semester on the basis of feedback from the past and their
justification not only in relation to this feedback, but also to theoretical knowledge about the
teaching processeach participant also with a brief juBtiation will be submitted in writing

as part of the portfolio of course outputs (V: 2, 5; CDO: 1, 2, 4; &D: 5,

Achieving individual values and outcomes Each learning, teaching and assessment will be
assessed by the relevant lecturer at each output oi¢ first semester by enrolling in the
personal card of the participant of the course for the first semester, which is listed in
Annex C.

5 COMPULSORY AND RECOMMENDED LITERATURE FOR COURSE
PARTICIPANTS

The literature intended for individual workshops of thefirst semester is intended to help
course participants to better orientate themselves in individual topics. It is also a source
of information for expanding knowledge in those areas that interest the most participants
in the course, respectively. for whib they know how to find the greatest space in the
teaching of their subjects. At the same time, it is a starting point for their preparation for
the activities of the second semester.

WORKSHOPL
Basic literaturet [ ! ¢ Yh+# hGQWhwObh XA 9O¥DP! whi k¥ RSWA O] ¢
SGATFY F1FRSYRRIA Va2 SRNBIO2IoRe t NS O2 a1t dz
52aldzZllyS yIFY KGOGLAYKKGGoPLIZE A0 DPAT KBSOKIYAT Y,
+1 U K Q6 Syr I 1 RSYAO1S2 LBRSO

2hbYh+#> ! ® [/ KIFINF{TOSNAAGA]l 2a2o6y2a0A dzwAGS
geaz|1Se 101d0@abd! Yy agolay2aU0 o LISNAtLtES| NROD @3
s.30¢ 39.

.1 W¢ h5~AR W A 1 | . @.avdBiatilava: Ovpleers Bluwer, 2020. s. 364880.
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Recommended literature:

NUGENT, T. The Impact of Teaedtedent Interaction on Student Motivation and
Achievement. Electronic Theses and Dissertations, 220190 HAandpd 52 & ( dzLy
https://stars.library.ucf.edu/etd/3860/

FISHER, Q.FRASER.¢ CRESSWELLU3ing the "Questionnaire on Teacher Interaction” in
the Professional Development of Teachéygstralian Journal of Teacher Educatid®95,vol.
20,no0. 1. http://dx.doi.org/10.14221/ajte.1995v20n1.2

PASIAR, Bkolha 206y 2a0 dzsAGSUl O Bifiseva2ydd YON jYa D1 R/EM P d
311 s.

WORKSHOP2
Basic literature:

KUGEL, P. How Professors Develop as Tea&tedses in Higher Eduati. 1993, vol. 18, no.
3, p. 315 ¢ OHY D 5 2 & U dzhtlgsF/wwwydsedrchgate.net/publication/
255662689 How_Professors_Develop_as_Teachers

BIGGS, J. B.TANG C. STeaching for quality learning at university, what the student does
4.vyd. MaidenheadOpen University Press, 2011. (4. kapitola: Using constructive alignment
in outcomesbased teaching and learning).

BIGGS, J. Aligning teaching and assessing to course objéatiaelsing and Learning in Higher
Education: New Trends and Innovatiobsiversiy of Aveiro, 2003.

Designing and Teaching a CourSpeaking of Teaching dhpy = @2t ® P y2 D H
https://www.ucy.ac.cy/ctl/documents/telece/student_evaluations.pdf

Recommended literature:

FELTEN, P. Principles of good practice in $e&thing & Learning Inquiry: The ISSOTL Journal.
2013, vol. 1, no. 1, p. 121 ¢ MHpP ® 52&0dzly S
https://journalhosting.ucalgary.ca/index.php/TLI/article/view/57376/43149

a)we¢9b{{ R ZV. @ OLSSON, T. Developingjuality culture through he
Scholarship of Teaching and Learnidggher Education Resear&Development2011, vol.
30,n0.1,p.5kcH® 52aldzllyS yIY
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https://www.researchgate.net/publication/236017392_Developing_a_quality _culture_thro
ugh_the_Scholarship_of Teaching_and_Learning

KRATHWOHL 5dowd | NBGA&aA2Yy 27T .ThedrgM@RFactited?0B2 y 2 Y& Y
NER 4ldp 4(5.®12¢ 218.

BIGGS, J. Constructive alignment in university teachiBRDSA Review if Higher Education,
Vol. 1 2014. s. 5¢ H H @ 5 2 & (i hiighslyV@vw.erd¥a.org.au/herdsaeview-higher
educationvol-1/5-22

BIGGS, J. Enhancing Teaching through Constructive Aligriiginér Education1996, vol.
32, no. 3, p. 34¢ 364.

WORKSHOP3
Basic literature:

Bl W¢,R5ARI{1GAT] L .d2vidBtatsRva: Wolgefs &Kluwer, 2020. s. §7170.
A1 LAG2Tfl Y aSisRe @eaz212012ftal1Se géedzoeod
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Recommended literature:

whi [ NY RYBIODG #>+ 8Wiz6 2 @I ON Y S (i 2 RRdahay Grad@Rubilidhing O 2 f
2012, s. 1% 91. (1. kapitola: Formy¥S (G 2 Reé @gédzl & yI @geaz21sS 0O012f St

Ph5[! | ,hakbl.5ARIFTGATI LINR ORrahg Grada Publishing, 30184 A G St S
¢ 76.

WORKSHOP4
Basicliterature:
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PLA N b, QXonflikty ad& 2SRyt @1 yNY | YSYN @& KRhhgIGiada | yA O
Publishing, 200 n 1 LIN} @A RSt nSOSYyN 12y FtAlddz o

Recommended literature:

ROSENBER®.Bb Syt aAf yi . t]IYKHYW 18 DSIt € 2 Hamcd 0Y2yC
Communication).

SCHARLACht SOKY A1 & @S RAhaNcraN@Puliishigpz 208w { T R21 2y | £ A
12YdzyAll 6yN R2OSRY280GA0®
2]

CARNEGIB.WIF {1 T Naill 0 a2 ahod(iLe BIf BIRASTRAMNRFAE . &X1 1N
B.6Fal0yY WI 1 Ivpusttahui RNHzKS vy I &

Conflict and Interpersonal Communicatién2 & G dzLJy' S y I Y

https://open.lib.umn.edu/communication/chapter/@-conflictand-interpersonai
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WORKSHOPS
Basic literature:

SHIFTELEARNINHBW to Create an eLearning Course in 12 Steppsl YA S Hamdpd 52 &0
https://www.shiftelearning.com/blog/howto-create-an-elearningcoursesteps

Using Student Evaluations to Improve TeachBgeaking of Teachind997, vol. 9, no. 1.
52 a U dzL&tss://wiviw . Mcy.ac.cy/ctl/documents/telece/student_evaluations.pdf

HANDAL, GConsultation Using Critical Friendédew directions for teaching and learning
1999,n0.79,p.58T n® 52addzlyS Yyl Y
https://lwww.Ith.se/fileadmin/cee/Documents/Handal _1999.pdf

Rh - )T2et al. Reconceptualising student ratings of teaching to support quiditpurse on
student learninga systems perspectiveHigher Education2021 DOI:10.1007/s10734€20-
006151

Recommended literature:

BERGE, Z. L. Facilitating computer conferencing: recommendations from the field.
Educational Technolog$995,vol.35,no. 1, p.22co n ® 5 2r@:l dzLly S
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http://www.cordonline.net/mntutorial2/module_2/Readig%202
1%20instructor%20role.pdf

DAVIS,E.ALINNE a® / @ {OFI FF2f RAYy3 aidzRSydaQ 1y26¢tS
in KIEInternational Journal of Science Educat@®00z R2 @ b 813¢38I D

GOODYEAR, P. et al. Competences for online teaching: A special Eghacational
TechnologyResearch and Developmef001,vol. 49, no.1,p.655L 72.

GU, Xg WANG, Hg MASON, J. Are They Thinking Differently: A Geodtsiral Study on the
Relationship of Thinking Styles and Emerging Roles in Corffpupgorted Collaborative
LearningEducdional Technology & Socie®017, vol20, no.1,p.13¢ 24.

HANNAFIN, M; LAND, & OLIVER, K. Open learning environments: Foundations, methods,
and models. In C. Reigeluth (E¢hpstructional design theories and models: A New paradigm
of instructioral theory (Volll). Mahway, NJ: Erlbauni999,p. 115¢ 140.

JACOBSEN, McEPIRO, R. J. Hypertext learning environments, cognitive flexibility, and the
transfer of complex knowledge: An Empirical investigatimurnal of Educational Computing
Research1995, vol12, no.4,p.301¢ 333.

LEE, & CALANDRA, B. Can embedded annotations help high school students perform problem
solving tasks using a wddased historical documentPournal of research on Technology in
Education 2004, vol37, no.1,p.65¢ 84.

LINN, M. C¢ CLARK, IO SLOTTA, J. D. WISE design for knowledge integr&iience
Education 2003,87,p.517¢ 538.
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OLIVER, K, HANNAFIN, M. J. Student management of dwabed hypermedia resources
during openended problem solvingrhe Journal of Educational Resea@®00, vol94, no.2,
p.75¢ 92

RAES, Aet al. Scaffolding information problem solving in wbhsed collaboratie inquiry
learning.Computers & Educatio2012, vol59, no.1, p. 82¢ 94.

SHIN, Sc{ hbDX | ® CAYRAYy3d GKS 2LIWGAYIFEf aOFFF2fRA\
during ilkstructured problem solving. Interactive Learning EnvironmeB@&l5, p.1 ¢ 16.
doi:10.1080/10494820.2015.1073749
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SHIN, S¢ BRUSH, T, GLAZEWSKI, K. Designing and Implementingb&fsdd Scaffolding
Tools for Technologgnhanced Socioscientific Inquifgducational Technology & Society
2017, vol20, no.1,p.1¢12.

SIMONS, K. @. KLEIN, J. D. The Impact of scaffolding and student achievement levels i
aproblembased learning environmeninstructional Scienc007,35,p.41¢ 72.

=]

WILLIAMS, M; LINN, M. C. WISE inquiry in fifth grade biol&®pgsearch in ScienEelucation
2002,32,p.415¢ 436.

ZHOU, Get al. Enhancing conceptual learning through comptibased applets: The
effectiveness and implicationdournal of Interactive Learning Resea&®05, wl. 16,no0. 1,
p. 31¢49.

ELMGREN, M.HENRIKSSON Akademic Teachin@. vyd. Lund: Studentlitteratur AB, 2015.
(8. kapitola: Assessment)

6 TEAM LECTURER TEAM

The lecturers of the individual workshops of the course in the first semester and at the same
time mentors in creating outputs and activities in tbecond semester are university
teachers of the Department of Pedagogf/the NHF EU in Bratislava
(according to the schedule in the teaching schedule). Contacts and brief

information about the members of the teaching team are available at:
https://nhf.euba.sk/katedry/katedra -pedagogiky/clenovia-katedry .

7 TEACHING SCHEDULE

The teaching schedule will be compiled for each course according to the current
organizational conditions in the relevant academic year and supplemented in the
form of a brief tabular overview for this place.
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Annex A

How to fulfill the values andutputs of the Learning, Teaching and Assessment

Award

Mapping the underpinning Values

Participants must show how their | Where in your programme do participants
work is informed by: develop and demonstrate this Value?

Developing understanding of how | The syllabus of the programme is based on
people learn(V1) studentcentred approach to teaching and
learning. The participants will be encouraged to
think about their students and the way they learn
in all workshops of the first semester as well as i
the activities and tasks of the second semester.
first workshop will start with finding answers to th
question why it is important for teachers to
interact with their students in a discussion that
should focus mostly on university students and
their relaionships with teachers. In the following
workshops, the participants will gradually learn
how to design courses, choose appropriate
methods of teaching, learning and assessing as
as suitable digital technologies and communicati
techniques for the bnefit of their students. In the
second semester, the observers will be encourag
G2 61 GOK IyR 0O2YYSyid 2
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point of view. The following discussion and the
reflective essay that thebserved participant will
write should include his/her explanation of why
he/she has chosen the particular methods of
teaching, learning and assessing and how they
helped his/her students learn more deeply and
efficiently.

Practising in ways that are sahrly, | In the workshops of the first semester, the

professional and ethicgV/2) participants will be guided through the required
and/or recommended reading lists, which should
cover relevant educational theories and provide
them with appropriate theoretal background to




all the topics covered. The workshop facilitators
should direct the course participants to the
resources that are of greatest interest to each of
them and can help them with the problems they
face in their own teaching. The reflective ags
written in the second semester should prove that
each course participant can use arguments from
relevant literature to explain the way he/she
taught his/her students in the observed lesson.
Moreover, the working paper/article that the
couples of partipants will produce and defend in
the final meeting at the end of the second
semester will need to include relevant literature
review on the chosen topic used to support and/
discuss their conclusions.

Working with and developing
learning communitiegV3)

The participants will be encouraged to mutual
discussions in the workshops and they will work
pairs or groups on some of the outputs during th
workshops. One of the main goals of the whole
programme is to support pedagogical
conversations betweerhe participants in an
informed way, based on related literature review
and sharing relevant experience. Both tasks of tt
second semester will be done in pairs, which
should help to build stronger connections betwee
the participants and teach them how to
communicate about educational topics in the
future. The workshop facilitators/mentors will
encourage the participants to discuss the proble
GKSe8 ARSYGATFTe Ay GKSAN
learning not only with the other participants in the
programme but also with their colleagues at theit
departments. We believe that together with the
other planned measures at EUBA within the
HOSUED project, this will gradually lead to
formation of communities of practice where
pedagogical conversations will becomeisual part
of everyday working life of university teachers.
Having understood the importance of student
centred approach to teaching and learning, we
believe that the graduates from the programme
they will start using more active learning and




cooperativelearning methods in their own classe
making their students become part of learning
communities instead of being isolated learners.

Valuing diversity and promoting
inclusivity(V4)

In the first workshop, the participants will analyse
different aspectof teacherstudent interaction. In
the discussions, they will uncover how it
differences between their students can influence
this interaction and how they should exploit this
diversity among their students in their teaching. |
the following workshops anoh the outputs of the
second semester, the participants will design
teaching methods, teaching aids, communicatior]
techniques, dearning concepts, assessment
methods etc. in a way that is appropriate for the
students in their courses and in compliancehwi
their needs. They will be asked to explain how th
will include the students with specific needs and
how they will approach them individually in class
and facilitate their learning.

Continually reflecting on practice tg
develop ourselves, others and
processegVs)

All the assignments in the programme will be
adjusted to the specific needs of each participan
or each pair/group of participants in case of
pair/group assignments. Most of the outputs they
will hand over should have the potential to help
them improve their own teaching. They will be
encouraged to incorporate the results in their ow
teaching and to discuss new approaches and
possible changes in the processes related to
teaching and learning in the courses offered by
their departments with heir colleagues. The
practical orientation of all the assignments shoul
ensure that the participants reflect their own
practice and use the new knowledge and shared
experience to develop themselves as well as the
colleagues and the related processegtadir
departments.




Mapping the Core Development Outcomes

Core Development Outcomes

Award participants will be able to:

Where in your programme do participants
develop and demonstrate this Outcome?

Identify their own professional
development goalgirections or
priorities (CDO1)

During the first two workshops, the participants
will analyse teacher personality and its influence
teacherstudent interaction. They will discuss whg
a good teacher should be like and how university
teachers develop ovehe course of their careers
and they will identify their actual stage of
professional development. They will discuss
possible ways of burnout prevention and
treatment. The last workshop will help them
summarisewhat types of feedback and in what
ways the/ can regularly use to improve their own
teaching for the benefit of their students. All the
other assignments in the first semester as well a
the task/activities in the second semester should
directly reflect their own practice and help them
with their professional development via
identification of problems related to teaching and
learning in higher education (preferably in their
own classes) and finding solutions to those
problems based upon relevant knowledge in the
area of pedagogy, psychology, didastand
educational research. This way the participants v
demonstrate that they are able to set their own
professional development goals and priorities in
informed way.

Plan for their initial and/or
continuing professional
development(CDO2)

As described above, most of the activities and
assignments in the programme are designed in ¢
gl & GKFG gAftf F20dza (K
their own teaching and problems they have
identified in their own classes/courses. They will
asked to find posslb solutions to those problems
using relevant literature resources and the
facilitators/mentors will encourage them to
implement the proposed changes/initiatives in
their classes. This way, the participants should
understand how important their continuous




professional development is for student learning
enhancement. fie feedback they will receive from
the other participant observing their teaching in
GKS aSO2yR aSYSaidSNI Iy
on the reflective essay should help each particip
to uncove the areas they had trouble with in thei
own classes and plan professional development
activities to improve in those aread/e also
believe that the discussion in the final meeting at
the end of the second semester where pairs of
participants will preset and defend their working
papers/articles will be a great source of mutual
inspiration for their continuing professional
development upon successful completion of the
programme.

Undertake appropriate
development activitie$CDO3)

The whole programme M make the participants
reflect on their own practice and look for possible
improvements in several areas, including-(re
)designing courses for university students taking
into account the philosophy of constructive
alignment, suggesting appropriate meit® of
teaching and learning for small groups as well ag
larger audiences, creation of relevant teaching
aids, using ¢earning modules and online teachin
to enhance student learning, improving their
interaction with students via suitable
communication tebnigues, using various types of
relevant feedback for the benefit of their students
etc. The participants will hand over the required
outputs after each workshop to prove that they w
be able to undertake development activities
related to their teachingpn completion of the
programme.

Review their development and thei
practice and the relations between
them (CDOA4)

Theoretical background of the whole programme
(based on the required and recommended readir
lists) should provide the participants with alisl
base of resources with relevant knowledge that ¢
be used to review their development and identify,
their specific developmental needs. The activities
and assignments of the programme focus on
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common pactice. Thus, the participants will
understand from their own experience in the
workshops and other activities that educational
and didactic theories are very useful for their
professional development and they will see them
as a powerful tool to improveheir teaching
practice. The assignments will teach them how t
assess their performance as teachers and how t
use theories to make it more efficient. After the
programme, they should be able to review their
development and identify new development
directions on a regular basis.

Mapping the Specialist Outcomes for this named award

Specialist Outcomes

Participants will be able to:

Where in your programme do participants
develop and demonstrate this Outcome?

Use a variety of methods for
evaluating theiteaching(SO5)

Both outputs produced by the participants in the
first workshop are connected with evaluating the
own teaching. As output 1 (O1) the participants
will hand over the results of a short survey carrie
out among the students in their actudbsses.
These should focus on the factors and types of t
LI NG AOALN yiOa o0SKIF GA2c
and negatively his/her interaction with students.
The results should become a source of inspiratid
for the participant to improve his teaching atite
quality of his/her interaction with students.
Moreover, these results, together studying
relevant theoretical background on teacher
personality and the profession of a teacher shou
be a good starting point for producing output 2
(02)¢ a short refletive essay summarising the
LI NOAOALI yiOa NBO2YYSy
good teacher.

In the fourth workshop, each participant will

prepare his/her personal SWOT analysis focusin
on their communication skills as part of output 5




(O5). Output 4 (O4) proded in the third
workshop will also start with a brief SWOT analy
related to the methods of teaching and learning
that each participant has used most of the time i
his/her seminars/lectures so far.

The final output of the first semester of the
programne (O7) should be based on a thorough
analysis of various types of feedback that each
participant has gathered from their students,
colleagues, heads of departments, the programn
facilitators etc. They should produce and hand o
as output 7 a proposalfd ¢ 3 personal goals to
improve their teaching in the next semester, whi
should reflect the priorities of their professional
development according to the results of the
feedback evaluation. They should also support t
choice of the particular goals thiarguments
based on the theoretical background form releva
literature.

Inform their practice with relevant
strategy, policy and quality
considerationgSO6)

The Slovak accreditation agency for higher
education sets standards for the internal system
of all universities in Slovakia and their study
programmes. They are based on the general
requirements of Act No. 269/2018 Coll. on Quali
Assurance of Higher Education. At present, all
universities are taking measures to adjust their
internal systems téhe new quality requirements,
which make them shift to studertentred
learning, teaching and assessment. This is a ché
that some of the teachers may have problems w
because of their teaching habits from the past.
Therefore, the participants of thigrogramme
should become agents of change not only in the
classes, but also at their departments. The
programme is based on the same values as the
new accreditation process requires from all Slov
universities. The participants of the pilot course (
the programme will become a first group of
teachers newly trained in compliance with the ne
policy documents that EUBA has prepared in the
new accreditation process lately. The facilitators




will make sure that they are aware of this fact an
encourage themada help spread the new principleg
and approaches to learning, teaching and
assessment among their colleagues.

Use a range of methods of teaching
and supporting learning, assessme
and feedback, appropriate to the
learners, subject and context,
includinguse of appropriate
technologiegSO7)

The third workshop will focus on various method
of teaching and learning. The participants will
compare suitable methods for seminars with
methods appropriate for teaching larger audienc
in lectures. Based on a bfiSWOT analysis of the
methods each participant uses most often in
his/her seminars/lectures, they will be asked to
prepare a proposal of a new method and the
concept of its use in a particular situation/topic irf
one of his/her courses, explaining how iiivielp
to support student learning and why it should be
better in that situation compared to the previousl
used methods. This proposal together with the
initial SWOT analysis will form output 4 (O4) of t
programme.

In the fourth and fifth workshopshe participants
will compare traditional irclass teaching with
online teaching and they will discuss how they c
incorporate elearning modules in their regular
teaching after the COVADO pandemic when most
of the courses will be taught in classes agdiney
will be required to prepare a concept of an e
learning module that could be used to support
student learning within a selected course and ha
it over as output 6 (O6) of the programme.

Moreover, the participants will demonstrate their
ability to ug a range of methods of teaching,
learning and assessment in their own
seminar/lecture where they will be observed by
one of the other participants. They will prove tha
they are able to defend the methods and
technologies used in an informed way in the
reflective essay that they will hand over in the
second semester.




Contribute to the design, planning
and evaluation of courses, modules
or programmegS08)

Although assistant professors (junior university
teachers) are normally not fully responsible for
designing whole courses or even study
programmes, their role in their design, planning
and evaluation will grow in the new system of
university accreditations in Slovakia. It puts morg
emphasis on the quality of outputs that each
university teacher producethan on the titles they
have acquired. So even assistant professors wit
certain number of higlguality publications in their,
fields will be directly included in the teams of
teachers who will design or 1@esign study
programmes and courses they indki Junior
teachers will be mostly responsible for the desig
of individual courses and should be able to do it
a meaningful way. That is why we will focus on t
theory of constructive alignment and its
application in course design in the second
workshop. Working in pairs (to learn how toco
operate and discuss pros and cons of their
proposals with colleagues), the participants will k
required to produce a written proposal of change
in the design of a course they are both familiar
with using argumentdased on the theory of
constructive alignment to prove that the propose
changes will lead to higher quality of teaching ar
learning. This proposal will be handed over as
output 3 (O3) of the programme.

Create a learning environment that
includes studat support and
guidance(SO9)

Besides the outputs from the first workshop (O1
and O2) which we have already described as pal
of the first specialist outcome, output 4 (O4) will
also focus on how a teacher can support studen
learning and provide them witguidance in
specific difficult situations. Based on each

LI NGAOALN yiOa LISNE2Y !
communication skills, they will apply the-salled
ist/soll analysis to a chosen communication
problem in higher education and describe it in a
form of a sinple case study. They will propose
solutions of the described problem, which shoulg
contribute to creating a learning environment tha
includes student support and guidance.




Annex B

Form for evaluation of second semester outcomes by s

Course participant name: Academic year:
Name of assigned mentor:

Based on the studied reflective essay, article and its presentation, as well as on the basis of a personal interviewrelghathiepair of
participants, the mentor will assess the fulfillment of the required criteria for both outputs. The degredilhaurit of the requirements for
individual outputs will be evaluated separately for each participant in a pair of wpedspartially or noln case of a "partial” or "no" rating, he
shall attach a reasoning comment.

Description of the evaluation critdon Fulfilled Mentor's comment

By writing a seffeflection on his own lesson, the cour
participant demonstrated the ability to identify relevant are
for selfimprovement within his / her own profession
development and to use the feedback from théteading
participant.

The course participant is able to analyze and evaluate
observed lesson, formulate relevant comments and def
them with the help of selected knowledge from the psycholq
of learning, pedagogy and didactics of economic subject

By participating in the preparation of the article, the cou
participant proved that he / she is able to analyze the cho
problem related to higher education and recommend




solution on the basis of relevant theories, resp. results of (
action research

In both outputs, the course participant demonstrated t
fulfillment of all required values and outputs of the Learni
Teaching and Assessment Award in accordance with Chay
of the Handbook.




Annex C
Personal card of the course participant

Development of pedagogical skills to improve students' learning to assess the compliance
of the outputs submitted in the first semester with the values and outputs of the Learning,
Teaching and Assessment Awards

Couse participant name: Academic year:

SEDAPDF values an{ Output | Output | Output | Output | Output | Output | Output
outputs 01 02 03 04 05 06 o7
V1
V2
V3
V4
V5
CDO1
CDO2
CDOs3
CDO4
SO5
SO6
SO7
SO8
SO9

Date

Lecturer's signature




Appendix 4
Meaningful and useful. What teachers take from their teaching development course

Research proposal for O3: A study assessing the imp~~*

of newly introduced ED initiatives, project: Designing Co-funded by the RN
" . . Erasmus+ Programme x>
Holistic and Sustainable Educational Development to of the European Union [ETSS

Improve Student Learning (HOSUERD201-SKO01-
KA203-078299(Erasmus+)

Prepared by Gabriela¢’ls c hov 8 ( Comenius University in Br.
(University of Economic#én Bratislavaand Roi s2n Curran (Staff and
Development Association],.8 December 2021

The purpose ofresearch

The purpose of this research is to explore peeceoutcomes from new educational
development (ED) courses introduced at Comenius University in Bratislava (UNIBA) and
University of Economics in Bratislava (EUBA)

Sources of data collection

1. All course participants will be asked to complete an online gsuméch will comprise
of descriptive accounts of their perceptions of learning in their ED course. These will
be anonymous by completing an online form. The language of the survey will be
Slovak. Data will be collected:

a) between 2 and 8 weeks after atterglihe last workshop of the course (Jan 2022
Feb 2022)

2. Selected participants will be interviewed to explore in more depth their perceptions.
Sampling will be made based on participant willingness to be interviewed and based
on findings from written acaots in the survey. We will do thematic analysis of the
written accounts to identify key themes. We will then select several representatives to
be interviewed based on the themes.

a. Data will be collected in March 2022
b. Data will also be collected in JuR@22 (posicourse).

Interviews will be carried out by two interviewers interviewing one course participant.
Interviewers will be individuals outside the course team. UNIBA course team
members will interview EUBA course participants and vice versa. UNIBASe is
attended by 15 patrticipants, so it is assumed that EUBA course team members will do
some 6 interviews. Due to making this research feasible, it is also suggested that
UNIBA course team members undertake similar number of interviews with EUBA
graduates. The language of the interviews will be Slovak.

While interviewing, one person will be asking questions and another one will be
observing noting down the issues that catch their interest. After the interview, both
will sit together, talk about thetierview and note dowtinekey findings from the
interview. Interviews will also be recorded and transcribed verbatim. This implies that



each interview will result in two data sets: verbatim transcripts and bBgfahe
notes of the interviewers

Online Survey Questions (written accounts)
1. As a university teacher can you describe how meaningful you found the workshops
(the course)?

Hodnstvotj & WirzeveoiRshomahako zmyslupl#? Ak 8&no, pros2m g
v8m d8valo najnvédmiezmysirel i .najval g2 viznan

2. As a university teacher what did you find most useful from the workshops (the course)
for your teaching?

Bol podOa v&8&s kurz/workshopy ugitoln®? Ak
najugitolnejgie pre svoju viulbu.

3. Can youdescribe any inspirations for your own teaching from the approaches and
methods used by facilitators?

Povagujete pr2stupy a ,mati dypreskduod Wne& y ug? Vv :
pedagogi?cl A% gmax pnoapj2vgitaec, .ilnog pM8soval o

4. From whatyou have learnt in the workshops (course), what are you going to use in
your teaching practice?

Ktor® veci z tlch, ktor® s;jpé §hajredwl| ivlyiugp &SI
svojej pedagogickej praxi?

5. Is there anything else that you would likesttare about your experiences on this
course?

Akchcded odea¢St e, nj el sa tT ka Vagich n§8zorov a sk
kurzom, mtgete to uviesS tu.

6. Would you be prepared to share with us your views in an interview? If yes, can you
please leavgour email here?

Boli by ste ochotn? paodire@ar$ojstireadr 2 ctvwog e inn
Ak 8no, eoNMemguwikkmnhntwaktn’w email ov¥w adresu.

Protocol of the semistructured interview: after the workshops/course

1. The survey tgarticipants revealed several themes. Could you please elaborate more
on X?

Vdotaznpkbeskhume sme zistili niekoOko hl avr
ako YW astmaawil iMag&ue zeprjigsémozpEodka®t aé?

2. As you wrote this XX as your view on what yfmund useful when attending the
workshops/ course. Can you please elaborate more on that?



V prieskume ste uviedl:| XX ako s¥% asS toho,
ugitol n®. M! get eg N prroozsvimgs SV oju odpov

3. Can you tell us more about what inspired your own teaching practice? (asking about
how facilitators role modelled teaching practice)

Mo h | i by ste n8&§m povedaS nielo viac o tom,
pokl adal ivnzea pirreg psivrogtu2 pedagogi ck¥ prax?

4. You wrote you plan to use this XXX in our teaching practice. Can you please explain

why?
V prieskume ste uviedli, ge pl8&8nujete vyugi
pros2m, vysvetliS dtvody, prelo tak pl &nuj ¢

Aside from completing the abowreentioned interviews in the miday through the course
and after the course, the same participants will be interviewed:

b) 6-7 months after graduating from the cou¢danuary 2023)
c) 12 months after graduating from the couihene2023)

Protocol of the semistructured interview: 6/12 months after the workshops/course

1. Can you describe any changes you made when teaching your own course as a result of
participating in the educational development course?

Mt gete, pros?2hktop®ssa@&Suskany, nili v splsobe
predmetu ako visledok vagej %l astti®@®sntaz kur ze

2. How has the course changed your perception of you as an educator?

Ako tento kurz r ozvotha gmhehidpd s impréml glODak emmpet e
svoomvyul|l ovan?z?

3. Can you describe your effort and time spent since graduating from the ED course on
enhancing your practice?

ML get e, pros?2m, pop2saS YWsi lvernevalz | ledsy,e nk tuo rsiv o
pedagogicke] i nrPo st i



Appendix 5

UNIVERZITA KOMENSKEHO V BRATISLAVE

FILOZOFICKA FAKULTA

Eticka komisia
Gondova 2, 811 02 Bratislava 1

Rozhodnutie EK/01/2022 o stlade projektu s etickymi normami
Decision on project compliance with ethical norms

Ziadatel'/ Applicant
Mgr. Gabriela Pleschova, MSc., PhD.

Nazov projektu / Project title
Meaningful and useful. What teachers take from their teaching development course

Kéd projektu / Project code
EK/o1/2022

Trvanie projektu/ Project duration
januar 2022 - august 2023

Zoznam riesitelskych institdcii / List of research institutions
Katedra pedagogiky a andragogiky FiF UK

Zoznam predloZenych dokumentov / List of submitted documents

Priloha: Ziadost o vyjadrenie Etickej komisie FiF UK
Priloha: Protokol projektu

Priloha: Vyskumny zamer (v anglickom jazyku)
Priloha: informovany suhlas

s R
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Appendix 6

Online Survey Questions (written accounts)
1. As a university teacher can you describe how meaningful you found the workshops
(the course)?
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2. As a university teacher what did you find most useful from the workshops (the

course) for your teaching?
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3. Can you describe any inspirations for your own teaching from the approaches and
methods used by facilitators?
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4. From what you have learnt in the workshops (course), what are you going to use in
your teaching practice?
Yi2NB OSOA 1 (GeoOKz 10G2NB aisS awevdiOadir Or ‘D
pedagogickej praxi?
5. Is there anything else that you would like to share about your experiences on this
course?
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6. Would you beprepared to share with us your views in an interview? If yes, can you
please leave your email here?
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Appendix7
Interview questions

Q1- Can you summarize the most important things you have learned while attending this
course?

Q2- Did you find the activities and assignments of the second semester meaningful for you
as a teacher?

Q 3 Did you use the chance, tmmmunicate with your coach while preparing the
assignments of the second semester? If so, do you find the communication inspirational for
the production of your assignments or for your teaching practice?

Q4- Did the course support you to talk with tlmther course participants about learning and
teaching?

Q5- What isyour overall view of the course regarding its impact on your learning and
teaching?

Q6- Do you enjoy your teaching similarly as you experienced it in the course you attended?

Q7- Whatabout atmosphere at your lessons? How would you describe the atmosphere that
you createdn your lessons?

Q8- Were there any differences between the semesters of this course regarding its
usefulness for teaching?

Q9- Did you share something from whgbu have learnt in the course with any of your
colleagues outside the courdg®r example, from your department?



